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CHAPTER I 
INTRODUCTION 
Problem.-- It is to be expected thet four years of study in the 
United States in tho field of speciel educetion should result in the 
enrichment of knowledge, understending, ideas, Qttitude ~. and skills, 
of the profession. However, it should be remembered that the application 
of what has been gained in such a study is en entirely different matter. 
The two principles in the success of epplying matters gained from en 
overwhelmingly theoreticel study ere the recognition that much hes to 
be leerned from experience and the reelistic ewareness of the 
environment. Thus, professional training is but one of three basic 
requisites for success. An adequate knowledge of the environment 
constitutes the second requirement. The third is the art of fusing the 
two. In the case of the vriter, thet environment will be Indonesia; 
and it is obvious that the conditions in Indonesia differ greetly from 
those in the United States of America. 
Purpose.-- Recognizing the problem stated above, it is appropriate 
to have es the purpose of this thesis the development of a guide for 
planning the improvement of the educational programs of the blind in 
Indonesia. Hereby the writer will establish an important link bet~en 
training and future work. 
In order not to mislead the reader, the meaning of tho word 11 guide11 
in the preceding paragraph needs interpretation. It is not intended 
to mean a set of s,ystematized rules to be followed preciselr or a model 
to be patterned after scrupulouslr. Instead, it is an attempt to set 
forth relevant points to be considered in planning a new program or in 
improving the education of blind children. 
Scope and limitations.-- The discussion of the "guide" will 
constitute the last chapter of the thesis. The first of the two 
intervening chapters will cover the historical development of the 
education of blind children, while the second will give a perspective 
of Indonesia. However, one should not expect to find a detailed 
discussion of these subjects, because to provide more than a compendium 
would go berond the scope of this document, would require considerablr 
more time, and above all would obscure the focus. 
Procedure.-- The chapter on the historical development is based on 
a surver of the literature. This procedure is also utilized in the 
writing of the chapter on the perspective of Indonesia. However, in 
this second case, firsthand knowledge and personal experience has 
proved to be valuable. In addition twelve initial letters were sent to 
various agencies and persons who might be able to furnish the most 
recent and relevant information on Indonesia. 
These are: 
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The United Nations ~ucational, Scientific and Cultural Organization, 
Paris, France. 
Kedutaan Besar Indonesia, Washington, D. C. (Embass,r of Indonesia). 
Departemen Pendidikan, Djakarta, Indonesia (Department of Education). 
Departemen Sosial, Djakarta, Indonesia (Department of Social Affairs). 
Biro Statistik Negara, Djakarta, Indonesia (States Statistical 
Bureau). 
Pusat Rehabilitasi, Solo, Indonesia (Rehabilitation Center). 
Jajasan Pemelihara Anak-Anak Tjatjad, Pusat, Solo, Indonesia 
(Indonesian Society for the Care of Crippled Children). 
American Foundation for the Blind, Inc., New York 11, New York. 
Professor George McTurnan Kahin, Cornell University. 
Miss Siti Katidjah, Jogjakarta, Indonesia. 
Miss Elizabeth s. Sasraningrat, Surabaja, Indonesia. 
~ 
Mr. Antonius Pratisto Sasraningrat, Bandung, Indonesia. 
3 
The letters to these agencies and individuals were not sent simultaneously 
and do not have the same format. However, they have the same content 
with the exception of the letter to Mr. Antonius Pratisto Sasraningrat, 
a younger brother of the writer. The request for his assistance is 
contained in one paragraph of the regular personal correspondence. 
From these agencies and individuals five responded by actually 
sending some material. These are The United Nations Educational, 
Scientific and Cultural Organization, Biro Statistik Negara, Pusat 
Rehabilitasi Solo, Jajasan Pemilihara Anak-Anak Tjatjad, ~~. Antonius 
Pratisto Sasraningrat. To this list could be added the name of Miss 
Siti Katidjah ~ose intermediation brought positive results. To her 
was entrusted the delivery of the letters to Pusat Rehabilitasi, Solo, 
and Jajasan Pemilihara Anak-Anak Tjatjad. 
The Kedutaan Besar Indonesia, The American Foundation for the Blind 
i/For the letters and their translations see Appendix No. 1. 
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and Professor G. MeT. Kahin and his colleague did not furniSh material, 
but gave some references and advice. Nothing vas heard from the Departemen 
Pendidikan and Departemen Sosial. Miss Elizabeth s. Sasraningrat had made 
an attempt to be of some assistance, but through no fault of her own the 
result was negative. 
Throughout this thesis, for the toponymy of Indonesia the writer has 
used the nomenclature adopted by the Republic of Indonesia. Thus, instead 
of Java the spelling Djawa is used, and the name Kalimantan is used 
instead of Borneo, etc. The writer will go so far as to speak of Djakarta 
even in dealing with the city of Batavia before the Japanese occupation. 
All Indonesian words and names are spelled in accordance with the new 
official orthography, which, for instance, has replaced the former 11oe 11 
with "u". It is obvious, however, that titles of books printed before 
this change, and proper names of Indonesians who prefer the old spelling, 
are not changed. Needless to say, direct quotations will not be affected 
by the aforementioned. 
Criticisms and suggestions for further s~.-- It would be 
constructive to close this chapter with self-evaluation and a few 
suggestions. In this chapter it was mentioned that the twelve initial 
letters to the agencies and individuals were not sent simultaneously 
and did not have the same format but had the same content. Although 
this procedure has its justification, nevertheless it would have been 
more productive if a timetable had been used as a guide in sending the 
letters and were the letters prepared more systematically. 
5 
Of course, it would be more appropriate to narrow the scope and 
limit the focus of a thesis. Conversely, the purpose, the establiShment 
of a link between training and future work, requires the wide scope the 
writer has given this thesis. Therefore, this document can be considered 
as the consolidation of these two ideas. 
To complete this chapter two specific suggestions are in order. 
1. A more appropriate procedure for this type of study would 
be that the student reside in both countries for a definite 
length of time and with the express purpose of surveying the 
field of study. 
2. Considering the scope of this work, a doctoral study would 
seem to be more appropriate. 
CH.APTER II 
THE BLIND-FROM OSTRACISM TO INTEGRATION 
The blind, es well es individuels otherwise handicepped, heve 
alweys been pert of human society. This feet hes never changed. 
However, the attitude of man towerd his less fortunete fellow human 
beings is changing. Such change of attitude is part of the process of 
growth in human civilization. This chepter is intended to present the 
highlights of this growth. Specie! emphesis shell be given to the 
problem of education. 
The histor,r of the blind can be approprietely divided into three 
mejor periods: the period of ignorance, the period of charity, and 
the modern era. "Berthold Lowenfeld L-similerlyJ distinguishes three 
broad phases in it: the periods of mendicancy, of the esylum, and of 
integration, or permission for the blind to take a position in reguler 
Jj 
society. 11 
During the period of ignorence, the blind, es well as other 
handicapped individuals, were rejected, neglected, or ignored by 
society. The main reeson for this attitude was the inebility or 
unwillingness of man to understend the problem. 
The second period, that of charity, was marked with concern for 
those who were afflicted. However, knowledge and understanding vere 
i/Hector Chevigny and Sydell Braverman, The Adjustment of the B.ind, 
Yale University Press, New Haven, 1950, p. 72. 
lacking, or, at the very best, inadequate to cope constructively with 
the situation. Asylums were built to protect these individuals and at 
the same time to free society from their annoying presence. 
The modern era differs drastically from the period of charity in 
that efforts were made to educate them. In this endeavor science has 
been more and more extensively utilized . The aim was no longer the 
care of the blind but their integration into society as full citizens. 
It is obvious that the change of attitude toward the handicapped 
did not occur simultaneously throughout the world. Therefore, the 
period of ignorance did not terminate in a specific year in history. 
Furthermore while one society might have reached the era of charity 
or the modern period, others are still groping in the darkness of 
ignorance. 
It is not wisnrul thinking to believe that in the not too dist ant 
future these discrepancies can be eliminated. Man's achievements in 
science and technology have effectually reduced distances in the world 
and perpetually broken down the walls of cultural isolation. 
TRACING ·THE PATH 
The Period of Ignorance 
Although today man is able to look toward the future for the blind 
with realistic optimism, too many centuries have passed without the 
proper understanding of the problem. Referring to the blind, Ishbel 
Ross wrote: " ••• millions have dragged their weary course through 
7 
8 
y 
life--illiterate, unwanted, jeered at, ignored or tonnented. 11 • 
More specifically, "The laws of Lycurgus in Sparta and of Solon in 
Athens permitted destruction of malformed or defective newborn, and 
Plato and Aristotle approved of the practice. In Rome for centuries 
baskets were sold in the market places in which malformed children 
»' 
could be drowned in the Tiber.". 
It was the custom of the Lacedamonians to eliminate the blind and 
other handicapped members of the society by throwing them into a gulf. 
These are the examples of societies with extreme attitudes. 
In addition, there were societies in which the blind and otherwise 
afflicted individuals were ignored or exploited. In these societies, 
the blind roamed the streets begging or were exploited by slave masters 
who whipped them for their inadequate collections of the day. Many of 
these unfortunate people were kept by the royal courts as buffoons. 
A multitude of superstitions concerning the blind persisted for 
centuries in those unenlightened human societies. The fate of the 
blind in those societies could be summed up in one word, 11 ostracism. 11 
The Period of Charity 
The development of the asylums, as they were known in Europe, was 
greatly influenced by religion and the tendency of the blind to group 
themselves together. In Asia and Africa (Egypt) similar institutions had 
also developed, although little is known about their nature. 
?}Ishbel Ross, Journey Into Light, Appleton-Century-Crofts, Inc., New 
York, 1951, p. 4· 
'1/Hector Chevigny and Sydell Braverman, op. cit., pp. 73-74. 
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Not only did Buddha preach, but he also exemplified kindness toward 
the afflicted and the weak. His wish was to be the salvation of those 
who suffered. It was one of his greatest desir~s to be the light of 
those who lived in darkness and to be the healer of their sufferings. 
Judaism and Christianity are concerned with the fate of the blind. 
The inj ction given in Deuteronomy, Chapter 'Zl, Verse 18: "Cursed be 
he that maketh the blind to go astray in the way. And all the people 
!tl 
shall say: Amen.", reflects this concern. 
During His ministry Christ consoled, healed the blind and exemplified 
to the world the attitude of man toward his afflicted brothers. It is 
stated in the New Testament, John, Chapter 9, Verses 1, 2, 3: "And Jesus 
passing by, saw a man, who was blind from birth: And his disciples asked 
him: Rabbi, who hath sinned, this man, or his parents, that he should be 
born blind? Jesus answered: Neither hath this man sinned, nor his 
parents; but that the works of God should be manifest in him.", and in 
Matthew, Chapter 20, Verses 29 through 34: "And when they went out from 
Jerico, a great multitude, followed him. And behold two blind men sitting 
by the way side, heard that Jesus passed by, and they cried out, saying: 
0, Lord, thou son of David, have mercy on us. And the multitude rebuked 
them that they should hold their peace. But they cried out the more, 
saying: 0 Lord, thou son of David, have mercy on us. And Jesus stood, 
and called them, and said: What will ye that I do to you? They say to 
!t/The Jewish Publication Society Committee, The Holy Scriptures 
According to the Masoretic Text (4Jrd Impression, October, 1960~, The 
Jewish Publication Society of America, Philadelphia, 1917, p. 245. 
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him: Lord, that our eyes be opened. And Jesus having compassion on them, 
~ 
touched their eyes. And immediately they saw, and followed him.". 
Prospero Fagnani, one of the outstanding canonists of the Roman 
Church who "Was born around 1590, devoted much of his time to the study 
of the laws of the church concerning the blind; perhaps because of his 
own blindness which came upon him at the age of forty-four. According 
to the canons at that time the blind fell into the category of those 
who were not obligated to pay taxes and make contributions to the 
Church. "The Church, Fagnani pointed out, does not mean to imply that 
blindness indicates mental disability, for it holds that the 'blind in 
mind' are more to be pitied than the 1blind in eye.• And, the canonist 
states, those without sight should be treated like seeing people and 
helped according to their need rather than on the basis of their 
. §/ 
blindness." Thus, Religion throughout the centuries provided guidance 
to mankind in their attitude toward the afflicted. 
As a result of ostracism b.r society centur.y after century, it was 
only natural for the blind to form their own little communities. These 
communities of the blind differed from one another in different parts 
of the world. Nevertheless, there is an underlying similarity; namely, 
that these communities were the means for the blind to obtain a certain 
measure of security. 
5/The Holy Bible, Published with the Approbation of His Eminence James 
Cardinal Gibhons, Archbis~op of Baltimore, John Murphy Company, 
~altimore, New York, 1914, pp. 2S, 116. 
§/Gabriel Farrell, The Story of Blindness, Harvard University Press, 
Cambridge, Massachusetts, 1956, p. 9. 
It is know that in China the blind established their ow villages; 
in early Egypt and India some kinds of institutions for the blind were 
maintained; and in Russia the blind organized in groups and called 
themselves 11The Earnest. " In Europe Christianity responded to these 
tendencies by the institution of organized care for the afflicted. 
These monastic endeavors by monks and nuns were complemented and 
reinforced by secular movements in the thirteenth century. 
It suffices here to describe one of these asylums as an example. 
Whether it was Louis the IX who founded the 11.Quinze-Vingts11 or whether 
he merely fortif ied the foundation of an already existing institution 
11 
is of no great importance here. The fact remains that under his reign 
this asylum flourished . A.t that time a house was built for 300 blind 
individuals who formed a lay congregation, calling each other "brothers" 
and 11 sisters. 11 At the time of entrance they brought all their 
belongings and were to leave them to the 1t.Quinze-Vingts11 on their 
death. Subsequent kings gave members of this asylum additional 
privileges. The house was exempted from taxes, and the right of the 
a5,1lum protected the members from arrest for certain offences. Through 
the interest and high recommendation of the Church, this asylum gained 
a favorable status in the eyes of the nobility. 
The inmates of the asylum took an oath to observe the statutes 
which included : keeping its secrets, offering certain prescribed 
prayers daily, attending Mass, frequenting the Sacraments, and 
fulfilling assigned tasks obediently. The Sacrament of Matrimony was 
12 
allowed. This asylum could be viewed as a secular establishment or 
institution 'With a monastic spirit. Despite the privileges granted, 
and the donations given to this asylum, many of its members were 
beggars. Th.tring the reign of Louis XVI, this institution was 
disintegrating and subsequently it was re-establiShed by the state 
under different conditions. The name of this as,ylum still survives 
today, although the institution bearing its name differs drastically 
from the original. 
Shooting Stars on the Horizon 
"The history of the blind represents one of the sorriest records 
7.1 
of man's inability to understand himself." 
The indisputability of this truism becomes clear if we recognize 
that the 'WOrld often has been presented 'With the testimony of the 
ability of the blind. Yet, not until 1670 was a book written on 
education of the blind by Lana Terzia, an Italian Jesuit, and not 
until the following centur,y 'WaS this subject discussed among the 
scholars of EUrope. This culminated in the establishment of the first 
., 
school for the blind in 1784 in Paris by Valentin Hauy. 
Among the blind citizens of the 'WOrld, there have been literary 
scholars such as Homer and John Milton; scientists such as Saunderson 
and Huber; teachers; road builders; musicians, etc. They were referred 
to so fittingly by Michael Anagnos, second director of Perkins 
7./Hector Chevigny and Sydell Braverman, op. cit., p. 72. 
Institution, as "shooting stars on the horizon" that no better phrase 
can be used as the title of this section. 
If the tendency of the blind to live together has contributed to 
the development of their organized care, the outstanding achievements 
of blind individuals throughout the centuries gradually revealed to 
mankind the normality of the blind in other respects. The recognition 
of this fact paved the way for the development of the education of the 
blind. 
Although many facts concerning Homer's life remain disputed among 
scholars, the following are well agreed upon: Homer must have lived 
sometime between the twelfth ana the eighth centuries B.C.; the Odyssey 
was written after he became blind; ana his place among the greatest 
literary figures of the world is undisputed. 
Turning to the teaching profession, we find that Confucius ana 
Cicero were students of blind scholars. Diaymus of Alexandria, an 
autoaiaact who was born in 308 A.D., became blind at the age of five. 
He was versed in literature, philosophy, theology, geometry ana 
astrology. He succeeded Origin as head of the Catechetical School at 
Alexandria. His influence on the ecclesiaotical writers ana students 
was great. Among his outstanding students were St. Jerome, a great 
scholar of the early church, who translated the Vulgate ana was author 
of many ecclesiastical works; Pallaaius, a Greek scholar who became 
bishop of Asia Minor; ana Tyrannius Rufinus, a Latin theologian who 
resided as a monk on the MOunt of Olives. Diaymus, the great teacher, 
13 
died in 395 A.D. 
If Didymus was a Christian scholar, Abdu11 Ala al Ma 1arri was a 
Moslem who eventually became a sceptic. Born near Aleppo in the year 
973 Abdu11 Ala al Ma 1arri became blind at the age of four because of 
smallpox. As a result of his determination he accomplished his 
scholarly endeavors. During his visit in Baghdad in 1008, he was 
honored by the poets of that city. It was there that he was influenced 
by the free thinkers and renounced all religion. He was considered to 
be the most outstanding Arabic poet of the time. In his poetry he dealt 
with such subjects as "Does God exist?" and "Is life worth living?" 
instead of the more common topics of women and heroes. One of his 
amazing accomplishments was the memorization-of the contents of the 
libraries in Antioch, Haleb, and Tripoli. 
A little over a century before the birth of Abdu 11 Ala al Ma 1arri, . 
a Japanese Prince was born in 843 who, because of blindness at the age 
of twenty-eight, had saved the blind of his country from the ignominy 
of mendicancy. Prince Hitoyasu was instrumental in the creation of the 
provisions of alms for the needy blind. EConomic security of the blind 
was more or less insured by the reservation for them of the two 
occupations, massage and music. 
If the Island Empire east of Asia is blessed with Prince Hitoyasu, 
the Island Empire to the west of !Urope can be proud of John Milton . 
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the great poet, Nicholas Saunderson the Lucasian Professor of Mathematics, 
and John Metcalf road-builder and businessman. During the pinnacle of 
the Elizabethan era, John Milton was born in 1608 to a madrigal writer, 
the son of a Roman Catholic yeoman. Young Milton studied Hebrew, Greek, 
Latin, French and Italian at St. Paul's, and at the age of seventeen 
began his studies at Cambridge. 
In 1632 he left Cambridge and went to Horton near Windsor where 
he began to write his earlier sonnets. This quiet and scholarly life 
lasted approximately six years. He then embarked on a journey to visit 
other scholars of :Fm-ope. Upon his return England was in a turmoil and 
he began exposing the corruptions of the church and the state in his 
writings while upholding the Puritan ideals. It was during this era 
that his sight began to fail. He ~as appointed Secretary of State for 
Foreign Tongues by Oliver Cromwell and remained in politics until 1661. 
His own detailed descriptions of the s.ymptoms of his failing sight 
have been used by ophthalmologists as a posthumous, hypothetical 
diagnosis of his condition. Their diagnoses varied from glaucoma to 
choroidoretinitis. His total blindness at the age of forty-four was 
preceded by approximately ten years' deterioration of his sight. His 
best known sonnet was written when his sight was failing; and "Paradise 
Lost," "Paradise Regained" and "Samson Agonistes, 11 his greatest 
masterpieces, were written in total darkness. 
Turning from the poet to the scientist, Nicholas Saunderson was 
born in 1682 in Yorkshire, England. He became blind as a result of 
smallpox wheri he was one year old. At first his father read to him and 
taught him simple arithmetic. Later on he was sent to Penistone Free 
School, and continued his study at a private academy outside Sheffield. 
15 
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At eighteen he was tutored in geometry, algebra, and Greek by instructors 
who had discovered his great mental ability. Later on he accompanied a 
friend, Joshua Dunn, to Cambridge as a tutor. There he utilized his 
time productively. He was allowed to use the University library; and, 
because of ~is brilliance in mathematics, he was permitted to conduct 
a class in the Newtonian principles. At that time he was one of the 
twelve scholars who understood Newton' s Principia. Although he lacked 
the technical qualifications he was eventually appointed as the fourth 
Lucasian professor at Cambridge. His direct contribution to the blind 
was the invention of a ciphering board. Today a modified type of his 
ciphering board is used by the blind. 
These brief illustrations are examples of the accompliShments of 
sightless men from different countries, religions and social strata, 
through the centuries. Many more could be listed, such as the bards, 
Demodocus of Greece, Ossian of Caledonia and Torlogh 0 1Carolan of 
Ireland; the musicians, St. Hervaeus of France, Caspar Krumbhorn of 
Germany, and Francisco Salinas of Spain; the scholars, Nicaise de Voerda 
and Joannes Ferdinand of Belgium. Among the scientists, Fran~ois Huber, 
a Swiss, who had studied the habits of bees became the greatest 
authority in the apiarian science. 
It can be concluded that the blind throughout the ages have 
contributed to music, literature, law, government, philosophy, theology, 
mathematics, astronomy, physics, and other sciences. Meanwhile the 
number of men who began to understand the blind gradually increased. 
Many among them wre genuinely concerned and began with one or another 
enterprises to help the blind. Thus a new era of the history of the 
blind dawned. 
THE DAWN OF THE MODERN ERA 
It cannot be overemphasized that the modern era in the history of 
the blind deserves more attention than the two preceding ones. It is 
no coincidence that the field of education constitutes the core of the 
history of the blind during this period, because education is the main 
instrument for the emancipation and integration of the blind in society. 
It is appropriate to treat the modern era more extensively than the 
preceding history. 
Although many current practices date back to the times When the 
masses of the blind were rejected and neglected, nevertheless, at that 
time those practices were not widely shared. Thus Didymus employed 
readers for his scholarly studies; St. Hervaeus used a guide dog to lead 
him in his travel; it is in the modern era that those practices have 
been evaluated, improved, and widely shared. 
Tbe Forces Behind the Change 
The change of attitude and outlook toward the blind was generated 
by the same forces which elevated the history of man from the Dark Ages 
to the modern era. The transitional period in which the modern era and 
the preceding one merged was laden with revolts against the existing 
order. Novel ideas were propounded by the outstanding thinkers of the 
time. 
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Johann Comenius advocated the theory that instruction should be 
fitted to the needs of the child and that active experience is a 
fundamental means of education. He insisted that the senses must be 
fully utilized in teaching. 
The French philosopher, Jean Jacques Rousseau, laid the foundation 
of the "child-centered schools" of our time. He was against the 
suppression of natural impulses, and the education he propounded was 
based on the belief and confidence in the capabilities of man. 
Although Johann Pestalozzi, Johann Herbert and Friedrich Froebel 
were in many respects defenders of the dominant culture of the time, 
yet they were vigorous innovators, and many of their ideas were 
startt ingly modern. Pestalozzi advocated education through direct 
observation and was against mere verbal learning. Herbert, by his 
insistence on the harmonious development of the learner's various 
capacities, anticipated the psychological concept of the 11whole child. " 
Froebel who shared Rousseau's idea of the free expression of natural 
impulses was among the first to bold that play and games provide the 
child with rich learning experience. Fo.r him the teacher is the guide 
and not one who gives instructions and dispenses punishment. 
Although the ~xamples given are confined to ideas pertaining to 
education, it should be clear that liberalism was the underlying spirit 
in the realm of thought and attitude since then. If early liberalism 
had revolted against the autocratic order in behalf of the middle class, 
it could not help but to generate the demand for equality and liberty 
for the masses as well. Thus, the rebirth of democracy in its modern 
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form was inevitable. 
In an atmosphere of freedom, science flourished, and the industrial 
revolution was one of its natural consequences. Thus, the liberal 
current freed man from the bondage of orthodoxy in the province of 
thought and attitude. Democracy gave a social and political meaning to 
that freedom, science became the instrument to push back the frontiers 
into the unknown, and the industrial revolution gave the physical and 
economic content. 
Obviously, the interrelations of liberalism, democracy, science and 
the industrial revolution are infinitely more complex than what has been 
said. It suffices here to point out that these four phenomena generated 
dynamic forces which transfo~ed the ~rld. 
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The abandonment of apathetic adherence to established tradition in 
favor of freedom of inquiry made man ready to accept the blind as equals 
capable of productively sharing responsibility in society. On the other 
hand, the blind became less inhibited in their demand for the opportunity 
to prove their ~.rth. Thus, although before the eighteenth century, 
there had been many outstanding blind citizens in the ~rld, their fame 
remained local. So, also, were the intellectual speculations concerning 
them. In highly stratified societies, the outstanding blind were 
accepted by the elite in their circles, but it was difficult to concede 
that similar accomplishments could be ·expected from among the masses of 
the blind. All these changed during the modern era. The accomplishments 
of the blind were no longer considered as exceptions. Science was 
utilized to inquire into the multivarious problems of the blind, and 
their integration into society became acceptable. 
Prelude to E§ucation 
The use of raised letters by the blind dates back to the time of 
Didymus in the fourth centur,r or perhaps even earlier. However, it was 
first proposed as a reading medium for the blind by Francisco Lucas of 
Saragossa in his Arte de Escrevir published in Madrid in 1577. He used 
thin wooden tablets on which he carved raised letters. The description 
of methods to teach the blind to write was published over a century 
later, in 1651, in Deliciae M§thematicae et PhY§iCae by Harsdorffer, in 
Nuremburg. Shortly thereafter in 16701 a Jesuit priest, Francesco Lana, 
wrote an essay on the method of teaching the blind. It was Nicholas 
Saunderson, born in 1682, who devised a ciphering board for the blind to 
~ 
study mathematics. Mlle. Melanie de Salignac, born in 1741, studied 
geography by using a map of which the boundaries of kingdoms and 
provinces were made of silk or thread of varying thickness; rivers and 
mountains of pinheads; towns of sealing wax of various sizes; parallels 
and ·meridians of brass wire. 
Philosophical discussion concerning the blind could be traced back 
to the time of Cicero. However, centuries elapsed before new interest 
in philosophical discussions concerning the blind was revived. Toward 
the end of the seventeenth century, John Locke, the British empiricist, 
presented a discussion on the intellectual ability of the blind in his 
Essay Concerning Human Understanding. The publication of this ess~ in 
1690 was preceded by debates on the subject between the author and 
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William Molyneux and George Berkeley. 
William Molyneux raised the question whether a blind man, who had 
know the difference between a globe and a cube through the sense of 
touch, would be able to identify them visually if he gained his sight. 
Both Locke and Molyneux agreed that he would not be able to do so. 
The theory that figures, magnitudes, distances and situations were 
the product of association and intellectual construction based on 
imagination and experience and not the immediate revelations of sight 
was propounded by Bishop Berkeley. Thus in his Essay Toward a New 
Theory of Vision he maintained that vision is inferences and not 
sensations. Voltaire popularized this new theory of vision and he 
pointed out that Dr. William Cheselden's findings confirmed the theory 
of Molyneux, Berkeley, and Locke. 
Dr. Cheselden' s findings, published in "The Anatomy of the Human 
Body" in. 1728, were based on his inquiries of a thirteen year old boy 
on whom he had successfully operated for cataracts. Among other things 
he observed the boy who after feeling his cat all over, looked at her 
steadily and then made the remark that he would know her the next time. 
This was how the boy solved his difficulty in distinguishing visually 
between his cat and his dog after his sight had been corrected. 
Denis Diderot, the French philosopher and encyclopedist, inspired 
by Dr. Cheselden1 s findings, proceeded to make experimental studies of 
the intellectual capacities of the blind. His studies of Len~re, the 
blind son of a professor of philosphy at the University of Paris, 
revealed to him the sensitivity and adequacy of the remaining senses of 
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the blind to cope with the world intelligently. In his Lettre sur les 
Aveugles a 1 1usage de CeijXQui Voient (Letter on the Blind for the Use 
of Those ~o See) he stated his opinion that the loss of sight compels 
increased usage and attention of the remaining senses, but that it does 
not especially intensify their sensitivity. Education for the blind 
should be based not on the lack of sight but on the potentialities of 
the remaining senses. Finally the education of the deaf blind could be 
based on the sense of touch. Thus, Diderot was the first who proceeded 
from philosophical speculation to scientific investigation and used the 
findings of this study to formulate principles of education for the 
blind. 
It can be concluded that since the end of the seventeenth century 
there were activities of sighted and blind alike which culminated in the 
beginnings of formal education for the blind. The content of these 
activities appeared revolutionary and was a revolt against existing 
concepts and institutions. 
Beginnings of E§ucation 
One might perceive a facilitative relation between Denis Diderot, 
,, 
Jean Jacques Rousseau, and Valentin Hauy. If Diderot theorized about 
-the education of the blind, it was Rousseau who inflamed the hearts of 
his contemporaries and Hauy who resolved Rousseau's spirit into deeds. 
During the last two decades of the eighteenth century and the first 
four decades of the nineteenth century education for the blind was begun 
in France, Austria, the United States of America, England, and other 
EUropean countries. 
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Ihe First School for the Blind 
In 1784 L'Institution Nationale des Jeunes Ayeugles (The National 
Institution for the Young Blind) was establiShed in Paris by Valentin 
Hai'iy. Chiefly for this reason Haiiy has been called the "Father of the 
Blind". His institution was the first school in the world for the 
sightless. It was originally housed in a dwelling on the Rue Coquilliere 
and later on the Rue N~tre-name des Victoires. In 1791 the government of 
11 
the newly-establiShed French Republic moved Hauy and his pupils into the 
Convent for the Celestines which they shared with a school for deaf mutes. 
Three years thereafter they were moved again to a house on the Rue des 
Lombards. Here the school reached a low level in its histor,y. It was 
reduced to the status of a workshop for the blind and this was reflected 
in its new name which can be translated as the National Institution of 
,, 
Blind Workers. Hauy worked vigorously to keep the educational values 
during these depressing years. 
•• In 1800, Napoleon moved Hauy and his one hundred twenty pupils to 
the Quinze-Vingts. Their activities were restricted and according to a 
decree only totally blind children, seven years of age, could be admitted 
,, 
and their education was to last for eight years. Finally in 1802 Hauy 
was dismissed chiefly for political reasons. 
~· Thus,in 1784 Hauy established the first school for the blind in the 
world; beginning with fourteen children and left it sorrowfully eighteen 
years thereafter when the number of his pupils had grown to one hundred 
and twenty. He began when France was under the reign of Louis XVI, led 
his school through the Revolution, but failed to gain the favor of 
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Napoleon. Unable to continue his work in the school he had established, 
he opened a private school for the blind. One of the students of this 
school, Alexander Rodenbach, became the first blind Parliamentarian in 
Europe. 
Before his death on March 19, 1822, HaUy helped to inaugurate a 
school for the blind near Berlin and labored unsuccessfully for ten 
years in St. Petersburg for the same purpose. Although he was invited 
by ~eror Alexander I to establish a school for the blind, his 
frustration and failure were the results of the lack of readiness on 
the part of the Russians. 
Who was Valentin HaUy and what had driven him to become the founder 
of the first school for the blind? 
Valentin Hauy was the son of a weaver who supplemented his earnings 
at a Premonstrant abbey by ringing the Angelus Bell. Valentin was born 
in St. Just Les Marais in Picardy on November 13, 1745. He and his 
, 
brother, Rene, were first tutored by the monks of the abbey where their 
father worked. His brilliant brother was sent to Paris to study 
mineralogy and botany and became a famous scientist. Valentin followed 
his brother and secured work at the Ministry of Foreign Affairs as a 
translator. Thus, · from his education he was not a man whom one would 
expect to devote his life to the education of the blind, a group believed 
to be uneducable. He was neither an educator, scientist, nor churchman. 
Many factors seem to have guided him to his noble vocation. Through 
his brother, he became acquainted with the learned men of the time, read 
their writings, and was interested in their discussions concerning the 
blind. He observed the contrasting conditions between the masses and the 
more fortunate among the blind. In September, 1771, Hai'iy witnessed a 
scene in a cafe in Paris which made him resolve to educate the blind • 
• • • L-There on a platform_? were ten blind men scraping crud& bows " 
on rough stringed instruments. Huge pasteboard spectacles devoid of 
lenses emphasized the emptiness of the sightless eyes. Lighted candles 
set to illumine the sheets of music only revealed their uselessness, for 
' §/ •I 
the notation was turned toward the audience." Hauy was determined to 
replace the truth for this mockery; he would JIU:lke the blind read and 
give harmonious concerts of their own. 
Some years after this incident he met a blind Viennese, Maria von 
Paradis, whose fate contrasted pleasantly with the blind men in the 
scene in the cafe.. Maria von Paradis was born in Vienna in 1759 and 
became blind at the age of four. Under the protection of Empress Maria 
Theresa of Austria she obtained her education and was particularly 
proficient in music. She toured Europe and Hai.iy attended one of her 
concerts in Paris. Impressed by her ability he secured an audience with 
her. Not only did Maria von Paradis inspire Hally, but also aided him 
in his endeavor to educate the blind, by giving information concerning 
her o~m education and telling him about her correspondence with Georg 
Weissembourg, a blind German youth, who had acquired considerable 
education. 
Hauy began his endeavor with Fran~ois Lesueur, a seventeen year old 
§/Gabriel Farrell, op. cit., p. 19. 
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illiterate blind youth. Recognizing the need for educational devices, 
he investigated further the equipment used by Maria von Paradis, 
Weissembourg and also Saunderson's ciphering board. His success with 
Franjois Lesueur was demonstrated in front of the French Royal Academy 
of Sciences. This opportunity was procured through his brother, Rene'. 
He gained approval of the various government officials by demonstrating 
the results with his pupil. His first additional fourteen pupils were 
the wards of a philanthropic society newly founded by the outstanding 
members of the nobility. 
As a pioneer in a field never traveled before, Ha«Y inevitably ' 
made mistakes some of Which were fundamental. His idea that the script 
of the blind should be based on the script of the sighted proved to be · 
impractical. He was too much preoccupied with the success of his 
educational procedures instead of with the success of his pupils in 
society. Thus the development of educational procedures became an end 
rather than a means to educate the blind. Albeit his title as "Father 
of the Blind" is well deserved for he was the one who had opened the 
gate towards the emancipation of the blind in society. 
Beginnings in »trope 
Before the death of Valentin HaUy seventeen schools for the blind 
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were opened in addition to the schools he helped to establish in Steglitz 
(near Berlin) an~ st, Petersburg. Many of these schools were directly 
influenced by Hatty~but some of them developed more or less outside his 
sphere of influence. They sprouted like early spring flowers in :&trope. 
In Liverpool, ~gland, in 1791, the School for the Blind was established 
by Edward Rushton. Mr. David Miller and Rev. David Johnson together 
organized in 1793 the Edinburgh Blind Asylum. In the same year two 
members of the Society of Friends opened an Asylum and Industrial School 
for the Blind at Bristol, ]ngland. The School for the Indigent Blind at 
' St. George ' s, Southwark, the fourth school in Britain, was inaugurated 
in 1799. Dr. Johann Wilhelm Klein founded a school in Vienna, Austria, 
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in 1804. Soon thereafter in 1807 in Milan, Italy, a school was instituted 
by ~av. Michele Barozzi. The next year schools were established at 
Amsterdam, Holland, by an association of Free Masons; at Prague in Bohemia 
by a charitable society; and in Stockholm, Sweden, by Per Aron Borg. 
Next a school was initiated by Dr. Hirzel in Switzerland in 1809. The 
Protestants in Dublin, Ireland, organized a school in 1810; while in 
Copenhagen, Denmark, the "Society of the Chain" (Masons) founded a school 
in 1811. A school was initiated through the patronage of Miss Cruikshank 
in 1812 at Aberdeen, Scotland. The Protestants in Dublin, Ireland, were 
followed by the Roman Catholics who in 1815 established their school. 
At Brussels, Belgium, the school was initiated in 1816 by Canonicus 
Triest; while Dominique Martuscelli founded a school in 1818 at Naples. 
Finally in 1820 a school was established oy M. Richard at Barcelona, 
Spain. 
These early schools in Europe had only one idea in common, namely, 
that education of the blind children is the means to emancipate the 
status of the blind. Their methods and, to a lesser extent, their 
objectives are as diverse as the social, political and economic 
environments in which they operate. It is generally agreed that among 
these schools the one in Vienna superseded the others in its education. 
Therefore, the rest of this section will be devoted to the discussion of 
that school, and its founder. 
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Johann Wilhelm Klein, the son of a director of poor relief who lived 
near Nordlingen, Germany, grew up in an atmosphere of philosophical debates. 
He received his formal education in the legal profession, and followed his 
father ' s footsteps administering relief for the poor. He took refuge in 
Vienna during the Napoleonic Wars and continued his work there. In his 
work as District Director of Poor Relief, young Klein was astonished by 
the state and treatment of the blind. He was·particularly concerned 
about the pitiful condition of the children, and discussed it with his 
close f riend, Anton Berghofer, a blind poet. 
Like Hally, Klein was inspired by Maria von Paradis but was l.maware 
of HaUy1 s work by the time he began to teach Jacob Braun, his first 
blind pupil, in 1804. He tried his educational devices and methods 
with this first pupil who responded well. After applying his methods 
and utilizing his devices with six additional pupils, he felt that his 
~stem was successful. The two pioneers, Haar and Klein, met briefly 
when the former was on his way to St. Petersburg. In his pamphlets 
which followed Ha~1 s procedure closely he wrote the results of his 
experience with Jacob. He campaigned vigorously, raised funds and 
held concerts which resulted in the interest of the aristocracy and 
the support of the government. 'From 1816 the school was know as the 
Imperial Institute for Blind Children. 
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His school soon gained fame and, faced with the problem of lack of 
accommodation for blind children who flocked to him, he embarked on a 
campaign to place them in ordinary schools. The teacher's manual showing 
how to teach blind children was written in conjunction with his campaign. 
Thus, unlike many early educators of the blind, Klein was never secretive 
about his methods. His unceasing efforts to improve further the education 
brought good results, and kept the school progressing steadily. He was 
one among the early educators who experimented with embossed type. He 
followed keenly the activities of other schools in EUrope and America. 
By collecting embossed books of various types and devices for the 
education of the blind, he gradually developed a library and museum. 
While his teacher's manual inspired fellow workers, his school became 
the center of interest in the education for the blind in EUrope. It was 
built on a sound foundation; its training was excellent; its library, 
museum and research provided rich resources for the further development 
of the field. These lofty standards were maintained until Vienna was 
captured by Hitler• s troop·s. 
Klein was not content with the establishment of the school for he 
realized that a great deal more should be done fo~the blind. Having 
been denied financial assistance by the government, he started a campaign 
to collect funds for the improvement of care for the adult blind. 
Disappointed with the response of the Emperor to his plea in behalf of 
the welfare of the blind, he resigned his post and for the remaining six 
years of his life he worked for the deaf and mentally retarded. Thus 
" Klein, like Hauy, spent the last years of his life in embitterment. 
MOvements in Great Britain 
In 1791 ~ward Rushton, blinded as a sailor, founded the first 
English school for the blind in Liverpool. Before the century closed 
three other schools were founded in Bristol, ~inburgh and London. By 
1860 most major population centers were served by an institution for the 
blind which later on provided occupation for them. MOst of these 
institutions became agencies of the local authorities. 
Because of the need of the blind outside the institutions, home 
visiting societies were founded in 1834 by the name of Indigent Blind 
Visiting Societies. Fifty years thereafter seventy-nine such societies 
were at work. One of the by-products of these organizations was the 
development of the home teaching profession. 
Activities on a national scale were started by a leading figure, 
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Dr. Thomas Rhodes Armitage, who became blind at the beginning of his 
medical career. Under his leadership a committee was formed to 
investigate existing embossed s.rstems. The s.ystem invented by Braille 
was found to be the most adequate. Dr. Armitage established the British 
and Foreign Blind Association in 1868, which finally became the National 
Institute for the Blind. In 1902 this association was given an ambitious 
range of constitutional power. Eleven years later this central 
organization widened its scope of activities ranging from the printing 
and distribution of Braille materials to providing employment for the 
blind. It also included many services in cooperation with other agencies. 
A school for the blind sons of gentlemen called Vorcester College 
was established in 1866 which provided liberal arts studies. In 18'72 
Sir Francis Campbell founded the Royal Nol'll181 College for the Blind, a 
secondary school offering the students an opportunity to specialize in 
music and school teaching. 
Among the early British schools the Edinburgh Blind Asylum could be 
singled out for its sound principles. Although as early as 1744 a 
proposed s,ystem for the education of the blind was contained in the 
Edinburgh Magazine and Reyiew, it was not until Thomas Blacklock 
presented himself as a living example that Scotland attained her 
readiness for the education of the blind. Blacklock who had been blind 
since infancy became a distinguished poet and theologian. He wrote on 
"The Blind11 in the Encxclopaedia Britannica in 1783 and his translation 
of Hauy1 s 'Essay on the 'Education of the ~J,.ind was published two years 
after his death. His dream to establish a school for the blind was 
fulfilled by his junior contemporary, Mr. David Miller who was blinded 
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as a child. The outstanding nature of this school was mentioned by 
Samuel Gridley Howe in his address on behalf of the Trustees of the 
New-England Asylum for the Blind in Boston in 1833. He pointed out that 
despite the less favorable financial condition of the school in Edinburgh 
if compared with that of Paris, the former provided excellent educational 
opportunities and that the students were prepared for an independent 
life after completion of their education. 
Ground Breaking in America 
Dr. John D. Fisher returned to Boston from lnrope in 1826. In Paris 
he had visited The National Institution for the Young Blind. Upon his 
arrival in Boston, he was ready to put his observations into action. 
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After consultations with his friends, he invited interested men to meet 
at the Exchange Coffee House in Boston on Februar,y 10, 1829. This 
meeting was attended by many representatives of the legislature. In this 
meeting Dr. Fisher described the programs in llhrope in detail and 
exhibited examples of embossed books. As a result of this, the 
Legislature voted to appoint a committee charged with the preparation of 
the establishment of an Institution for the Blind in New ~land. On 
March 2, 1829, an Act of Incorporation was granted the committee by the 
Legislature. 
Since Dr. Fisher was not able to lead this enterprise, the problem 
of looking for a suitable leader arose. Dr. Samuel Gridley Howe who had 
just returned from his philanthropic journey in lihrope was asked to direct 
the Institution. On August 18, 1831, he was engaged to be the head of 
the asylum. 
Based on his contract, he went to EUrope to acquaint himself with 
the method of conducting such an institution. He returned to the United 
States of America in July 1832 accompanied by two blind instructors to 
assist him in his work, :&tile Trencheri of the Paris school as literary 
teacher and John Pringle of the Edinburgh school as master of handicrafts. 
The following month, Dr. Howe opened the first school in his father's 
residence which was attended by six pupils ranging in age from six to 
twenty. 
In 1839 the school was moved to South Boston. Meanwhile, a school 
for younger children was opened in Jamaica Plain in 188'7. During the 
years 1912 and 1913 the two schools were joined and transferred to its 
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present location in Watertown, Massachusetts. It was not only the location 
but also the name which underwent change. At the beginning it was know 
as the New England Asylum for the Blind and finally became the Perkins 
School for the Blind. This change reflects the maturing philosophy 
concerning the blind. 
The interest for the education of the blind in Boston was, at the 
same time, shared by a few men in New York and Philadelphia. On April 22, 
1831, before the appointment of Dr. Howe as head of the New England 
Asylum, the New York Institute for the ~ucation of the Blind was 
incorporated. On March 15, the following year, three pupils were the 
first blind children in the United States of America receiving formal 
education. These activities in New York were led by Dr. John Dennison Russ. 
Julius R. Friedlander, who had worked ldth the blind in Paris, became 
the first principal of the school for the blind which was established on 
March 5, 1833, by the Society of Friends in Philadelphia. This school 
became the Overbrook School for the Blind in 1947. These three schools 
might be considered as the result of pioneering work for the education of 
the blind in the United States of America. Among the pioneers, Dr. Howe 
-· 
was indisputably the most vigorous in promoting the work for the blind 
throughout the countr,y. He was influential in the establishment of 
state schools for the blind in Virginia in 1840, in South Carolina in 
1841, and in Kentucky in 1842. However it was not Virginia which had 
established the first state school for the blind; since on July 4, 1837, 
the first state school was incorporated in Columbus, Ohio. In this case, 
Dr. Howe 1 s contribution was equally admirable. 
From Hallv to Howe 
The foregoing sketches of the beginnings of education for the blind 
in various countries could be more easily comprehended by blending the 
essential factors. It seems that there is only one factor which was 
universally shared, namely the realization that through education the 
fate of the blind could be alleviated. One aspect of the environment 
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was also universal, namely the pervading humanitarian ideas. Culturally, 
although the countries of EUrop~ and America have a common heritage, 
significant differences had developed which made it possible to 
differentiate the various countries socially, economically and politically. 
In addition to these factors the beginnings of the education of the blind 
in each country was greatly influenced by the background and personality 
of the leaders in this new endeavor. Subsequent developments of this 
field continued to be influenced by the environmental forces of each 
respective country, but the impact of the personalities of men working 
in the field gradually became secondary or of no significance at all. 
Finally, progress in science seems to have moderated the impact of the 
environmental forces upon the development of the education for the blind. 
All this might explain many questions. 'Why the early movements in 
England had emphasized the workshop training program. Why it was not 
always true that the later-established schools constituted an improve-
ment over earlier schools. Also, why the proposal by J. W. Klein in the 
first half of the nineteenth century to educate the blind in ordinary 
schools was not readily adopted; and even in 1957, the blind children 
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of the world ere mainly still educated in facilities segregated from the 
sighted, according to the proceedings of The Second Quinquennial Conference 
of the International Conference of ~ucators of Blind Youth held at Oslo. 
Only Australia, Canada, Jordan, New Zeeland, Norway, Sweden, Turkey, 
United States of America and Yugoslavia have provisions for educating y 
blind youth in regular schools. 
The progress made during the formative years of the education of 
the blind could be epitomized by e brief discussion on Dr. Samuel 
Gridley Howe in relation to the schools end personalities in Europe. 
Dr. Howe, who was born on the lOth of November, 1801, had many things in 
common with Valentin HaGy and Johann w. Klein. Their education did not 
explicitly prepare them for the pioneering work they eventually did in 
their lives. Young Howe attended the Boston Latin School, continued his 
education in Brown University, and studied medicine at Harvard from which 
he was graduated in 1824. 
The three pioneers were energetic humenitarianists. Besides his 
work with the blind, Dr. Howe established a hospital on the island of 
Poros, and helped in food distribution when he volunteered to join the 
Greeks to fight the Turks. He established the Welter E. Fernald School 
for the Feeble-Minded end directed it for 25 years. He was active in 
the entj-slavery movement and, together with Horace Mann, was in the 
2/The Committee on Eijucation of The World Council for the Welfare of the 
Blind, The EdUcgtiop of Bling Youth, Proceedings of the Second 
~inquenniel Conference, International Conference of Educators of Blind 
Youth, Oslo, 1957, The ~ton Press, Inc., Watertown, Massachusetts, 
w-~~~. 
forefront of the campaign for public schools. When he served as a 
legislator in Massachusetts, he introduced a resolution for the 
investigation of prison conditions and for their modernization. Not 
only do the aforementioned activities illustrate his humanitarian 
spirit, but they also reflect his zeal, originality and clarity of 
purpose. 
· 1\ 
While Hauy was the son of ~ weaver, and Klein the son of a Director 
of Poor Relief, Howe• s father was a rope maker. Unlike the two· European 
pioneers, Howe had the advantage of investigating existing systems. 
Despite this, his work with the blind was creative and not imitative. 
Not influenced by foreknowledge he was able to study the systems in 
:Europe with objectivity. "He caught the good and the bad points with 
considerable understanding, anQ in general found the schools 1beacons 
!Q/ 
to warn rather than lights to guide. ' 11 
He avoided the two extremes, the overemphasis on manual training 
in ~gland, and the exaggerated exhibitionism of France. However, his 
vigorous criticism of showanship seems to indicate his lack of 
appreciation that exhibitions in front of gatherings are essential in 
the early stages of any novel enterprise, for in his campaign to promote 
education for the blind in the United States he had utilized similar 
means. It remained true that his criticism was a safeguard against 
confusing ends and means. Thus, during his campaign he was always 
aware that his exhibitions were only means to create public understanding. 
!Q/I shbel Ross, J ournev Into Light, op. cit. , p. 137. 
Like Klein, Howe had advocated integrated education for the blind. 
On the laying of the cornerstone of the New York State School for the 
Blind at Batavia in 1866, Dr. Howe, in his address, warned that all 
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boarding school establishments are unnatural, undesirable, and susceptible 
to abuse. Therefore, the number of such institutions should be kept as 
small as possible. Dr. Howe never overlooked the fact that the objective 
of the education for the blind is the preparation for independent and 
useful life in society. He recognized that the blind should not be 
treated as a homogeneous group and he stressed the principle of individual 
differences. The curriculum of a residential school should be well-rounded, 
and as far as possible approximate that of regular schools. This curriculum 
should include academic subjects, physical education, music and handicrafts. 
These are the important principles in the education of the blind which 
guided Dr. Howe during his forty years of dynamic leadership. 
It should be noted that in his work Dr. Howe was helped by the 
favorable environment. Boston, like New York and Philadelphia, was a 
cradle of cultural activities. The philanthropic spirit was then in full 
bloom in a land relatively free from the bondage of traditions. 
"The people who came to the American shores felt intensely about 
the American experience because for each of them America was the wall 
broken down, door broken open. 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
America was the place where the old memories found a new meaning. 
Every item of experience in the New World was packed with a 
heightened tension, every event was projected into a past more 
contrasting and into a future more exacting than in ~ other 
culture, • • ."ll/ 
ii/Max Lerner, America as a Civilization, Simon and Schuster, New York, 
1957, p. 23 . 
ALONG THE ROAD OF PROGirbSS 
While the world vas heading to'W8rd specialization, Valentin Ha{jy 
opened the gate of a new special field, 11the education of the blind." 
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It is doubtful that he vas cognizant of the vastness of the terrain hidden 
behind that gate he had opened. For those who enter the same gate today 
recognize immediately, not only the immensity of the field but ~lso the 
adjacent fields, part of any comprehensive program for the emancipation of 
the blind. This section illustrates the highlights of some aspects of 
the field along the road of progress. 
Compensations for the Lack of Sight 
Today it is generally agreed that man's sensory experience is 
eighty-five percent visual. The means to compensate for the lack of 
sight might be thought of as of two types. The first type is the more 
productive and intensified utilization of the remaining senses, as v~ll 
as the other human capabilities. The second type is the devising of 
instruments and other external aids for the blind. The first type of 
compensation could be achieved through education or rehabilitation. 
Falling in the second category are the devices for the blind which were 
developed from string alphabets and wooden letters to braille and the 
talking books, from the individualistic usage of the cane to the 
s,ystematized instruction of cane travel and guide dogs, from the braille 
slates to braille writers and the printing halls. In addition, today 
all sorts of appliances are manufactured for the blind, such as braille 
watches, braille kitchen utensils, and a variety of electronic devices. 
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Of these compensatory efforts the proulem of written communication and 
travel aid could be singled out as illustrations. 
Wr.itten Communication 
Blindness obviously does not affect pure oral communication. But 
oral communication is commonly accompanied with expressions perceptible 
only to the eye. Even if man had not developed written communication, 
oral communication always had been supplemented with mimicry and ges-
tures. The disadvantageous position of the blind was magnified by the 
invention of writing. Let us now consider how far man has gone in 
developing aids and instruments to compensate for the lack of sight in 
this respect . 
Written communication in the sense of book learning was first 
compensated for by memorization. However, from the beginning more 
tangible means were sought by the blind. If this were accomplished, it 
would be an equivalent to reading and would supplant memorization. 
Whether it was begun in Peru or in Scotland, the earliest attempt re-
sulted in the string alphabet. This, however, to a great extent, 
supplements rather than supplants memorization. The string alphabet, 
basically, consists of knots and loops representing the letters. 
Although this 5,ystem gave way to other kinds of aids, a variation of 
the same principle is at the present still used by some blind individuals. 
, / 
Even today, it is promoted in Colombia by Dr. Enrique Rodriguez-Diago. 
~ 
"In his country, where there are ver,y few Braille books, Dr. Rodriguez 
is trying to popularize a system of writing and reading on cord, which 
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he calls •Cordellary.' In this 5,1stem, the principle of Morse Code is 
w 
employed, a single knot for the dot and a double kno-t for the dash. " 
His effort seems to be moderately successful, to say the least. 
It is difficult to say who was first to conceive the idea of 
teaching the blind reading and writing through the medium of touch. 
Pierre Horeau in Paris developed a system of movable letters, cast in 
type, about the middle of the seventeenth century. He was not the only 
one, for there Here several others in Europe at different times who 
developed similar means of tactual reading. These early systems, however, 
were quite impractical . 
The Braille system and other embossed types.-- For most people 
Braille is thought of as the only alphabet of the blind . Today this is 
true . However, before Braille reached its present form and universal 
acceptance, it had to perfect itself and compete with other systems. 
In 1786 Franjois Lesueur, the first student of Valentin Hauy, was 
handling some printed material fresh from the press. Upon discovering 
that he was able to decipher one letter by feeling the reverse side of 
the sheet, he proceeded to call it to the attention of his teacher. The 
latter conceived this as the long-sought solution to the problem of 
reading by the blind, which is an essential part of their education. 
Thus the door was opened for the development of reading media for the 
sightless. 
Valentin Haty, himself, used the italic type of the Roman alphabet 
J2/Gabriel Farrell, "Avenues of Communication, 11 in Blindness, p . 315, 
Paul A. Z hl , Editor, Hafner Publishing Co ., Inc., New York, 1962. 
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in producing his embossed books. By embossing letters of the Roman 
alphabet, it would have been possible for blind and sighted alike to read 
the same material . This idea was the principle behind Valentin HaU;r1 s 
invention. However, his s.ystem was not readily accepted by those ~o 
were concerned with the education of the blind. Many of them, on both 
sides of the Atlantic, conducted studies and they developed their own 
alphabets. In their endeavors two basic considerations were maintained. 
The first was the simplification of the forms of the letters, so that 
they would be easily read by the blind. The second, less firmly adhered 
to than the first principle, was the preservation of the basic form of 
the letters, so that they would remain legible for the sighted. 
Subsequently, several embossed scripts were developed based on one or 
both principles. Some of them were modifications of the Roman alphabet; 
and others were s,ystems utilizing arbitrary signs for their letters. 
The Lucas system was invented by Thomas M. Lucas ~o in 1837 
proclaimed that his system would form a universal reading medium for the 
blind. Basically, it consists of different combinations of straight 
lines, curves and dots. It follows the principle of stenography. 
The Moon type consists of nine simple characters placed in many 
different positions to represent the alphabet. This s,ystem is the sole 
survivor of the early typographical battle . Dr. William Moon, who was 
blind, developed his system by simplifying the Roman alphabet and 
replacing all complicated letters with simple arbitrary s.ymbols. The 
first book in Moon script was published in 1847. 
Meanwhile, in America, educators for the blind were engaged in 
similar activities. In this regard the outstanding personalities were 
Dr. Howe and Mr. Friedlandel. The s,ystem developed under the leadership 
of Dr. Howe is called the B9ston Line-type. The Boston Line-type was 
significant for four reasons. 
1. It was more compact, req~r~g only half the space of its 
European counterparts. 
2. The cost of production was only one-fourth that of producing 
the same volume in Europe. 
3. It remained predominant over fifty years as a medium for 
reading in the United States of America. 
4. More books were printed in this type than in any other type. 
However, all these embossed s,ystems finally gave way to a later embossed 
type, the dot s,ystem of Louis Braille. 
Origin, growth cmcLtriumph of B.raille, _ ... On January 4, 1809, Louis 
Braille was born to a harness-maker who lived near Paris. He was 
blinded while playing with one of his father's awls at the age of 
three. Seven years thereafter, he became a pupil of Hauy 1 s school. At 
the age of seventeen he was made a junior master and at nineteen became 
an instructor of that school. 
Charles Barbier, an engineer and cavalry officer attached to the 
Signal Corps, invented a dot s,ystem which consisted of an arbitrary 
arrangement of dots with a cell of two vertical rows of six dots. For 
many reasons this was impractical to be used as a medium for reading by 
the blind . 
Before Louis Braille was twenty years old he designed a s,ystem by 
using as his cell unit only six dots instead of the twelve dots of 
Barbier. Although Braille had adapted Barbier's s,ystem, his design 
differed in so many aspects that it might be called a new s,ystem. The 
smaller cell was more suitable for touch reading. 
This s.ystem, however, violated HaUy 1 s principle, namely that the 
script for the blind should also be legible to the sighted. It is 
interesting to note that during the rivalry for universal acceptance, 
the advocates of arbitrary s,ystems were all blind with one or two 
exceptions; ~ile the proponents of systems based on the Roman alphabet 
were sighted men. 
The Braille cell consists of two vertical rows of three dots each. 
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Sixty-three different combinations can be arranged based on this six 
point cell. Frequent combinations of letters as well as frequently 
used common words are represented by a single symbol called contraction. 
In advocating his s,ystem Louis Braille emphasized his two principles, 
namely, the Principle of Logical Sequence and the Principle of Double 
Utility. 
According to the first principle, the first ten letters of the 
alphabet form the basis of all other letters and signs. These ten 
letters are formed by different arrangements of one or more of the four 
upper dots of the cell. 'The eleventh through the twentieth letters, 
K through T, are formed by adding the left bottom dot to the first ten 
letters. U, V, X, Y and Z are formed by adding two bottom dots to the 
letters A, B, c, D and E. Only the sign for W does not follow this 
principle because the French alphabet does not contain a W, and it was 
subsequently added . This logical sequence facilitates ease in learning 
the alphabet. In addition, most punctuation marks and frequently used 
s,ymbols are represented by lowering the first ten letters utilizing the 
~ 
four bottom dots of the cell. 
The principle of double utility means that not only is it possible 
for the blind to read, but also to write his own script by the use of 
instruments called slate and stylus. 
In 1829 Louis Braille made his system known first in the school 
in which he was teaching, and made some amendments in 1834. There was 
considerable delay in the adoption of this system. Two years after 
Louis Braille's death, in 1854, his school adopted this system as the 
official medium for reading and writing. 
Dr. Thomas Rhodes Armitage was a militant advocate of the dot 
system, and to a large degree the adoption of this system in the English-
spe~king world should be credited to him. Blind himself, he had to 
depend on his fingers for reading. In 1873 the first conference of 
teachers and friends of the blind was held in Vienna. There and then, 
he pleaded vigorously for the adoption of the dot system and the 
rejection of the line system. 
In 1860 the Braille system was adopted in America at St. Louis, 
Missouri. However, in general, American educators for the blind were 
reluctant to accept the Braille system. Instead, some of them invented 
their own dot systems. As a result of this, the so-called New York 
Point which consists of cells of two points in height and various points 
in length was invented. The principle of Logical Sequence was rejected, 
ii/For the illustration of the Braille alphabet and the Principle of 
Logical Sequence see Appendix No. 2. 
Qnd in its plQce WQS QdVQnced the Principle of Frequency of Recurrence. 
The letters most frequently used were represented with fewer dots thQn 
the ones less used. 
Under the directorship of MichQel AnQgnos, the head of the Tuning 
Department of Perkins, Joel W. Smith, developed a dot s.ystem known as 
American Braille. The six point cell of Braille was adopted and the 
New York Principle of Frequency of Recurrence was incorporated. The 
claim that the American Braille is yet the most scientific s,ystem ever 
invented seems to have its validity. 
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It was adopted by the Perkins School in 1879 Qnd the Howe Memorial 
Press began to publish books in American Braille. The rivalry between 
this system and the New York Point continued. Aware of the chaotic 
condition as a result of the rivalry among the dot s.ystems, the American 
Association of Workers for the Blind at its convention in 1901 appointed 
a committee to investigate the matter .and to labor for the adoption of 
a universal s,ystem. The recommendation of the committee, of a s,ystem 
consisting of the best features of the New York Point, the original 
and the American Braille, which was submitted in 1915 was not given 
attention. With keen interest Americans at that time were watching 
the development in Europe of the trends toward a modification of the 
original Braille. 
In 1905 the British had developed the so-called Revised Braille 
consisting of three grades. The words in Grade One are fully written, 
in Grade Two, moderately contracted, and in Grade Three, highly 
contracted. In 1916 and 1917 an American committee recommended the 
adoption of Grade One and a Half, their own invention, a moderately 
contracted form falling between the British Grades One and Two. The 
difference between the American Grade One and a Half and the British 
Grade Two is so insignificant that there was new hope for the 
standardization of the Braille s,ystem for the Znglish speaking countries. 
After a series of discussions to eliminate the discrepancies between 
these two grades, in July 1932 the Standard Braille for the English 
speaking world was adopted. 
It is interesting to note that the original Braille s,ystem had 
become the foundation of the universal script for the blind. However, 
more than a century had elapsed after his death before Louis Braille was 
universally and unreservedly recognized as the "Father of the Script for 
the Blind." 
Travel aig.- It cannot be overstressed that locomotion is crucial 
in the life of the blind. Without sight, the blind man is forced to 
rely on his remaining senses. However, the usefulness of those senses 
is determined by the ability of the blind to move about. This is 
especially true in the process of acquiring new concepts. With sight, 
one could easily develop a concept ·of an object at a distance. For the 
blind a similar conceptualization could only happen if the object is 
placed within reach. 
11There is no doubt that the blind child at first , and for a 
relatively long time, hears in a very subjective fashion. • •• it is 
a long process by Which the blind child learns the direct relations 
between the sound heard and the sounding object. This long process 
4? 
involves tactual exploration and identification of objects, and it cannot 
w 
proceed far before the child attains free locomotion." 
The auditory sense and locomotion are two factors essential for the 
development of the sense of direction and the sense of space. Without 
the ability of a blind person to move about, space beyond his immediate 
presence does not exist. Thus, the inability to move about retards the 
development of the blind and deprives him of many of life's experiences. 
Equally important is that it impairs his independence. This means a 
direct assault against one of the fundamental human drives, the drive 
for independence. 
Despite the crucial nature of locomotion, the problem had been 
overlooked for too long. Even today, the inclusion of travel training 
in the educational program of the blind child is a novelty. Let us now 
briefly discuss two means whereby the blind travel more or less 
independently; namely, the cane and the dog. 
The cane.- The use of a cane or a staff by the blind in his travels 
is as old as the history of blindness. Yet it was oniy in the nineteenth 
century that several writings on systems of using the cane appeared. It 
is evident from their diversity that those s.ystems were quite 
individualistic. From the beginning of the twentieth century, the use 
of the cane had been taught, especially after the first World War. 
However, not until after the second World War was the problem of using 
the cane thoroughly studied and s.ystems developed Which can be taught to 
J.it/Thomas D. Cutsforth, The Blind in School and Society American 
Foundation for the Blind, New York, 1951, pp. 9-10. ' 
a group of blind people. It was Dr. Richard E. Hoover who developed a 
scientific method of using the cane. 
The first law protecting the blind who carried a cane against 
traffic h zards was passed in Peoria, Illinois, in 1930. Soon other 
states enacted similar legislation. The application of scientific 
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investigation resulted in many improvements. Length, weight, durability, 
conductability, appearance, and convenience are the main factors 
considered in improving the cane. 
Although it is obvious that a well-devised s,ystem of cane travel 
has many advantages, it is well to enumerate theo. 
"First, it provides an objective which is so important in 
stimulating and maintaining interest during a learning process. 
Second, it provides material for the instructor with which to work 
in an intelligent and efficient manner. Third, it does away with 
trial and error method, which in the hands of the inexperienced 
usually results in more harm than good• Fourth, it provides a 
framework which will allow the accumulation, sifting, and 
dispersing of knowledge to a larger group. Fifth, it is the 
inspiration for fUrther research, interpretation, and adoption of 
better techniques and systems. Sixth, by systematizing and planning, 
many important aids so useful in foot travel might well be brought 
under one head and thus propagated and disseminated in a more 
intelligent manner. Seventh, with a systematic and carefUlly 
planned technique instructors may be trained in the skill, which 
previously has been practically unknown. 11!2/ 
The key of a successful training is the psychological readiness of 
tqe trainee. Although the value of independence in traveling is obvious, 
t~ere are factors which made many of the blind reluctant to use the cane. 
P~rhaps the two most important factors are self-image and the attitude 
ofl society. 
~~chard E. Hoover, "The Cane as a Travel Aid, 11 Blindness, Paul A. 
!afL, Editor, Hafner Publishing Co., Inc., New York, 1962, p. 358. 
These problems coula be greatly eliminatea if the instruction in 
cane travel is begun early in life. Unfortunately, there are only very 
few schools Which incluae travel instruction in their curriculum. 
The Kentucky School for the Blina at Louisville, Kentucky, ana the 
Marylana School for the Blina at Overlea, Marylana, were among the first 
who incluaea it in their curriculum. 
The dog a.s a gyide.-... "Rome, like Greece, haa her blina scholars 
ana warriors, but in the aays when the Empire flourishea her beggars 
were a pest in the streets. Lea by aogs, they roamea about, tapping 
their staves, snatching crumbs from the rich man's table, outcasts 
4&' 
treatea with contempt." 
St. Hervaeus, the blina musician of the sixth century, is usually 
portrayea with a guiae aog. Thus, there have been aogs guiaing blina 
men for centuries, but whether they performea their tasks well or how 
they were trainea is not known. 
In his book on the eaucation of the blina publishea in 1819, Johann 
Wilhelm Klein, the founaer of the school for the blina in Vienna, aeals 
at length with the methoa of training the aog to guiae the blina ana the 
methoa of using a trainea aog. Almost a century elapsea before the 
subject was conscientiously stuaiea. The scientific use of the aog baa 
its origin in Germany auring the first Worla War. During that war, a 
society unaer the leaaership of Dr. Gerhara Stalling of Olaenburg, 
Germany, trainea search aogs for the German Army. 
When the number of war-blinaea increasea, Dr. Stalling conceivea 
i§/Ishbel Ross, op . cit., p. 18. 
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that the dogs could be trained as guides. Under his leadership, a 
center to educate dogs to guide the blind was established in August, 
1916, at Oldenburg, Germany. A branch of this school at Breslau was 
taken over by the German Association for the Blind in April, 1925. Soon 
many schools were opened, among them the school established by the 
German Shepherd Dog Society at Potsdam. 
Dorothy Harrison Eustis was the pioneer in this field in America 
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and founder of The Seeing ~e. Her love for and interest in dogs, 
combined with her humanitarian spirit, gave impetus to her pioneering 
work. In the years 1925 ·and 1926 she visited Germany to study dog 
training for police work and became interested in what the dogs were 
doing for the blind. She wrote an article about what was being done in 
Germany which was published in the Saturday Evening PoSt i.n 19Z7. Among 
the letters she received as a reaction to this article was that of Morris 
S. Frank, a young blind man from Nashville, Tennessee. That letter was 
unique for, unlike the others, he expressed his desire to test a dog 
under American conditions and, if successful, he would like to open a 
school to train dogs for the blind in America. Together with Dorothy 
Harrison Eustis, he made arrangements and went to Switzerland in 1928. 
The Potsdam school provided him with a trained dog. Upon his return to 
the United States, he tested his dog and was successful. This led to the 
opening in 1929 of the first school for guide dogs in America. 
During the first year, Mr. Morris Frank and Mrs • .Eustis realized 
many difficult problems which they had not anticipated. Accordingly, 
further studies were made and many interesting facts were revealed. Out 
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of these facts grew the fundamental principles in the guide dog movement. 
The guide dog should be educated and not trained. A trained dog would 
obey all commands of his master indiscriminately, but an educated dog 
would be able to disobey orders if they would endanger his master. He 
must convey to his master the incorrectness of the order. 
It was found that there were many men who would qualify as dog 
trainers, but only a few as dog educators. In addition, the instructors 
must be able to match the dog with its master as a harmonious working 
unit. Thus, there are questions dealing with the instructor, with the 
dog, and with the blind master. 
The instructor must be educated. He must have stamina; his 
character must be beyond reproach; he must ·be tolerant, patient, and 
have the ability to impart knowledge. He must be at least a high school 
graduate and ideally five feet six inches to five feet ten inches tall 
and within the age range of twenty-two to thirty. 
The dog suitable for this work must be large enough to control his 
master in dangerous situations, and small enough to be manageable. His 
coat and feet must be such to permit working under all types of weather 
and all kinds of terrain. The dog should be neither too shy nor too 
qggressive. Finally, he must have the intelligence to take the education. 
Not all blind persons can use a dog. However, the admission of 
applicants should be liberal for it is better to give the blind the 
opportunity to try. Nevertheless, there are a few important considerations. 
The applicant must be well-~djusted, leading an active, useful life, and 
be willing to pay for' the do.g in installments if necessary. As a rule, 
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those under seventeen years of age are not mature enough, and dogs are 
too difficult to cope with physically for those fifty- five years of age 
or older. In addition, certain conditions of housing and occupation 
would not be fitting for a guide dog. Thus, although the guide dog is a 
liberating factor in the life of the blind, not all blinded individuals 
could be served. 
The guide dog and cane have served the blind well. With the advance 
of modern technology, however, there are many new frontiers to be ex-
plored. In 1944 the Haskins Laboratories was assigned the task as the 
central integrated technical staff of the Committee on Sensor.y Devices 
for the blind in America . Priority was given to the surveying of travel 
aid. It is clear that the Committee used a scientific and comprehensive 
approach. In determining the problems, and techniques to overcome them, 
reports of blind individuals and copious literature on the subject have 
been utilized. Intensive scientific studies were made, ranging from the 
natural supersonic motility guide of the bats, to microwaves, ultraviolet 
light, visible light, infrared, and radio beams. In addition the ps,ycho-
logical problems were being carefully investigated. Doubtless, there are 
many limitations, and a variety of problems to be solved. What is im-
portant, however, is the new approach toward the problems which hinder 
· the emancipation of the blind. 
Growing into Complexity 
Since Hauy opened the first school, the endeavor to emancipate, or 
integrate the blind into society, has grow.n more and more complex. In 
addition to the efforts to compensate for the lack of sight alreaqy 
discussed, there has been a great variety of activities. 
In the nineteenth and twentieth centuries, many organizations were 
established to ·help the blind in one or another respect. Some of these 
philanthropic endeavors were outgrowths of existing charitable institu-
tions. 
• 
Among these were religious organizations Which provided the blind 
with spiritual guidance and travel services to help them attend their 
churches. The interest to help the blind was shared by private groups 
and religous denominations, as well as governments of various countries. 
In 1903 the M8ssachussetts Association for Promoting the Interests 
of the Adult Blind was established. It provides general assistance, 
home instruction, and personal services. Job opportunities and person-
al services, were provided by the New York Association for the Blind 
better lmow as "The Lighthouse" which was founded in 1905. 
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In 1936, the Catholic Guild for All The Blind was organized in Boston. 
Its purpose is to meet both the spiritual and temporal needs of the blind. 
The activities include, among others, conducting religious instruction, 
maintaining a home for elderly blind women and providing financial aid 
to the needy. It also supplies readers especially to students to assist 
them in their study, and gives scholarships to deserving blind persons. 
Under its auspices, the Catholic Guild for All The Blind had established 
the first rehabilitation center for the newly blinded civilians in 
America, a step which complements existing rehabilitation centers for 
veterans. 
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Two professional organizations Which are primarily conference boaies 
are the American Association of Instructors of the Blind ana the American 
Association of Workers for the Blina which were establishea in 1853 ana 
1905 respectively. These organizations meet biennially to aiscuss matters 
pertaining to the blina. 
In 1921, the American Foundation for the Blina was promoted ana on 
February 1, 1923, openea its offices. This organization functions as a 
clearing house. Throughout the country, in cooperation with other organ-
izations, it sets up programs, conaucts courses of instruction, and is 
active in promoting legislation. 
Many more organizea groups are active in the participation of the 
struggle to emancipate the blind. In brief there are at the present 
time at least 800 organizations concernea with them. Their activities 
range from meeting the temporal neeas to serving the spiritual interest 
of the blind, from entertaining to proviaing occupational guiaance aJ;!d 
job opportunities, from providing reaaers ana scholarships to research 
work and the promotion of legislation, from preventive medicine and 
safety measures to rehabilitation ana providing compensatory aevices, 
from eaucation ana training to printing ana publishing ana the 
manufacture of educational equipment. There are private voluntary or 
charitable organizations as well as private business establishments. 
There are government agencies ana public-supportea private institutions. 
Organizations of sightea men for the blina functionea siae by siae with 
organizations of the blina. There are lay groups as well as professional 
associations. There are local, regional ana national boaies as well as 
international conferences. 
If, by enumerating them, one might easily sense the complexity, 
the reality would be perplexing to say the least . Therefore, 
organizations such as the American Foundation for the Blind serve an 
essential need , namely the removal of much of the overlapping and 
duplication of activities. However, it seems that a more effective 
coordination of programs on a national scale is necessary. Although 
the foregoing is concerned only with activities in the United States 
of America, similar situations are found in other countries. 
ASPECTS OF MODERN EDUCATION 
Modern education becomes more complex day by day. This final 
section of the chapter is hardly the place to present modern education 
for the blind in its entirety. 
Two aspects of the field are selected as topics for a rathe~ 
thorough discussion; these are, programs and methods of education. 
The important points of other aspects will be discussed as a unit at 
the end. 
Types of Programs for the E§ucation of the Bling 
In discussing the three types of programs for the education of 
the blind in the United States of America today, it will be unnecessary 
to discuss the educational programs elsewhere because the progr ams in 
other countries, like those in the United States, although varied in 
detail , fall under one or another of the three general types about to 
be discussed . Needless to say, detailed variations exist in the 
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programs within the United .States of America . These types are the 
Residential School Program, the Integrated School Program and the 
Itinerant Teacher Service Program. This presentation will follow the 
historical chronology of these programs. 
The Residential School Program 
The Residential School Program is essentially a boarding school . 
In this. setting the pupils are housed in cottages or dormitories. 
These residential units are supervised by two or more adults who 
reside with the children. The major weakness of this type of program 
is that it tends to segregate the c~ildren from the world of the 
sighted in which they eventually have. to live. Another main disadvan-
tage is the separation from their families for most of the school 
year. An additional discomforting fact is the tendency in the resi-
dential school to accentuate the exceptional nature of their handicaps. 
It is t rue that the disadvantages could be compensated for, and _the 
authorities in the field have made vigorous attempts toward this end. 
Nevertheless, these disadvantages could not be nullified ~ltogether. 
Furthermore, if one of the cardinal aims is to prepare the child for 
an eventual integrated life with the sighted world, not much can be 
said for the defense of the residential school. It is obvious that 
segregation is an inherent characteristic of such a program. Albeit, 
the highest credit should be accorded to the residential schools, for 
they have served the blind and society well, especially in the past, 
and as a historical necessity in particular. 
'-
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Observing the situation at present, there is a useful future for 
these residential settings. Even if society and the family become 
more able to accept the blind from early childhood, it is doubtful, 
for all practical purposes, that the multi~handicapped children could 
be similarly approached without detriment to all concerned . Further-
more, it should also be remembered that the frequently propounded 
advantages of the residential school seem to have their validities 
and should not be dismissed lightly. The more important advantages 
are that : 
Studies, recreation, and other activities necessary for the well 
balanced development of the child could be planned with harmony, 
rhythm and effectiveness without undue concern for time. 
In a residential school concentration of studies can be maintained . 
Unlike home situations the residential school setting eliminates the 
possibility of excessive interruptions, such as guests and other family 
affairs. 
In residential schools all activities are planned to suit the 
needs of blind children. Consequently, there is a greater ease of 
participation and a wider range of choice and wholehearted sharing in 
activities. 
The main efforts to compensate for the disadvantages of the resi-
dential school have been the closer cooperation with the parents and 
community and with the public school systems. Despite the weaknesses 
in the residential school, the majority of blind children are still 
enrolled in this type of program. In the United States a trend away 
57 
from this type of program is discernible at present. 
The Integrated pchool Program 
In this type of program, the blind child is educated in a regular 
school (for sighted children) . According to the degree of integration 
this program could be subdivided into the Braille or Special Class 
Program and Resource Room Program. In the former the blind child 
attends a Braille or Special Class located in a regular school. 
Ideally, the teachers of such classes are well prepared as teacher s 
for the blind. Only for certain subject matters do blind children 
attend regular classes with the sighted; and on the playground the oppor-
tunity to integrate with other children is complete . However, the 
Braille or Special Class remains the class of the blind child. In the 
Resource Room Program, the degree of integration between the blind and 
the sighted pupils is greater than in the case of the Braille or 
Special Class Program. In this program a Resource Room with a Resource 
Teacher is part of the regular school . The blind children attend 
regular classes and are helped in their difficulties by the Resource 
Teacher iO the Resource Room. In addition, the Resource Teacher 
provides guidance to the regular classroom teachers in their work with 
the blind child . In this case, the class of the blind child is the 
regular class. The main advantage of these programs is the integration 
of the blind child with the sighted world at an early age. He is 
faced with real problems of life and learns to adjust to them daily. 
On the other hand, the child protected in a residential school 
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vrould have to face these problems at once at the time he enters society. 
The early integration of the blind child with his sighted contemporaries 
also provides a natural setting for the sighted children to learn to 
understand the blind realistically. Another main advantage is the 
preservation of natural family environment . 
The Itinerant .Teacher Service Program 
Like t he Integrated School Program the education of the child under 
the Itinerant Teacher Service Program is provided with sighted children. 
The difference between the two programs is that, in the former, one of 
the public schools is equipped with special facilities to accommodate a 
number of blind children from nearby districts; while in the latter, the 
blind child attends his local school and a teacher with specialized 
training is assigned to help him in his work. Ideally, the local school 
in which the blind child is enrolled also would have special facilities 
to meet his needs. In addition to helping the child, the Itinerant 
Teacher provides guidance for the teachers and the staff members of the 
local school and also the parents in their dealings with the blind child . 
Ordinarily, one Itinerant Teacher i s assigned to a certain number of 
children. In some localities this number has varied from four to six. 
The chief factors which determine the number of children and schools 
assigned to one Itinerant Teacher might be summarized as follows : 
111 . The geographic distribution of blind pupils in the various 
schools. 
2. The amount of itinerant teacher-time r equired by each individual 
pupil based upon variation in adjustment, maturity, and the need 
for supplementary instruction. 
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3. The mode of transportation available to the itinerant teacher. 
4. The materials already available and those which must be prepared 
and the manner in which they are transported . 
5. The reader service available. 
6. The ability of the family to help constructively with the pro-
gram {not financially but otherwise) . "J1/ 
In the preceding, the discussion of "The Day School Progra:mu and 
"The Home Teaching Program" has been omitted for different reasons. The 
reason in the first case is that the phrase, Day School Program, is a 
practical rather than a technical term. It refers to all pupils who 
commute daily from their homes to the school, irrespective of whether 
the school is a residential or a non- residential one. The reason in the 
second case is that , as a rule, blind children who are tutored at home 
remain at home because of reasons other than blindness. Thus, they are 
almost always multi- handicapped children. 
Methods of Education 
There are two undesirable consequences when educational methods are 
described in a formula- like pattern. First, they will give the impression 
that there is only one correct way to transfer knowledge, understanding, 
values, attitudes and skills. Second, they tend to petrify educational 
.method, a dynamic phenomenon. Both points, although easily perceived, 
ar e of ten forgotten. In the preceding section, three differ ent educa-
tional programs have been illustrated. It is difficult to conceive that 
ii/American Foundation for the Blind, The Pine Book Report--National 
Wor k Session on the ~ducation of the Bling with the Sighteg, American 
Foundation for the Blind, New York, 1954, Group Reports, No . 2, pp . 17-18. 
the methoas usea in these programs coula be exactly the same. The 
necessity to moaify or alter a method becomes abunaantly clear if we 
recognize that besiaes eaucational programs, there are other aspects 
to be consiaerea, such as eaucational philosophy, ps,ychological theory, 
curriculum, ad~stration, equipment, ana finance. 
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To avoid the two unaesirable points mentionea above, no attempt 
will be made to present a specific method for specific subject matters; 
insteaa, important points of modern eaucational methoaology will be 
aiscussed. Unaerlying all things ana irrespective of differences in 
philosophy, curriculum, program and so forth, educational methoas 
essentially are ways and techniques to help others to acquire knowleage, 
unaerstanding, values, attituaes, and skills. During the development of 
modern eaucation, inefficient ways are eliminatea and more effective 
techniques sought. In this process, shortcomings in, and inconsistencies 
between, the various aspects of education have been found. This is an 
example of the interrelatedness among the dynamics of the various aspects 
of education. 
Contrary to the general belief, methoas to eaucate the blind are 
very much the same as methods to educate the sighted. Thus, the soundness 
of -the integrated unit method applies equally to the case of the sightea 
ana the blind . The fundamental difference lies in the fact that the 
sighted child is educated by the utilization of all his senses, while 
in the case of the blind, the task has to be performed without the 
benefit of sight. Therefore, it is well to spell out the essential 
features in the educational method which are not exclusively but are 
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especially important for the blind . 
The drill method, the least important in the modern educational 
methodology, retains a significant place in the education of the blind, 
especially for the mastery of the tool subjects. 
"The reading and -writing of braille, the use of the TVL 
arithmetic type and slate, the manipulation of the braille writer, 
the braille algebraic symbols, and embossed maps, are only a few 
of the special tools which the blind are required to usee The 
mastery of these special implements of instruction is essential 
in order that continued learning may take place. The soc.ial 
objectives of education may be sought through the integrated unit, 
but the mastery of these special tools of learning is essential to 
the gaining of the knowledge which insures social acceptance and 
social usefulness. "W 
The theory that the drill period for the blind is necessarily somewhat 
longer than that for sighted childr en seems to be valid. For instance, 
instantaneous recognition of letters, formula and relationship between 
different components of a unit . is possible with the sighted and ver,r 
difficult in the case of the blind. Drill, however, because of its 
monotony and repetitiousness should be mitigated to prevent a 
psychologically unsound practice. This can be done by devising games 
and other interesting features which the teacher could build into the 
material . 
The lecture method should be used only with older children and 
only when a great deal of factual information needs to be transferred 
to the students in the shortest possible time. Even then, the students 
should be given as much opportunity as possible to communicate his 
j]/!aarence R. Athearn, "Methods of Teaching as Ways of Life, " Education 
of the Blind, Merle E. Frampton, Editor, World Book Company, Yonkers-on-
Hudson, New York, 1940, pp . 9- 10. 
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individual problem to the teacher. Unlike the lecture method which is 
fundamentally a one- way process, in the question and answer method 
communication between student and teacher is extensive. For this reason, 
the need to build devices to overcome a psychological weakness is less. 
The discussion method provides the opportunity for genuine communication 
not only between student and teacher, but also among the students. It 
also provides an appropriate setting for the internalization of factual 
knowledge already gained. The question and answer method and the 
discussion method gives the teacher the opportunity to detect problems 
of the students in their learning process which may or may not be 
related to their blindness. These two methods should be utilized as 
early as possible in the child ' s school life. 
The discussion method in the education of the blind is paramount 
for it fosters many desirable social attitudes, and if well conducted 
could also eliminate bad social habits. Furthermore, this method is 
consistent with the idea of democracy. The discussion could be preceded 
by a short lecture, recording, a symposium, a panel, a debate , or other 
such presentations. 
The laboratory method, investigation or research method , and the 
experimental method are basically methods which emphasize independent 
working, and learning by doing . They could be performed either in 
groups or individually. Despite their many desirable features they 
could not be introduced effectively with small children, however, with 
proper guidance they should be utilized as early as possible. The 
importance of these methods for the education of the blind cannot be 
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overemphasized for they help to develop ~elf-confidence and independence. 
In using the demonstration method special care has to be taken to 
allow the blind child to follow the demonstration closely with his 
remaining senses. Similarly, in using the field trip method the same 
precaution has to be taken; otherwise the trip will become a useless, 
boring experience. 
Finally, each method should be used at the appropriate time for the 
appropriate subject matter. They can be utilized in combination in the 
educationally sound methods such as projects and integrated unit method . 
So far this discussion has been concentrated on the mechanism of 
methods. If we perceive these mechanisms as a superstructure , motivation, 
interest and need could be viewed as a foundation. According to their 
origin, motives or drives are biogenic, pgychogenic , and exogenic . In 
addition to these intrinsic motivations, man has created the extrinsic 
variety such as monetary reward, prizes, honor rolls, etc . Educational 
methods should incorporate the intrinsic drives. In modern education 
the extrinsic motivations such as praise and material rewards have been 
overemphasized, and the utmost caution should be taken in their utilization. 
If a special method could not directly correspond with the innate mctiva-
tions of the child , at least it should never impair those drives . 
Closely related to motivation is the interest of the child . The 
chief means to maintain interest is to give to the child the sense of 
progress and accomplishment . Other important steps to maintain the 
child ' s interests are: 
(l) The assignment should never be so difficult as to lead the 
child into failure , yet it should never be so easy that it 
lacks challenge. 
(2) The length of the assignment should be commensurate with the 
child 1 s attention span. 
(3) By arranging the variety of tasks to be performed with 
rhythm and harmony, monotony could be avoided. 
(4) The teacher should elicit the fullest participation possible 
of each child. 
(5) Last but not least, the activity should have a definite 
meaning for the child. 
Obviously, it is almost impossible for the teacher to respond 
fully to each individual child 1s interest . However, the teacher should 
be able to adjust the assignment to the various interests and abilities 
of the class members. In his tasks he would be greatly facilitated if 
he is thoroughly aware of the pattern of interests in children and the 
physical, psychological and environmental influences on the development 
of those interests. 
It was stated that the origin of motivation could be either 
biological , psychological, or environmental . MOtivation, therefore, is 
the dynamic force generated by the physical, psychological, or 
environmental needs of the individual . Civilization demands that the 
natural needs of the individual should be satisfied in a certain 
prescribed manner. Thus, often the requirements of society conflict 
with the individual needs. However, these conflicting demands on the 
individual usually could be reconciled . To maintain the effectiveness 
of an educational method the art of reconciling these conflicting 
demands is essential . 
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In the process of learning, the blind child uses more energy 
than the sighted. For this reason there is a special physical need of 
the blind child which always should be considered by the teacher. The 
urge to grow present in all men could create special problems for the 
blind child. The limitations imposed by blindness easily could become 
the source of frustration. Therefore, it is necessary for the teacher 
to understand the relationship between the blindness and the need to 
grow. 
The two seemingly paradoxical needs of man, namely the need for 
security and the need for change, assume special importance in the 
education of the blind. The blind child is apt to feel more insecure 
than the sighted; therefore, the former should be encouraged to 
undertake various activities. At the same time he should realistically 
be made aware of hazards and dangers • This is obviously a delicate 
task for the teacher. The need for change or new experience should be 
deliberately met by the educator for otherwise it could become the 
source of frustration, insecurity and dependency. 
The need for recognition and affection, the two social needs, 
also demand special attention from the teacher, for although we live in 
the age of integration of the blind in society, the scars of the long 
practice of ostracism of them are still evident today. 
As a conclusion, an effective educational method could only be 
maintained if the needs, motivation, and interests of the child are 
taken into account. 
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A Cursory Discussion of other Aspects 
This last section of the chapter is intended as a challenge. The 
theories and ideas will not be presented as facts on which agreement has 
been reached, but as points on which questions should be asked . This will 
give the necessary incentive for the further development of the field . 
Obviously, time and space only permit the presentation of selective 
important points. 
In modern education the need for an educational definition of 
blindness was felt . In the effort to arrive at an educational definition 
of blindness a great deal of controversy has arisen. The legal definition 
generally used is : 
"Central visual acuity of 20/200 or less in the better eye, 
with correcting glasses; or central visual acuity of more than 
20/200 if there is a field defect in which the peripheral field 
has contracted to such an extent that the widest diameter of 
visual field subtends an angular distance no greater than 
20 degrees. 1112/ 
The necessity to define blindness grew first from the need to 
determine whether or not an individual who has defective sight is 
eligible to receive public assistance. Therefore, the definition used 
in the field of education is primarily based on economics, law and 
medicine. Although much has been done to formulate a more meaningful 
educational definition, the entire problem calls for re~examination. 
Perhaps it would be more useful for educators and ophthalmologists to 
l2(c. E. Kerby, Manual on the Use of the Standard Classification of 
Causes of Blindness, American Foundation for the Blind and National 
Society for the Prevention of Blindness for the Committee on Statistics 
of the Blind, New York, 1940, p. 3. 
develop a chart on which are listed the various amounts of residual 
sight matched with the corr esponding educational problems likely to 
occur. 
The discussion of the psychological problems of the blind, and 
later on the scientific research on the matter, form an unbroken line 
from the time of John Locke and Denis Diderot to the present . Shortly 
af ter the introduction of the Binet Intelligence-Tests in the schools of 
America attempts were made to develop similar testing devices for the 
blind . In 1914, R. B. Irwin, Supervisor of the Department of the Blind 
in the Cleveland Public Schools, together with H. H. Goddard , began to 
develop a test for the blind ba sed on Goddard ' s translation of the 1911 
edition of the Binet scale . In 1923, Dr. Samuel P. Hayes devised a 
test for the blind , adapting the Binet scale . In 1930, he published 
the Condensed Guide , agapteg fo r use with the blind . 
Both Irwin and Hayes were cautious and employed scientific methods. 
Their test scales were tested and re- tested , the results were compared 
and the matter constantly evaluated . 
More recently many psychologists and educators have offered con-
structive criticisms concerning psychological tests and educational 
measurements . Their criticisms were focused on the question of the 
environment of the child . For example, Allison Davis in his writing 
Social- Class Influences upon Learning pointed out that the intelligence 
tests used in America are standardized on the norms of the middle-class . 
Therefore , it is not a true measure of intelligence for children coming 
from the lower stratum of the society who are unfavorably discriminated 
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against . Seymour B. Sarason dealing with the problem of mental defi-
ciency gives a stern warning of the danger to label children incorrectly 
as mentally deficient . He challenges the validity of many psychological 
tests . Basically his criticism is that some variables are either over-
looked or not given enough consideration especially the environmental 
w 
variables. In light of these developments it would be desirable for 
educators of the blind to maintain a constructive and critical attitude . 
Despite the advances in the education of the blind, it is doubtful 
whether many fundamental problems concerning the blind are clearly under-
stood . To confirm this doubt , the remainder of this section will be 
devoted to the presentation of statements, the validity of which might 
provoke skepticism. Some of these statements are the result of sub-
stantial investigations while others are hypotheses. 
1 . The absence of sight inevitably distorts the mental activity of 
the blind child . The organization of his sensory perception is quite 
different from that of the sighted . Thus the reality of his world also 
differs from the reality of the world of the seeing. Therefore, it is 
erroneous to think that except for his lack of sight the organization 
and development of the blind child can proceed in a similar manner as in 
the case of the sighted . 
2. There is an inevitable tendency in the congenitally blind child 
1Q/Allison Davis , Social- Class Influence upon Learning , Harvard University 
Pr ess, Cambridge , 1961, Passim. 
Zl/Seymour B. Sarason (Part I) , Seymour B. Sarason and Thomas Gladwin 
.(Part II) , Psychological Problems in Mental Deficiency (Third Edition) , 
Harper & Brothers, Publishen;, New York, 1959, p·.p . ·vii-xiii, 1-666. 
to develop toward an introverted personality . In the case of the ad-
ventitiously blind individual this characteristic often is manifested. 
3. Visual experience is a reality for the sighted, but remains an 
abstract phenomenon for the blind . 
4. The value of language and speech for the blind cannot be over-
emphasized . It counterbalances, to a certain extent, the retarding 
effects of blindness on his world as well as on his development . How-
ever, there is a danger of verbal overstimulation which might result in 
the blind ' s verbal unreality. 
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5. To insist that the blind describe his experience in visual terms 
is a widely practiced fallacy in the field of education today. 
6. The educator of the blind should always remember that what is 
visually significant could be meaningless in terms of tactuality, 
kinesthesia, olfaction, and gustation. Furthermore, the visual signi-
ficance could not be perceived through the auditory sense. Although this 
theory is simple common sense, it is often not adhered to~ 
7. A clear distinction should be made between training and educa-
tion. For instance, the labeling of industrial art training as aesthetic 
education should be abandoned . Such incorrect terminology could per-
petuate false educational practices and ruin instead of enrich the life 
of the blind . 
8. Various types of assigned manual activities in the education of 
the blind should be differentiated . It should be clear whether a given 
activity is vocational training, physical training, sensory training, or 
aesthetic education. 
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9. Institutionalization of the blind is undesirable and must be 
avoided . 
10 . The supreme task of education of the blind is to help the blind 
to live in harmony with himself and to equip him with the necessary 
skills to meet the requirements of the sighted world . 
11 . If present- day social security for the blind is a mo~~1nization 
of charity practiced during the period of the as,ylums, then it calls for 
close r e-examination, for it will inevitably conflict with many modern 
education principles for the blind . 
12. The well- adjusted blind is certain to be equipped to fulfill 
the requirements of the sighted world , but is not necessarily living a 
realistic life in harmony with his own condition. 
13. In general , the reactions of the sighted toward the blind are 
overprotection or rejection. Although it is obvious that both types of 
attitudes are undesirable, it is still widely practiced even among those 
who work with the blind . 
14. It is a rare instance that the blind is treated as a social 
equal . 
15. The relatively small number of the blind in a particular 
geographical region, the wide range of the degree of blindness as well 
as the age of the onset , and the differences in the environmental factors 
resulted in: 
a . Great difficulties in scientific research concerning 
the blind . 
b. The necessity to use the utmost caution in making 
general statements. 
Many more statements could be listed . It is hoped that the pre-
ceding is sufficient to illustrate the fact that the problems related to 
the education of the blind are multitudinous . Some of them have been 
scrutinized thoroughly, others have been examined superficially and 
still others are not yet investigated . Most of what is known, or be-
lieved to be known, concerning these problems is worth further research. 
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CHAPTER III 
INDONliSIA-THE ENVIRONMENT EXAMINED AND ILLUSTRATED 
Although the environment, viewed as the dynamic interaction of 
various factors, is not the only variable which determines the success 
or failure of any enterprise; nevertheless, its importance cannot be 
overemphasized. Progress in education, and consequently special 
education, obviously is not free from this phenomenon. In the preceding 
chapter the long march from ostracism to integration of the blind has 
been presented; in this chapter Indonesia as an environmental entity 
will be examined and illustrated. 
NATURAL ENVIRONMENT 
Indonesia, the largest archipelago on the globe, has been described 
in many ways ranging from the beautiful poetic style to a listing of facts 
!/ 
and figures . Neither of these two extreme methods will ·be used here, and 
priority 'Will be given to the plain facts. 
Indonesia consists of approximately three thousand islands dispersed 
over a sea area covering from east to west approximately 3100 miles and 
!/Encyclopaedia Britannica, Inc., "Borneo, " Volume 3, pp. 904-913, 
"Celebes, 11 Volume 5, pp. 90-93, "Indonesia, 11 Volume 12, pp. 265-269, 
"Java," Volume 12, pp. 975-981, "Moluccas," Volume 15, p. 682, "New 
Guinea, 11 Volume 16, pp. 296-300, "Sumatra, 11 Volume 21, pp. 548-552, 
EncYclopaedia Britannica, William Benton, Publisher, Chicago, London, 
Toronto, 1959. 
The just enumerated volumes and pages of the Encyclopaedia Britannica are 
used as a guide in writing this section, although not all figures 
correspond 'With the figures of the Encyclopaedia. 
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from north to south about 1250 miles. If the map of Indonesia is 
superimposed on that of the United States of America and the northernmost 
tips of the Indonesian Islands are placed on the Canadian boundary, the 
southernmost point would reach as far down as Springfield, Illinois. 
The eastern and western extremes would extend beyond the east and west 
coastlines of the United States. The total land area is 736,511 square 
miles, approximately the size of Mexico. 
Among the three thousand islands, the five principal ones are Djawa, 
Kalimantan, Irian, Sulawesi and Sumatra. Bordering the furthest reaches 
of the northeast corner of the Indian Ocean and encircled by Djawa, 
Sulawesi, the Philippines, West Irian and Australia are two clusters of 
smaller islands, the Maluku group and the Nusa Tenggara chain. 
All these islands and islets are strategically located between the 
largest and smallest continents, Asia and Australia; stretching along the 
equator from the Pacific Ocean toward the east and the Indian Ocean to 
the west. Three islands are politically divided between Indonesia and 
other powers. The eastern half of Irian is administered by Australia 
while the eastern half of Timor is a Portuguese colony. About 7/25, 
or a little over one quarter of Kalimantan is British territory. The 
projected plan to join this territory with Malaya in the Federation of 
Malaysia at the end of August, 1963, has caused political and diplomatic 
repercussions among Malaya, Indonesia and the Philippines. 
Djawa, the smallest of the principal islands, is first in importance. 
More than'half of the Indonesians live on this island; it is more 
developed than any other region in the Archipelago, and for centuries has 
been the center of political, commercial and cultural activities. Djawa 
lies elongated between 50 52 1 and 8° 47 1 south of and almost parallel 
with the equator. It has a land area of 48,990 square miles or 
approximately the size of New York State. 
Sumatra, flung on the equator at a 40 degree angle 14 miles 
northwest of D'Qua, between 5° 57 1 Sand 5° 39 1 N, has a land area of 
167,567 square miles, and together with the adjoining small islands, is 
about the size of Spain. The Indonesian portion of Ka~imantan is 
208,284 square miles, almost as large as France. I t is located about 
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200 miles north of Djawa, and is west of the Malay Peninsula and Sumatra. 
Only 65 miles to the east of Kalimantan lies the orchid-shaped island of 
Sulawesi, with a land area of 72,986 square miles, which is equal to the 
land area of the states of New York, Connecticut, ~~ryland and New Jersey 
combined. Finally, the land area of West Irian, which lies between the 
meridians of 130° 45' and 141° E, is 16o,618 square miles, a little 
larger than California; the difference is a territory about the size of 
Delaware. 
The theory that the islands in the west were once a portion of a 
large peninsula of Asia, while Irian and some smaller island~ in the east 
formerly were part of Australia, is accepted by most geologists. The two 
continental shelfs extending southeastward from Asia and northward from 
Australia give evidence to the theory. The island of Sulawesi, many 
islands of the Nu~a Tenggara chain and the Maluku I slands occupy a deep 
water region between the two continental shelfs. The soundness of the 
theory is reflected in the fauna of Indonesia. 11Various marsupials, 
including the kangaroo , are found in the eastern islands, while such 
animals as elephants, tigers and rhinoceroses, typical of continental 
?I 
southeast Asia, ar e found only in the western islands. " The variety 
of vegetation seems to be infinite, ranging from coconut trees to oaks 
and pines, and from flowers which are but a fraction of an inch in 
diameter to the giant rafflesia, sometimes with a diameter of a yard or 
\ 
more . 
Located as it is in the tropics, Indonesia has two seasons, the dr,y 
and the wet season. In most regions the dr,y season lasts from June to 
September, and even then there is occasional rain. The yearly average 
rainfall varies from 150 inches to 40 inches in different regions. Both 
humidity and temperature are high. The average temperature differs from 
place to place and ranges approximately from 68° to 86° Fahrenheit . In 
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any given region the average temperature of the coolest and hottest month 
varies not more than 2°. As a rule the temperature drops 1° as the 
altitude rises 300 feet . 
"Indonesia 1 s landscape is a profusion of conical mountain peaks, 
dense tropical forests, rich green valleys and an incredibly com-
plicated network of rivers. Jagged mountain ranges and coastal 
swamps are the predominant features of the terrain. Irian is 
typical, its southern half one vast swamp, its inland mountains so 
h~h that although they lie almost directly on the equator, thei~ 
peaks are crowed with snow throughout the year. Only a few of the 
smaller islands in the MOluccas are low-lying coral atolls with the 
celebrated sandy beaches of tropical island lore. 11J/ 
This is the natural setting in uhich the life of the Indonesian 
~Jeanne s. Mintz, Indonesia, A Profile, D. Van Nostrand Company, Inc. , 
Princeton, New Jersey, 1961, p. 11 • 
.J/illsl. ' pp. 5-6. 
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people unfolds. In this same environment the present generation continues 
this process, struggling with new problems, utilizing modern means, of 
which this writing hopefully will be a contribution. 
INDONESIA THROUGH ALL THE AGJlS 
Before beginning with this section, a word or two of explanation is 
needed. The inclusion of the obscure distant past ana early histor,r 
provides a background necessar.r for a clear understanding of the 
discussion on the more recent events. 
It is well to remember that anthropologists and historians are 
divided in their theories and opinions concerning the past of Indonesia. 
The scarcity of factual records accentuates the disagreements among them. 
Because of the lack of concise and well-preserved records, the writer 
would submit this writing to changes based on the results of further 
research. 
Prehistory 
The islands of Indonesia were among the earliest habitats of man, 
for in East Djawa was found the remains of Pithecanthropus Erectus. It 
is estimated that "Java Man" roamed these islands five hundred thousand 
years ago. 
There is a gap of knowledge about the interim period between this 
remote past and the era of the Australoids, perhaps twenty-five thousand 
years ago. The Australoids, ancestors of the Australian natives, were 
the next inhabitants of the Archipelago. The evidence of this, besides 
the few preserved bones, is found in the southeastern islands of Indonesia, 
especially on the islands of Timor and Flores. In other words, these 
islands are inhabited by a people who are fundamentally Australoid. 
The Oceanic Negroes or Melanesian Negroid, the Negrito and Veddoid 
succeeded the Australoid . Their descendants are found in some parts of 
Indonesia . 
It is believed that approximately ten thousand years ago the first 
Malay stock migrated into Indonesia from southeastern Asia. Thereafter, 
a succession of new Nalayan migrations poured into the Archipelago. The 
11Protomalayan 11 (the earlier 11alay stock) retreated inland and the 
"Deuteromalayan11 (the new Malay stock) occupied the coastal regions. 
The Protomalayan resembled the Caucasoid, while the Deuteromalayan are 
closely related to the Mongoloid race . 
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Although at the present time the Indonesians are predominantly 
descendants of the Malayan race, mention should be made of one additional 
racial stock, the Papuan . They are perhaps the crossbreeding between the 
Australoid and the Melanesian Negroid types . The Alfur hybrid, an 
intermixture of the Papuan and the Protomalayan, occupied the Maluku 
Islands. Thus , although at the present time the Indonesians are a 
conglomeration of all these races one might draw a summary as follows. 
The four archaic racial types, namely the Australoid, the 
Oceanic Negro, the Negrito and the Veddoid are found in some remote 
spots of Indonesia. The predominance of the Deuteromalayan in the 
coastal regions of Sumatra, Kalimantan, Djawa, and Sulawesi is 
evident. The interior parts of the just-mentioned islands, and the 
islands of Nusa Tengarra, are mainly inhabited by Protomalayans. 
Maluku and ~est Irian are occupied by a complex mixture of the Proto-
malayan, the Alfur hybrid and Papuans. 
Ear l y History 
Approximately at the beeinning of the Christian Era the Indian 
culture was introduced in the Archipelago . From that time on princely 
states and kingdoms arose and fell . These multitudes of political 
organizations differed in size, strength and life span. Furthermore, 
the natur e and degr ee of their relationships varied in an equally 
perplexing manner. This brief section is hardly the place to unravel 
that perplexity. Here it is sufficient to single out a few kingdoms as 
illustrations. 
Before the tenth century there were kingdoms on Djawa which left 
their evidences of existence in the form of monuments and records. 
"According to a Chinese record from 132 A.D. ~ certain Prince Dewawarman 
is supposed to have reigned over Java at the time, whose realm is said 
to have been Jawa dwipa of ptqlomy in West Java . It was probably the 
same realm that was visited by the Buddhist friar Fa Hian in 414, and 
IJ 
mentioned by him under the name of Taruma . 11 
A beautiful inscription, with clearly designed characters, was 
found at the foot of the mountains, south of Djakarta . 11The inscription 
is carved in the rock next to the imprints of two human feet , said to be 
the imprints of the feet of 1the powerful ruler, the illustrious 
Purnavarman, king of Taruma , whose footsteps are like those of Vishnu.' 
lx/E. s. DeKlerck, History of the Netherlands ]§st Indies, Volume I , 
W. L. & J . Brusse N. V. Rotterdam, 1938, p . 127. 
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• • • A second imprint of the royal feet is accompanied by somewhat 
menacing language: 'These feet of the Illustrious Protector who is 
devoted to his duty, the incomparable Prince, His Majesty Purnavarman, 
who formerly ruled over Taruma, may trample upon the cities of his 
~ 
enemies and bring help to his faithful allies 1 • 11 We might thus 
conclude that King PurnaHarman fought .wars and made allies with other 
rulers in the Archipelago . During his reign, a seven-milt long 
irrigation canal was built . According to the inscription, this work 
took twenty-one days. 
The territory of West Djawa seems to have been the seat of 
kingdoms which have maintained their independence during the medieval 
period of Indonesian history. Even during the pinnacle of the 
Madjapahit empire which had been able to unite the Archipelago under 
its dominion, West Djawa was not one of the vassal states included in 
the list written by the poet Prapanka. 
In central and east Djawa, meanwhile, there was a succession of 
kingdoms which reflected the influences of both Hinduism and Buddhism. 
The seat of the kingdom of Kalingga was in Central Djawa . The most 
famous among the rulers of this kingdom was Prin9e Sandjaja. The 
religion of this kingdom was definitely Hindu. 11The language of 
Sanjaya 1 s inscription is Sanskrit . • • • His inscription, of the year 
§/ 
732 glorifies Shiva, Brahma, and Vishnu. 11 Temples were built on the 
j/Bernard H. M. Vlekke, Nusantara, Harvard University Press, Cambridge 
Massachusetts, 1945, p . 16. 
§/Ibid., p. 21. 
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Dieng Plateau, high up in the Prahu Mountains in honor of Shiva. "In the 
years immediately following the construction of the temples of Dieng a 
great change must have taken place in central Java . The successor of 
Sanjaya apparently belonged to another dynasty. The new king professed 
another creed , and his inscr iptions are written in another script . The 
script, the religion, and the names of places and deities all point 
towards the same province of India as the country of origin of this 
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dynasty, namely towards Bengal . " This was the Shailendra dynasty which 
reigned in Central Djawa between the years 760-860. The monuments 
built during this period, of which Bor obudur is the greatest, prove 
that this dynasty was Buddhist . It is believed that the kingdom of 
Kalingga moved its seat to !ast Djawa during the reign of the 
Shailendra dynasty in Central Djawa . After the collapse of the latter 
the East Djawa kingdom reoccupied the seat in Central Djawa and rose as 
§/ 
the kingdom of Mataram I . The Hinduistic complex of temples in 
Prambanan attest to this kingdom. 
Plausibly the seat of this kingdom was again moved to East Djawa 
around 925, under the reign of King Sindok. This kingdom fell and rose . 
It was divided , reunited, divided and reunited again under many 
different names and rulers. -
Thus it can be said that from 925 until 1292 ~st Djawa was the 
scene of a succession of short- lived but important kingdoms. King 
1/Ibid. , p. 2?. 
§/The Roman numer al I l:$ added to distinguish between this kingdom and 
a later unrelated kingdom bearing the same name, mentioned on page 47. 
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Dharmawamja who reigned from 985 to 1006 ordered the codification of the 
laws and the translation of the Indian epic, the Mahabharata . He was a 
sponsor of literary work and social order, His son- in- law, King 
Airlangga, who died in 1045, was also renowned for his patronage of 
learning, The oldest and finest Javanese literary work, the Ardjuna 
Wiwaha , taken from the l~habharata attested to his vigorous support of 
literature and learning, 
In addition, King Djajabhaja followed the steps of King Airlangga , 
"He ordered the composing of the Bhar atayuddha , a translation of a part 
of the l~habharata into Javanese , The poet was not content with a mere 
translation but rewrote the whole epic , transposing its story into 
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Javanese surroundings and adapting it to Javanese customs and mentality. " 
Finally, the Pararaton, the Book of Kings, written in this era of 
East Javanese instability, lifted the history of Indonesia from vagueness 
into more recognizable planes , In this era of the series of ~st Javanese 
kingdoms the assimilation of the Indian and the indigenous cultures was 
apparent . However, judging from the relics found near Magelang, the 
process of assimilating Indonesian elements with the imported Indian 
culture had begun during the Shailendra dynasty in central Djawa . 
Meanwhile in the seventh century the Buddhist kingdom of ~riwidjaja 
reached its summit , This south Sumatr an naval empire, located near the 
present day Palembang, sprea_d its influence over much of the Archipelago 
and dominated the South China Sea and the Indian Ocean. "Its fleets 
2/Bernard H. M. Vlekke, op . cit., p. 38. 
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appeared off the coast of Ceylon and Madagascar, where its sailors found, 
to their great amazement , tribes whose language they could more or less 
;bQ/ 
understand . " 
The greatness of Criwidjaja was superceded by the rising Hindu 
~ 
empire of Madjapahit in ~st Djawa . 
Unlike the other kingdoms, the Madjapahit empire deserves more 
scrutiny, not only for its own significance but also because this was 
an important era in Indonesian history. At about the same period as 
the inauguration of this kingdom, a few significant events occurred . 
In 1292 the first ~ropean, Marco Polo from Venice, arrived in the 
Archipelago . This was the beginning of European trading exPeditions 
which later developed irito the colonization of Southeast As~a . Marco 
Polo noted in his description that the inhabit.ants of Pe.rlak, a little 
town in North Sumatra , were already converted to Islam. Thus new 
' 
elements had begun to be injected into Indonesian life. 
Preceding these events in the later half of the thirteenth 
century, the Mongols had overwhelmed China and the mighty Kublai Khan 
was seated on the throne. Unlike the previous rulers, this emperor 
was not satisfied with verbal declarations and offerings, but asked for 
actual obedience from the kings of Indo- China , Burma, and Indonesia . 
This change of attitude of the Celestial Empire accidentally 
helped the launching of the significant and most glorious Hindu kingdom 
in Indonesia . When the Chinese ambassador arrived in the court of 
iQ/Ibid,., p . 39. 
Singhasari , a kingdom of East Djawa , King Kertanagara refused to comply 
with Kublai Khan 1 s wishes. In 1289 when all possible subterfuge was 
exhausted, Kertanagara gave up all pretensions of friendship , arrested 
the ambassadors,, and sent them home with mutilated faces . Three years 
thereafter, a Chinese fleet consisting of twenty thousand men sailed 
for Singhasari to punish the king . Upon their arrival they were 
chagrined to discover the king had been assassinated. Meanwhile Crown 
Prince Widjaja had fled Singhasari. Shortly thereafter he gained favor 
with his father' s murderer and unlawful successor and re- established 
himself near the present- day Sur~baja . One of his l~durese followers, 
who was working during the settlemen~picked a madja fruit and , tasting 
its bitterness, exclaimed , 11Madja pahit! 11 (bitter fruit) , and so the 
city received its name. 
The presence of the Chinese troops provided Prince Widjaja with 
a splendid opportunity. Together with his followers, he managed to 
rally the Chinese behind him in his attempts to overthrow the usurper. 
Following victory, the Chinese generals, trusting fully Widjaja 1 s 
friendship , dispersed their troops. Too late and helplessly did they 
discover their own defeat at the hands of Widjaja 1 s men. Those few 
who were able to escape death returned to the mainland . Ironically, 
the Chinese who had come to punish the king of Singhasari helped 
restore the power to his son, and were collaborators in the inauguration 
of the glorious empire of Madjapahit . 
The greatness of Madjapahit was primarily the result of the 
inexhaustible, vigorous work of Patih (Prime Minister Omnipotent) 
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Gadjah Mada , who had been elevated to hi~ rank in 1331. He was a brave 
general and a prudent diplomat ; the first Indonesian empire builder who 
consciously united the Archipelago . Not until the end of 1949, when 
sovereignty was transferred from the Dutch to the Republic of Indonesia , 
were the Islands united again as a unit governed by Indonesians. 
Gadjah Mada saw in unity a virtue of strength and saw in division 
an inevitable calamity. He adhered to this premise throughout his 
career. 
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Much is known about Madjapahit through the writing of the 
celebrated poet laureate, Prapanka , who wrote a panegyric historiography, 
the Nagarakertagama . 
When King Hajam Wuruk died in 1389 the signal of the collapse of 
Madjapahit was sounded. He did not have an "official" son, only a 
daughter had been born to his official queen. Before his death he 
decided to partition his kingdom to satisfy his sons from his harem. 
Thus the monumental work of Gadjah Mada in unifying the country was 
destroyed , and the inevitable calamity of division triumphed . 
Although the efflorescence of this kingdom lasted less than one 
century its significance cannot be overemphasized . It was in this era 
that Hinduism and Buddhism in Indonesia was syncretized . In addition 
almost all other aspects of the culture began to crystallize. 
Gadjah Mada ordered a general survey of the important religious 
and governmental documents. His greatest accomplishment was tbe 
codification of laws and customs. Most significant is the fact that the 
civilization of Madjapahit persisted as a foundation of subsequent 
cultural development in Indonesia . For example: "Some interesting 
lines from Prapanca 1 s epic show us that the administrative system was 
nearly identical with that which existed in the nineteenth century • •• 11 
The Link With the Present 
Toward the end of the thirteenth century, a Javanese prince fled to 
the Peninsula and settled in the fishing village of Malaka . This small 
village soon became an important emporium and the seat of the first 
significant Islamic State of southeast Asia . The rapid rising of this 
state was the result of factors , the more important of which were the 
collapse of the Madjapahit empire ; the strategic location of Malaka; and 
the ability of the ruler to play larger powers against each other, such 
as Siam against China . From Malaka and North Sumatra , Islam spread along 
the trading routes in the Archipelago which was in a political turmoil. 
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It was no longer a united empire and many members of the ruling classes 
sought to establish their authority. Thus, many Islamic principalities 
sprang up on some of the smaller islands. On the larger islands they 
were first established in the coastal regions and gradually penetrated the 
interior. 
Meanwhile, the European trading voyages led by the Portuguese reached 
the islands. In 1511 under Albuquerque ' s leadership , the Portuguese 
conquered l~laka and established the first European outposts. They were 
followed by the Dutch, the British and the Spaniards. Immediately fierce 
ii/Ibid . , p. 64. 
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rivalry and ruthless competition among them, as well as against the native 
rulers, became the spirit of the time. ~ch £uropean nation tried to 
secure a commercial monopoly. Some native princes tried to play the 
Western powers against .each other, and the latter competed in securing 
friendships with the Indonesian potentates. Failing this, they 
occasionally forced submission by violence. To complicate matters even 
further, the Portuguese carried out their war against the MOors in the 
archipelago , for they considered all Mohammedans as Mb·ors. Thus, from 
that time on until well into the beginning of the twentieth century, 
Indonesia became the scene of entangled and confusing intermittent 
religious, economic and political warfare interspersed with diplomatic 
maneuvers. Obviously this is not the place to illustrate these involved 
events. However, it is useful to present a few historical highlights. 
In 1619, with the defeat of the British forces by the Dutch East 
India Company in the archipelago, the Dutch had accomplished a commercial 
monopoly. At the same time, it was just the beginning of the 
intensification of the territorial conquest by the Dutch in Indonesia . 
Around 1680 the last major Indonesian states deteriorated and practically 
lost their independence. Meanwhile, the commercial monopoly of the Dutch 
reached its completion. It is true, however, that the Dutch grip on 
Indonesia did not remain unchallenged . Intermittent revolts by the 
Indonesians continued . 
Since the establishment of ]Uropean powers, events in Indonesia 
were greatly influenced by occurr ences in Europe. On March 1, 1796, 
the administration of the Dutch East India Company was surrendered to a 
Government Committee. Three and a half years thereafter, the company 
charter, as had been decided, was not renewed. 
The Napoleonic War was echoed in the Archipelago and Dutch-French 
administration was established in 1795. One and a half decades 
thereafter the French flag flew over Djakarta. After a determined 
attack, the British captured Djawa on September 18, 1811, and the last 
vestige of Dutch overlordship in Indonesia was gone. 
However, the absence of Dutch power lasted only a few years as, 
through the treaty of August 13, 1814, their power was restored . 
Finally, a second treaty~ concluded in London on March 17, 1824, 
terminated completely the disputes in the Archipelago between the 
British and the Dutch. In the beginning of the twentieth century, 
the resistanc~ of the Indonesians against the Dutch chanr,ed from 
localized armed revolts into less violent nationalistic movements. 
Political parties and nation~l organizations emerged. Although they 
differed in their programs, methods and pronounced aims, their ultimate 
goal was one--the independence of Indonesia . Before this could be 
r 
accomplished the Pacific War broke out and the Dutch Civil Colonial 
Power was replaced by the Japanese Military Imperial Command. On 
August 17, 1945, two days after the actual surrender of Japan, the 
Indonesians proclaimed their independenpe . This was followed by four 
years of armed conflict between the returning Dutch power and the 
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Indonesian people defending their independence. Finally on December 27, 
1949, the Dutch Government transferred the sovereignty of the Archipelago 
to the Indonesians. 
UNITY IN DIVERSITY 
The discussion on the natural environment and the summarization 
of events in that environment serve as a background for the further 
examination of Indonesian civilization. 
The Epitome 
Doubtless, unity and diversity are present in any civilization. 
In Indonesia these two phenomena manifest themselves so richly and 
consistently that the phrase 11 Unity in Diversity11 epitomizes the 
reality. It was appropriately chosen as the motto on the banner of 
the Indonesian national shield , which appears as "Bhinneka Tunggal Ika" . 
Here, it is impossible to expose fully the consistency and richness of 
these two phenomena in Indonesia . However, it is hoped that the 
following will still shed sufficient light on the matter. 
Before the Indonesians had developed the sense of national unity, 
it is undeniable that culturally and racially a preponderant majority 
of them had a common origin. Therefore, despite the outward cultural 
variations there is an underlying kinsi?-p and similarity of pattern. 
The languages of the people belong to the 11Austronesian11 family, and 
racially they are predominantly Malay. A life based on tradition is 
typical of the Indonesian societies. The impact of political changes, 
foreign economic elements, and other influences did not alter this 
tradition- bound way of life to any significant extent . 
While these old elements of unity persist, new elements which tend 
to unify the country are apparent in present-day Indonesia . The more 
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significant new unifying elements are perhaps the overwhelming majority 
of Mohammedans, the development of an Inclonesian language, the intro-
duction of a national education program, and last, but not least, the 
political unity fortified with the intensification of national 
consciousness. 
Probably the most important cause of diversity is the geography of 
Indonesia . About three thousand islancls, mountainous and thickly 
forested , scattered over such a wicle sea area must have fostered 
isolated cultural groups. 
In addition to geography, the influence of technological develop-
ments throughout the centuries has created clifferent types of societies. 
Irrigated agricultural societies, such as those in Central and East 
Djawa, maintained a closed economy and were in general different from 
the coastal communities of the large islands and the societies on the 
smaller islands. These harbor pr incipalities were engaged in sea 
trade and fishing and were more exposed to foreigners than the societies 
in the interior of the larger islancls. These two types, of societies, 
namely the sedentary farmin~ groups and the harbor communities, differed 
from the third type, the communities based on shifting cultivation. 
Modern forms .of diversifying elements, such as the rapid growth of urban 
communities and significantly slower changes in rural areas, are also 
discernible. Thus presently Indonesia is the scene of contrast between 
the archaic and the ultra-modern, between traditions ancl modern require-
ments, between old values and the spirit of the space age . Some of 
these contrasting elements of the civilization are blended while others 
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continue to exist as separate entities. 
These cultural elements are the sources of energies, Yhic~ in their 
interaction, constitute the. dynainism determining the further development 
of the civilization. 
Cultural Dynamics 
To expound the dynamics of Indonesian culture, a sizable volume 
would be needed . Even then, such a treatise might not unravel the 
intricate, multifarious interrelations of the forces with sufficient 
clarity. 
Early Cultural Patterns 
The static nature of Oriental cultures is both persistent and 
universal . It is, of course, a mistake to assume that those cultures 
have remained unchanged throughout the centuries. Furthermore , the 
contact with Western civilization has modified this static nature, 
especially during the nineteenth and twentieth centuries. Let us now 
briefly consider some important early cultural patterns in Indonesia . 
Many writings about Indonesia give the impression that the Hindus, 
the Arabs, the Europeans, and other for eigners were the architects of 
Indonesian cultures. Upon close examination, however, one must admit 
that although Hinduism, Buddhism, Islam and Western civilization have 
contributed refining elements, it was the Indonesians who molded these 
elements into their culture and produced whatever might be called 
"Indonesian culture. " 
~en the Hindu- Djawa civilization Which derived many cultural 
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impulses from the mainland was chiefly an Indonesian culture, for the 
influential Brahmans from India resided in Indonesia only as advise~s 
of the court in governmental and sacral affairs. Furthermore, the 
foreign cultures were introduced not in an area with a unified culture, 
but in a pool with diversified cultural streams. Thus they were intro-
duced in communities some of which adhered to the patrilineal family 
organizations, others with a bilineal system, and still others following 
matrilineal family s,ystems. 
To complicate matters still further these Indonesian communities 
differed in their material foundations of subsistence which in turn 
created different cultu~al patterns. Irrigated agricultural regions 
resulted in populous communities; surplus production made it possible 
fo~ the maintenance of principalities with governmental administrative 
centers. Consequently this type of civilization had both court and 
popular culture. The social system of the masses was based on territory 
and that of the court on genealogy. 
The court culture which was dominant was often identified with 
the civilization of the whole people, although in reality there were 
reciprocal interinfluences between the popular and court cultures. At 
the same time a portion of both cultures stood aloof untouched by the 
other. The foreign cultural elements were accepted and integrated with 
the autochthonous culture only after they were sanctified by the courts . 
Therefore their manifestations were more apparent in the court culture 
than they were in the popular culture. 
Besides these irrigated agricultural civilizations, there were 
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societies founded on shifting cultivation. These societies, unlike the 
one previously described, possessed a strong popular culture inspired 
by popular beliefs, mythology, and magic . As a rule they maintained 
their aqat (customary laws and regulations) resofutely. 
Unlike the masses of the irrigated regions, they retained the 
genealogical social syst~m. Thus any influence from foreign cultures 
had to be supported by the chieftain of the society and somehow 
identified with the popular beliefs and value constellation. 
93 
The early Indonesian coastal cities, possessing their ow.n culture, 
were at the same time the intermediaries between the two aforementioned 
civilizations and the outside world . For a long time one found three 
distinguishable cultural clusters in these harbor principalities; namely, 
the court, colonies of foreign ~ulture9, and centers of popular cultures. 
The cultural elements brought by the foreigners had first to be accepted 
by the court before they could penetrate into the mass culture, as well 
as into the civilization of the interior. This was because, according 
to tradition, the courts were considered as guardians of the culture. 
The slow process of assimilation gradually changed as a result of 
the direct contact between Moslem leaders and the people . Another 
consequence of the direct contact between the foreign cultural centers 
and the masses was the accentuation of the metropolitan character of 
the urban centers. By this time, however, the Islamic community had 
already adapted itself to the cultural environment . 
As a summary it might be said that foreign cultural elements have 
been introduced into a geographical region with diverse cultural patterns. 
The social structure is either based op territory or genealogy 
while the family organization is patrilineal, matrilineal, or bilineal. 
Based on the technique of sustaining their existence, these cultures 
can be divided into three types; namely, sedentary farming communities, 
harbor societies, and communities based on shifting cultivation. The 
sedentary farming communities and the harbor societies possess a court 
and a popular culture while the semi-nomadic societies have only a 
popular culture. 
The Impact of Western Civilization 
It is erroneous to contend that European culture (Portuguese, 
Spanish, Dutch and British) had left an unalterable mark on Indonesian 
civilization. Equally erroneous is the notion that the cultures of the 
Archipelago had remained unyielding under Western influences. Thus, 
although Indonesian culture i s not free from VJestern impul ses, these 
foreign elements never completely overwhelm the indigenous attributes 
Here it is appropriate to concentrate on the f orces generated by the 
contact of the two civilizations and the results of their interactions. 
The assimilation of Occidental cultural elements was very slow. 
Several reasons v1ere accountable for this protracted process. Until 
the end of the eighteenth century Dutch contact with the indigenous 
population remained principally in the coastal settlements and on some 
of the smaller islands. Even during the nineteenth century, When the 
Dutch penetrated the interior of some of the larger islands, their 
contact was limited to the small, upper layer of Indonesian societies, 
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namely the courts and chieftains. Meanwhile the influence of the courts 
on the masses began to weaken, resulting in a diminution of the impact 
of Western culture on the people . 
When the Dutch finally established their colonial power they 
refrained from interfering with the development of the Indonesian 
cultures. This official policy of the Dutch government was, according 
to them, based on their respect for the cultures and their desire to 
safeguard and promote the development of a genuine, modern Oriental 
culture. ~ no means was this reasoning unanimously agreed upon by 
those who scrutinized the matter. Some of them argued that such a 
policy was expedient to further the commercial and political interests 
of the Netherlands. Leaving this argument aside, the fact remains that 
little was done deliberately to westernize the Indonesians. As was 
mentioned in the historical section of this chapter, the Indonesians 
generally have continuously resisted the presence of the Dutch as their 
masters. This antagonistic or, to say the least, apprehensive attitude 
between the two races was another reason for the prolonged process of 
assimilating the Western cultural elements. 
The attempted transplantation of the European scene to the 
Archipelago was not only difficult but proved to be impossible . "During 
the first years of the Company's rule they attempted to create in the 
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oity of Batavia L-Djakarta_7 a counterpart of the Dutch towns. But the 
canals silted up , the stuffy two-stor ey -dwellings along the canals proved 
to be breeding grounds for pollution and disease . Dutch bourgeois 
simplicity and frugality gave way to Eastern luxury and pomp as conditions 
w 
for gaining prestige in an Asian country. " More explicitly, the 
over-all environment in Indonesia differed drastically from that of 
Europe, and the most advanced human knowledge and technology could only 
overcome some of the environmental differences. Thus, like other foreign 
cultures (Arabic and Indian), the European culture had to adapt itself to 
the new environment. Only in this modified form did it slowly spread to 
other areas. 
At the end of the eighteenth century the Dutch East India Company 
was abolished and Indonesia was ruled directly by the representatives of 
the government of the Netherlands. Although in the beginning the new 
government simply took over the functions previously performed by the 
Company, namely the administration of a commercial empire, it gradually 
became chiefly a political colonial administration. The commercial 
field was more and more given over to private enterprises. 
The Dutch Colonial administration was gradually improved and 
extended. Consequently, an increasing number of Indoneoi~ns were 
gradually employed as clerk~and others held minor posts in the government 
services. It also became apparent that European technology and science 
were at that time more advanced . All this heightened western prestige. 
Furthermore, the developing private enterprises drew a large number of 
the population away from their villages. These developments resulted in 
cultural displacement of a significant number of the population, 
especially during the nineteenth and t~entieth centuries. Subsequently, 
i2/w. F. Wertheim, Indonesian Society in Transition {Second Revised 
Edition), w. van Hoeve Ltd ., The Hague, Bandung, 1959, p. 287. 
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those culturally dislocated Indonesians emerged in new social groupings. 
They were no longer strictly bound by their traditions. They lost their 
previously held social place in their ow.n communities. Their relationship 
to the courts or chieftains and their village elders became increasingly 
more tenuous . Seeking for identity and security, their attitude toward 
the Western cultures became more receptive. However, the Islamic 
community provided them with a sense of independence from the West as 
well as a certain amount of economic security and social prestige. 
Although the Islamic reform movement, which advocated a sterner and 
more frugal manner of life, in the nineteenth century remained only as 
an undercurrent, it was sufficiently influential to check the trend 
toward westernization. 
The influence of Western capitalism was felt as a blow to the 
Indonesian commercial enterprises. It was the Dutch policy to make 
Indonesia the source of raw material for their industries at home, and 
at the same time the Archipelago was converted into a market for their 
finished products. Another economic innovation which influenced the 
cultural life of the people was the introduction of a money economy. 
The economic and political policy of the Dutch seemed to retard 
the growth of an Indonesian bourgeoisie despite the world-wide influence 
of the French bourgeois and 1nglish industrial revolutions. On the other 
hand, Islam, which by that time had intensified its relations with the 
outside world, provided the incentive for the development of a bourgeois 
class. Therefore, the Indonesian bourgeoisie was able to disassociate 
itself to a certain extent from the Western world and was unable to 
emulate many aspects of European culture. 
Meanwhile the European settlements grew in s~ze, and intermarriage 
with Indonesian women became increasingly frequent . Their Eurasian 
descendants gradually emerged as a distinct cultural group. They, 
together with the Dutch, formed the center of cultural dynamism during 
the nineteenth century while the indigenous culture temporarily underwent 
petrifica~ion . 
Although many factors must have contributed to this cultural 
stagnation some of the more important ones might be singled out. The 
courts as bearers of the culture no longer exercised their former 
significant influence . Whatever authority and prestige they still held 
was steadily declining. , Furthermore, no other group was influential 
enough to replace the cultural force previously generated by the courts. 
Another factor was perhaps the bewilderment experienced by the people as 
a result of the many novel innovations introduced into their society. 
In the second half of the century a new mestiz~ culture emerged 
consisting of EUrasian and Dutch together with the upper and middle 
classes of the urban Indonesians and Chinese. Although numerically this 
group was insignificant, their militancy and favored position in society 
made them an influential segment of Indonesian life. 
Cultural Quandary 
The beginning of the twentieth century might be designated as the 
emergence of national consciousness, the awakening of Asia and the 
gradual death of colonialism. This phenomenon created a condition which 
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might be called a cultural quandary. 
It should be at least helpful to make a sketchy presentation of the 
forces underlying this dilemma . But the following should not be considered 
as an attempt to clarify the enigmatic situation. 
During the presence of the Europeans the tradition- bound way of life 
of the Indonesians had been gradually but persistently, both unintention-
ally and sometimes deliberately, impaired. As a consequence the courts, 
chieftains, and anything which represented guardians of the culture were 
slowly losing their influence and authority. Thus the young generation 
of the twentieth century ~r~ s more vociferous than its predecessors . Yet 
they are not quite able to free themselves from tradition. 
The conservative and sometimes regressive outlook of the aristocracy 
stood in opposition to the more liberal bourgeoisie . At the same time, 
the Indonesian bourgeoisie in many instances had to confront the 
Eurasians who were inclined to be more conservative for fear of losing 
their social status. Yet both groups might be considered as part of the 
mestizo culture. The liberal views of the ~ropeans tend to correlate 
more with those of the Indonesian intellectuals rather than with the 
outlook of the lUrasians. 
The resentful feeling against the Dutch and consequently against 
anything Western became intense . Yet at the same time many came to the 
realization of the necessity to adopt some Western cultural elements 
essential for the struggle toward independence . 
The Indonesian masses which constituted a majority must have 
experienced this dilemma without cognizance of the factors involved . 
Their reaction for the most part was regressive or conservative. The 
majority of the small, middle and upper classes of the Indonesians 
reacted with more deliberation. They assimilated some EUropean cultural 
elements into their own concepts and values, and remained oblivious to 
the contrasting elements from East and West which they could not 
reconcile . 
Even those who were consciously adopting Western ideas tended to 
disassociate themselves from the Dutch, and instead they related 
themselves to other centers of Western civilization. In short , these 
differing attitudes were all reactions of a people who found themselves 
in a bewildering impasse in their cultural life. On this crossroad the 
history of modern Indonesia has begun. 
MODERN INDONESIA 
The Se.tting 
Although this period of Indonesian history is as complex as the 
preceding ages a few factors seem to constitute the foundation of 
subsequent events. 
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First , as has been mentioned , a gradual rise of national conscious-
ness was evident among the Indonesians. This process soon gathered 
momentum. The defeat of the Russian~ at Japanese hands in 1905 shattered 
the myth of white superiority and fostered self-confidence in the hearts 
of Asians. 
Second , the attitude of the Dutch, epitomized in the offi cial 
ethical policy, was app~rent . Before 1900 little attention was given 
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to the Indonesians. The Dutch were mainly concerned with their commercial 
profits which could be derived from Indonesia . However, under the impact 
of the liberal and humanitarian ideas predominating in Europe which had 
gathered strength in the last decades of the nineteenth century, the 
prevailing attitude changed . "The slowly working but logical mind of the 
Netherlands people drew the unavoidable conclusions, namely, that private 
enterprise could justifiably be encouraged but that the share of the 
Indonesians should be enlarged; that they should be protected against 
economic exploitation and that their country should be governed , not for 
w 
the sake of the Netherlands but for that of the Indies themselves." 
It was clear that this Ethical Policy would lead eventually to independ-
ence. Nevertheless, the extrene ~radualism of the Dutch irritated many 
Indonesian leaders. 
Third, the modern period was marked by anxiety, increasing turbulence, 
and drastic changes. The prosperity evidenced at the beginning of the 
century was interrupted by the First World War which spread the mist of 
uncertainty. Although in the twenties Indonesia gained unexpected 
economic profit, the depression of the thirties ruined all hopes and 
heightened anxiety. This was followed by the Second World War which 
inflicted much suffering. The ensuing national revolution was sustained 
with pride and determination. Be that as it may, it was a painful 
experience. Finally , the struggle for survival of the infant republic 
has been arduous, to say the least . In this setting let us now examine 
some important facets of Indonesian life . 
ii/Bernard H. M. Vlekke , op . cit ., pp . 326-327. 
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Synopsis of Politics 
The liberal trend gradually changed the structure and nature of 
government in Holland. "Nobody had objected when the Constitution of 
1815 left the complete control over the colonies to the king, • • • When 
in 1848 King William II wisely gave way to a demand for greater popular 
control over government affairs, and the Constitution was revised once 
more with the power of government practically placed in the hands of the 
better-situated middle class, a clause was inserted to the effect that 
the king, through his l1Lnister of Colonies, must report to Parliament 
w 
yearly on the situation in the Indies." After the enactment of the 
Compatibility Act in 1864, the Parliament in Holland controlled the 
policy of the government in Djakarta. 
In the following decades there was a continuous debate in the 
Netherlands between those who were genuinely concerned for the 
Indonesians and those who were conservative in their outlook. The 
liberal trend prevailed, culminating in the Ethical Policy already 
mentioned . The rising nationalistic feelings in Indonesia began to 
manifest themselves in organized endeavors. 
At the turn of the century it was generally agreed that there should 
be self-government in Indonesia in the future. Although the general aim 
of the political activities was the independence of Indonesia the detail 
of this idea presented many questions . Should it be a complete independ-
ence without a close-knit tie with Holland or should it be an independence 
~Ibid., p. 283. 
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in the form of an equal partnership in the fourfolo Netherlands kingdom 
consisting of Holland, Indonesia, Curacao and Surinam. j, 
The question also arose concerning the form of government. Should 
there be a government which consisted exclusively of Dutch and Dutch 
descendants, together with the Indonesian intellectual elite, who to a 
larger or lesser extent hao been westernized; or should the government 
be based on democratic principles involving the entire population? The 
former ioea of government was from the very onset rejected. It was only 
upheld by a very small number of people. The latter form of government 
created the question whether or not foreign minorities should be included 
in the democratic process. Until the outbreak of the Second World ~ar no 
unanimous answer to these questions was reached by political leaders in 
Indonesia. 
In 190S the "Budi Utomo" (High Endeavor) was founded. At the 
beginning it was an organization striving to improve the social and 
cultural life of the Indonesians, but later on it engaged in political 
activities as well. Throughout its existence it maintained a moderate 
attitude. 
Among the founders Raden Soetomo, who ~tt ended the medical school in 
Djakarta, was the leading figure. The first activity of this organization 
was the raising of funds for scholarships. It did not use Islam as its 
foundation and was inclined to look toward India for inspiration. 
It drew its membership chiefly from Indonesian intellectuals and 
aristocracy. Because of the highly intellectual spirit of the organiza-
tion, it was somewhat alienated from the masses. Nevertheless, a year 
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after the founding there were 10,000 members listed. 
Meanwhile, the flexible and dynamic nature of Islam and the impact 
of modernistic reform movements in the Islamic world produced a condition 
favorable for the development of social and nationalistic enterprises 
based on Mohammedanism. Under the leadership of Hadji Samanhudi the 
"Sarikat Dagang Islam" (Islamic Trade Association) was founded in 1911. 
Although the aim of this association was social and commercial and the 
means advocated, peaceful, it soon provoked the sentiments of the mass 
followers against the Chinese. The latter, who were by that time 
disproportionately dominant in the economic field, were intensely 
resented by the former. As a result riots broke out in Surabaja and 
Surakarta, and the government banned the organization. It was re-
organized by Umar Said Tjokroaminoto in 1912, under the name of "Sarikat 
Islam11 (Islam Association). 
"The program of the new organization included the following 
points: 
(1) The promotion of commercial enterprise among the Indonesians, 
(2) The organization of mutual economic support, 
(3) The promotion of the intellectual and material well-being of 
the Indonesians, and finally, ~ (4) The promotion of the true Islamitic religion." 
Gr~ilually this organization became a political party. Unlike the Budi 
Utomo the Sarikat Islam had a mass following fluctuating between a few 
thousand and two million. 
In the second decade of the 20th century some Indonesians became 
acquainted with Marxism through Dutch universities and literature, also 
jj/Ibid. , p. 3'51. 
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through their association with radical Dutch politicians. This ideology 
quickly gained popularity. "In Indonesian experience, colonialism had 
come to be r egar ded as the child of capitalism. The view that foreign 
rule was not an expression of an immutable relationship between white and 
nonwhite peoples but a mere historical phase in the development of 
Western European capitalism was intellectually and emotionally satisfying 
12/ 
to the restless, partly \tlestern- educated elite. " 
The equation of Colonialism with Capitalism and Marxism with 
National liberation was simple and easily understood by the masses . The 
founding of 11Indische Sociaal Democratische Vereeniging 11 (Indonesian 
Social Democratic Association) in 1914 might be considered the official 
introduction of Marxism in Indonesia . This was the first sociali st 
organization in southeast Asia . 
Unlike the Budi Utomo and the Sarikat Islam, this association was 
political from its inception. H. J . F. M. Sneevliet was the leader of a 
group of Dutch Socialists who founded this political organization. Many 
Eurasian and some Indonesian intellectuals soon joined in the movement . 
Several members of the Sarikat Islam associated themselves with the 
leaders of the Indische Sociaal Democratische Vereeniging and developed a 
Communist faction within their own ranks. This could also be regarded as 
the attempt of a few Communists to win over a massive following . Sarikat 
I slam was at t hat time t he only movement which had been able to recruit a 
12/Jeanne s. Mintz, "Marxism in Indonesia, 11 Chapter 5 in Marxism in 
Southeast Asia , Frank N. Trager, ~itor, Stanford University Press, 
Stanford, California , 1959, pp. 171- 172. 
great number of people. Therefore , some Communists considered it 
expedient to enlist membership from an already-organized peasantry. 
As long as the Communist leadership within the Sarikat Islam did 
not attack the religious tenets they were able to hold a considerable 
number of followers under their sway, but the conflict between atheistic 
ideas and Islam was inevitable. F'inally, on May 23, 1920, the Indische 
Sociaal Democratische Vereeniging of Semarang decided to take the name 
of 11Perserikatan Komunis di India 11 (the Indonesian Communist Union) . 
The establishment of this political organization lessened the friction 
within Sarikat Islam. 
From the foregoing discussion it might be concluded that the first 
two decades of the twentieth century were the formative years of 
Indonesian political parties. Three basic elements were then already 
manifested : religion (Islam) , nationalism, and Marxism. The political 
parties which were established later on could be roughly classified as 
religious, nationalistic, or socialistic . However, this generalization 
is rather arbitrary, for all three elements could be found to a lesser 
or greater degree in all political parties today. 
In confronting the Dutch the political parties in Indonesia did not 
always agree upon a unified policy. In general, it might be said that 
their policies varied and fluctuated between moderation and radicalism, 
peacefulness and violence, cooperation and non- cooperat ion With the 
Dutch. 
In 1916 the Dutch had instituted the Volksraad (Peoples Council), 
a representative body partly appointed and partly elected . This was the 
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first concrete step in the development toward self-government in 
Indonesia . However, the extreme gradualism of the Dutch was in dis-
harmony with the world political current and the Indonesian spirit. The 
political parties which followed the policy of non~cooperation Tefused ,to 
send their representatives to sit in this assembly. 
The first World War and the victo~ of the allied countries had its 
repercussions in Indonesia . The cruelty and suffering in the war 
affected the thinking of people all over the world. The change was 
favorable for oppressed populations. This trend of thought was perhaps 
most completely articulated by President Woodrow Wilson . Although many 
of his statements were primarily concerned with ·Europe, the foundation 
upon which he stood was the univer sal longing for a just and peaceful 
world . From his pronouncements which consist of fourteen points, 
four corollary principles, and five particulars, the fourth of the 
corollaries was perhaps most applicable to the aspirations of colo-
nialized people. In this corollary it was stated, 11 ' that all well-
defined national aspirations shall be accorded the utmost satisfaction 
that can be accorded them without introducing new or perpetuating old 
w 
elements of discord and antagonism •••• 1 11 
This universal current of thought in addition to many domestic 
factors heightened the restlessness of the Indonesians . This is evident, 
for the twenties were marked with uprisings and violence . 
Confronted with this situation, the Government took drastic steps. 
11/0scar Theodore Barck, Jr., and Nelson Manfred Blake, Since 1900 
1Third ~dition) , The ~~cmillan Company, New York, 1959 , p . 241 . 
Many Indonesian political leaders and their militant followers were 
captured, imprisoned, and some of them were banished to Boven Digul in 
the jungles of West Irian. At the same time, the process of the intro-
duction of self-government was hastened . 
In order to understand this better, it is necessary to trace back 
this process from the beginning of the century. The Law of 1903 dealing 
with decentralization of government provides for the establishment of 
local and city councils with limited authority. This was followed by 
the Ordinance of 1906 which was aimed at the revival of autonomy in 
village government. Autonomous village government , however, was 
practiced since the pre- Hindu era . Thus, the ordinance might be con-
sidered as a legislative confirmation of this practice as well as a 
provision for refinement . Although these reforms achieved moderate 
success, the net result was insignificant and disappointing . The main 
reason for this was perhaps the piecemeal approach. 
The interest in the problem of greater participation by the people 
in government was renewed in 1913 and culminated in 1916 in the estab-
lishment of the Volksraad , previously mentioned . This body consisted of 
Europeans, Indo-Arabians, Indo- Chinese, and Indonesians . Some of the 
members were elected, and others appointed by the Governor-General. 
Since Indonesia , at that time, was governed from Holland, the estab-
lishment of the Volksraad constituted only an experiment and it func-
tioned as an advisory body to the Governor-General . At the beginning 
the European members held the majority. Gradually the number of 
Indonesian members was increased . 
108 
109 
Mbre significant was the amendment of the Netherlands Constitution 
in 1922. From that time on, Indonesia was no longer considered as a 
11 colony or overseas possession, " but as a territory, part of the Kingdom, 
and as such should be treated as a separate entity. Consequently, the 
"Regeeringsreglement" (the Act for the Administration of the East Indies) 
was replaced by a constitution. The Governor-General of Indonesia was 
given executive and legislative powers . The approval of den Haag on his 
decisions was necessary only in certain well-defined cases, while in 
others he must consult the Volksraad . 
In 1928 it was designated that non-]Uropean members of the Volksraad 
should hold the majority. Meanwhile , the reforms of 1922 and 1925 also 
provided greater participation by the people in local government . The 
regions outside Djawa, however, experienced considerable delay in these 
matters . Only in 1938 was the Ordinance regulating local autonomy 
outside Djawa published . 
It has been mentioned that the Indonesian Communist Union had been 
established in 1920; also that ther e was an attempt to elicit members 
from the ranks of the Sarikat Islam. In their Congress of 1922, the 
Sarikat Islam renewed the stipulation against simultaneous membership 
in both groups, and also renewed close relation with the Pan-Islamitic 
movement . Although many of the Communists led the revolts in the 
twenties, the general restlessness of the Indonesians was evidenced . 
Many who were imprisoned or sent to Boven Digul were according to 
Sjahrir, a prominent Indonesian leader, incorrectly labelled Communists. 
He gained this insight from his personal contact when he, himself, was 
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sent to the same place as a result of his political activities. 
11Sjahrir, a later arrival in Boven Digoel, remarked of these 
prisoner~ of the 1926-1927 upri~ing : 
' L The majority were men_/ who followed the command of the PKI 
at that time • • • with the same sort of disposition that they would 
have followed any prince or venal quack or. lunatic . The largest 
number of them were undevelo~ed villagers, and the percentage of 
illiterates was high ••• L E_7 ven if a large majority of them 
were not Communists, they wer e still in favor of rebellion. However, 
I think that they did not even quite know what they wanted to 
represent thereby. • •• They are, simply and fundamentally , 
Indonesians . If one wishes to under stand them, one must regard them 
in this light first of all , and only then can one really evaluate the 
so- called Communism that many of them profess ••• One finds that it 
is a strange sort of Communism indeed, a mystical Hinduistic- Javanese, 
Islamic-Menangkabau, or Islamic- Bantem sort of Communism, with 
definite animistic tendencies, There are not many European Communists 
who could recognize anything of their Communism in this Indonesian 
variety.' tt!§! 
After the abortive attempt to stir up a general revolt against the 
Government the Perserikatan Komunis di India was banned . In 1927 a new 
generation of Indonesian leaders emerged. Unlike the preceding generation 
they were not inclined to associate themselves officially with interna-
tional movements, such as the Comintern or Pan-Islamism. Even though 
socialistic in economic and social matters, they were, in the first place, 
Nationalists. 
The "Perhimpoenan Indonesia" was a militant nationalistic , students ' 
organization of the time , Its influence strongly permeated the students' 
world both in Holland as well as in Indonesia, and f ostered the national 
leaders of the thirties, many of whom continued their leadership until now. 
The 11Partai Nasional Indonesia" (Indonesian Nationalists Party) which was 
established at that time became the model of other movements striving 
iiJJeanne s. Mintz, "Marxism in Indonesia, n pp . cit . , p . 182. 
toward the independence of Indonesia . In his defense speech in 1930, 
before imprisonment , Sukarno, the leading figure among the founders of 
Partai Nasional Indonesia expre~sed the thoughts of his compatriots and 
reflected the spirit which led them on in the ensuing years. 
The important points in his speech were : 
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1 . His belief that national independence is the most important condition 
in reconstructing Indonesian society. Therefore, the first objective to 
be achieved is the acquisition of political power. 
2. He defended himself by pointing out that his attack on Imperialism and 
Capitalism was not an attack on the Dutch, for Imperialism and Capitalism 
are systems which are in~ernational in scope. 
3. In dismissing the suspicion that the Partai Nasional Indonesia is 
either Communistic or heir to the Perserikatan Komunis di India, he 
explained that the Partai Nasional Indonesia is revolutionary and 
nationalistic . It is based on the masses, not because it is Communistic,, 
but because the nature of Indonesian society is such th~t to leave the 
masses out would be unrealistic and lead to failure . In the hands of the 
common people, which constitute an overwhelming majority, lies the fate 
of Indonesia . 
Politically the thirties were marked by moderation because, among 
other things, the government was quick to remove any outspoken national 
leaders from society. During this decade and the Japanese occupation, 
the Communists continued their work either as members of an underground 
movement or by joining the existing parties. Before the Pacific War broke 
out , several attempts had been made to create a united front in the 
struggle for national independenc~which achieved moderate successes. 
The political situation during the Japanese occupation might be 
roughly described as follows: Some groups were determined to fight on 
two fronts against the Dutch and the Japanese; others collaborated with 
the invaders with the purpose of using them as tools to achieve the 
national objective; and a third group continued the struggle underground 
opposing the Japanese without hostility toward the Dutch. 
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Much can be said about the impact of Japanese occupation. However, 
it is sufficient to make a few remarks here . Many patterns and traditions 
were broken. The Dutch Government's apparatus was swept away and replaced 
by military bureaucracy. The Archipelago was administratively no longer 
a unit. The Naval Command was in charge of Kalimantan and the ~st 
Islands; Sumatra was administered first from Singapore, and later on by 
several commands; while Dja&Qrt a ruled over Djawa. 
The Netherlanders were interned . The vacancies created by their 
absence were filled by Indonesian intellectual~ and near-intellectuals. 
This meant the enlargement of the upper social strata of Indonesian 
society. At the beginning political and nationalistic activities were 
strictly forbidden but gradually concessions were made in order to 
maintain Indonesian loyalty. The recruitment of forced labor, as well as 
the training and utilization of Indonesian auxiliary forces in the 
Japanese army, accentuated social dislocation of the masses. Racial 
prejudice against the ~ites was deliberately fostered by the Japanese . 
However, because of the relentless cruelty of the Japanese and their air 
of superiority not only did the Indonesians turn against the Whites but 
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also develope<l xenophobia . 
As a whole the self-confi<lence and morale of the In<lonesians were 
bolstere<l, and, at the same time, their abhorrence intensified because 
of the excessive cruelty of the Japanese . ~en on the fifteenth of 
August, 1945, the Japanese were <lefeate<l , the dike which had kept in 
check the national forces in In<lonesia was <lestroye<l . With full strength 
and unfaltering determination, the Indonesian people began their national 
revolution. 
On August 17, 1945, Sukarno and Hatta in behalf of the people 
proclaime<l the independence of In<lonesia . This was followed by five years 
of bloody war between the In<lonesians an<l the returning Dutch. From that 
time on the Indonesians had to face new experiences an<l responsibilities 
in politics and government . Although the ensuing years are marked with 
<lifficulties and the political scene in In<lonesia is almost incomprehensi-
ble, at least at the present, one thing remains unshaken and that is, all 
Indonesians held fast to the five fun<lamental principles of the state; 
namely, the Pantja Sila. 
On June 1 , 1945, Sukarno <lelivere<l an extempore speech before The 
Investigating Committee for Preparation of Indepen<lence in which he 
formulated and explaine<l the Pantja Sila . In his opening he state<l, 
11 
• • • an<l now I have the honour from the Chairman of stating 
my opinion also . • •• The Chairman asked this sitting of the 
Investigating Body to bring forwar<l the basis for Indonesia 
Merdeka (In<lepen<lent Indonesia) . It is this basis which I shall 
put forwar<l later on in this speech of mine. • • • What the 
Chairman aske<l for, in my opinion, is what is called in the Dutch 
language Philosofi§che grondslag (the philosophical basis) for 
Indonesia Merdeka. This philosophical basis is the foundation, 
the philosophy, the innermost i<lea, the soul, the deepest <lesire, 
f/. t/~ 1 -? 
upon which to build the st ructure of an Indonesia Merdeka enduring 
and age long. 11!2/ 
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Then he proceeded to put forth the five principles of the Indonesian 
Weltanschauung in the following order: Nationalism, Internationalism 
unanimity arising out of deliberation amongst representatives, social 
justice and belief in God . Pantja Sila then was incorporated in the 
Preamble to the Constitution. The order was rearranged and the 
terminology refined thus: 
Belief in God 
Humanism 
Nationalism 
Sovereignty of the People 
Social Justice. 
A nation committed to these principles is justified to look toward the 
future with faith and optimism. 
Sketches of other Aspects 
The important events in the development of politics in modern 
Indonesia have been discussed . Brief sketches of other essential aspects 
are necessary to complete the picture. To present each aspect separately 
is doubtless artificial. Furthermore, the brevity will lead t o super-
ficiality. Despite all this, it is hoped that the following will throw 
additional light upon the matter ·of education, our chief concern. 
i2/The Department of Information, Republic of Indonesia, The Birth of 
Pantiasila (Fourth revised edition) , Pertj . Negara d/h. De Unie, 
Djakarta, 1960, page 8. 
115 
Population 
The population of Indonesia, the sixth largest country in the world, 
is ninety- one million seven hundred thousand. ~fuile Djawa is the smallest 
of the five principal islands, it is the most densely populated. MOre 
than one half of the Indonesian population lives on Djawa (fifty-nine 
million six hundred thousand). Sumatra has a population of fourteen 
million six hundred thousand . Kalimantan and Sulawesi have three million 
nine hundred thousand and six million eight hundred thousand, respectively. 
Five million nine hundred thousand live on the islands of Nusa Tenggara. 
The remaining population, nine hundred thousand, occupy West-Irian and the 
~ 
islands of Maluku. This is obviously an uneven distribution which in 
itself is a national problem. 
It should be noted that, currently, statements concerning the total 
population of Indonesia vary from ninety million to one hundred million. 
It is difficult to give a precise figure on population because the last 
fairly accurate census was taken in 1930. Even then for the regions 
outside Djawa the authorit ies were content with a summary registration. 
Furthermore, there were large territories yet unexplored, e. g. , the 
interior of Kalimantan and Irian. 
During the Second World War, the Japanese Military Authority had 
taken regional census. Many of these documents have subsequently been 
lost. Because of the difficulties encountered by the Biro Pusat Statistik 
gQ/Sarbini Sumawinata (Director), Statistical Pocketbook of Indonesia 1960, 
Biro Pusat Statistik, Djakarta, 1960. 
The figures above are taken from 1959 census. 
(The Central Bureau of Statistics), Djakarta , and the much needed per-
fection of their utilized methods, their figures should be combined with 
figures arrived at by one 1 s ow.n calculations, based on the 1930 census 
and utilizing such factors as birth and death rates, voting registration 
of 1954, improved hygienic conditions and expanded medical services. It 
is also useful to consider the figures , methods and opinions of various 
authors and agencies, such as deMeel , Keyfitz and the United Nations. 
The preceding is intended to be a reminder and not a suggestion of 
a procedure to be followed here in order to arrive at a more accurate 
figure concerning the population of Indonesia . The writer is of the 
opinion that for the purpose of this thesis the . figures quoted from the 
Biro Pusat Statistik are adequate. 
The Language and Vernaculars 
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The lingua franca of the Archipelago is the Bahasa Indonesia 
(Indonesian Language) . This language was initially the means of 
communication in the trading centers and is basically one of the Malayan 
dialects plausibly originating in Malaka . It was so widespread over the 
islands it is safe to say that by the turn of the century there were at 
least a few in each ethnic group who could spea~ and understand this 
language. It was convenient for the nationalistic movements which began 
to appear around 1908 to use this language. This embryonic form was soon 
enriched and developed further into a relatively mature language by the 
incorporation of words from the ethnic vernaculars as well as by the 
adoption of new words from foreign languages. 
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11In 1928 the Indonesian Nationalist Youth Congress adopted the 
Indonesian language as the national language. Their motto was: 'One 
nation--Indonesia; One motherland--Indonesia; One language--Indonesian.' 
Their motto had a far reaching effect because at the time there was no 
2JJ 
formal Indonesian national language." 
From that time on, deliberate effort was made to perfect the Bahasa 
Indonesia. At present, this new language is adequate to serve in almost 
all fields of human endeavor, such as government, banking, economy, 
technology, art, and education. Meanwhile, the ethnic vernaculars were 
maintained in their ow.n regions. It should be mentioned that these 
vernaculars, although similar in some respects, are so distinctly different 
that without the Bahasa Indonesia the Indonesians from the different ethnic 
groups would have been unable to communicate adequately with each other. 
To solve this problem of multi-lingualism, a great deal of attention anp 
effort has been devoted. In this regard, the national education program 
has been the most effective means. In addition, the Bahasa Indonesia is 
widely taught in the mushrooming adult education programs. Despite all 
this, the ability to speak and understand a local vernacular would 
facilitate greatly the progress of any program in that particular region. 
A Remark on Nomology 
In the field of law and legislation there are three sources from 
which fundamental principles could be used as guides; namely, the Roman 
ii/Survey of Indonesian Literature, Gift to_College of Libe~al Arts Library, 
Boston University, Boston, February 1954, L n.p._/, L n.d._/, p. 8. 
(western) law introduced by the Dutch; the system of law based on Islam; 
and the ~ commonly translated as "customary law". 
The syncretization of these three fundamental elements is the duty 
and challenge of those in the legal profession. However, it is obvious 
that law and legislation transcend all human activities, and education 
could not be an exception. 
118 
For the educator it would be sufficient to know that some principles 
of those three sources are conflicting, and that before a wholly 
syncretized system is established a great deal of patience and under-
standing of the matter is required of him. Although the follo~g 
remarks shall be brief, it is hoped that they will animate greater 
appreciation for the Indonesians in their efforts to construct a national 
culture. 
The M.§1 which has been the first system in Indonesia is to a great 
extent preserved by the deliberate policy of the Dutch Government . Many 
Dutch scholars had studied the matter and perennialized many features of 
the system by arranging them in written codes . However, the changes in 
the society as a result of the introduction of foreign elements throughout 
the colonial history invalidated some of the rules of the M.§1. Further-
more, the second system, the Islam law, which has been to varying degrees 
assimilated with the Adat has also modified the latter. 
For example, Sultan Agung of Mataram II (1613-1645) in his reorgani-
zation of the judiciary endeavored to conform the administration of 
justice with the precepts of the Koran. Criminal affairs were entrusted 
into the hands of courts consisting of Mohammedan priests. In addition, 
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the matters of marriage and inheritance were also entrusted to these 
ecclesiastical courts. As far as other matters were concerned the ~ 
remained in force . Thus this Surja Alam code is a case of the amalgamation 
221 
of ~ and Islamic law. 
Here, it is only possible to make some general observations concerning 
~ itself. First of all, as in many other aspects of life in Indonesia, 
~ is multifarious and yet there is an underlying adhesion to a general 
pattern. Some of the differentiating main characteristics could be 
summed up thus : three types of systems furnish the organization of 
families. 
Menangkabau provicles an example of a matriarchal society while the 
systems in Bali ancl that of the Bataks are patriarchal. The bilineal 
arrangement , on the other hand , could be found in Djawa, Minahasa, and 
among the Toradjas and Dajaks, etc . The community organization is either 
based on territory or genealogy. The degree to which ~ is preserved 
or modified by Islam and novel economic, political ancl social elements, 
differs from region to region. In Bali, where neither Islam nor 
Christianity has penetrated, the Msi is almost wholly intact . On the 
other extreme is, perhaps, the capital city of Djakarta which from the 
early days has constituted an amalgamation of Islam, diverse Inclonesian 
elements ancl a variety of foreign cultural influences. 
For our purposes it is sufficient to present a single illustration of 
how the Dutch had coped with the question of ~. The administration of 
~The Roman numeral II clistinguishes this kingclom from another kingdom 
of the same name mentioned on page 9. 
justice was one of the most difficult problems they had to face . At the 
beginning , the Dutch dealt with this problem in their settlements 
according to the statutes of Batavia (Djakarta) . This statute stated 
"that in all cases for which Batavian law did not provide, Dutch 
customary law L-not the Adat _7, and if this too proved insufficient, 
. 'li/ 
Roman law must be followed .". 
In 1708, Governor- General Johan van Room issued two important 
decrees. The first dealt with the decentralization of the judiciary. 
The courts outside Djakarta were granted complete jurisdiction in be-
half of the Governor-General and the Council of the Indies. The second 
was in essence the recognition of the jurisdiction of the Adat in a 
great many respects. 
It is useful to mention one more significant phenomenon which 
might have a profound bearing on new legislation and administrative 
regulations . The early genealogical and territorial social structure 
in Indonesia embodied a democratic principle . Almost all problems are 
dealt with through musjawarat (deliberation) and decided on by mufakat 
(mutual consent) which is reached by the resumption of the musjawarat 
until acceptable and workable compromise is : ound . The feudal courts 
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and , to ~ greater extent, western innovation had impaired this democratic 
principle . While earlier, the position of the chief was that of primus 
inter pares, later it gradually became that of an authoritarian f igure . 
Today, the Indonesians have to create a national democracy. In the con-
struction of an Indonesian democracy the old communal democracy although 
n/Bernard H. M. Vlekke, op , cit ., p. 207 . 
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impaired, could furnish the richest source of guidance. 
Notes on Economics 
Perhaps the most significant fact is, that throughout its history, 
agriculture has remained as the single foundation of the economy in 
Indonesia. Although some beginnings to diversify the economic basis had 
been made during the last few decades of Dutch administration, it is 
only since Indonesian independence that this effort has become genuine 
and vigorous. Like other fields economy in Indonesia is undergoing a 
transitional period. It is developing into a diversified modern economy 
from an agricultural colonial system. This drastic economic reform, 
beset by innumerable obstacles, creates a most perplexing condition 
which at times seems chaotic. To appreciate this, it is necessary to 
trace the development leading to this situation. However, this is hardly 
the place to write such a treatise and one can only hope that the follow-
ing notations may stimulate the broadening of the reader's attitude~ 
The diversified economic activities of the Indonesians before the 
arrival of the Dutch gradually disappeared. This commercial independence 
collapsed when confronted by Dutch superiority in commerce, not only in 
comparison with the Indonesians but with the rest of the world as well. 
Albert Hyma made the remark, 11 • • • in the time of the Puritans and the 
Pilgrim Fathers the Dutch were unsurpassed in commercial and industrial 
w 
enterprise. 11 
'?/z/ Albert Hyma, The Dutch in the Far East, George Wahr, Publishers, Ann 
Arbor, Michigan, 1942, p. 1. 
~ether Dutch colonial history in Indonesia was political or 
economic , it is difficult to determine, for it seems that commercial 
consideration had always been given a supreme place. This economic 
orientation of the Dutch is evident in the destruction of all Indonesian 
commercial activities such as international trade and transportation, 
which undoubtedly would have jeopardized their profit. Only agriculture 
was retained and later on developed in accordance with their commercial 
interests. It is true that Indonesia was enriched in her variety of 
agricultural produce by the introduction of commercial crops, such as, 
coffee, cinchona and tea . Coffee was first planted at the end of the 
seventeenth century, while cinchona was introduced in 1854; and the 
planting of tea was begun in 1824 with Japanese seeds, but which showed 
definite results only with Assam seeds towards the end of the nineteenth 
century. 
However, this was by no means a blessing for the Indonesians. 
122 
Conversely, it could easily have been viewed as a curse . In many instances 
the introduction of new crops meant forced labor, forced cultivation, and 
forced delivery of crops for the Indonesians. The best illustration of 
this is the Cultuurstelsel (culture system) which was introduced in 1830, 
initiated by and under the administration of Governor-General Van den 
Bosch. Later on this severe exploitation and human oppression was 
gradually abolished . 
In 1870, the liberals prevailed over the conservatives in economic 
as well as other matters . Under the influence of the liberals the 
Agrarian Law of 1870 was enacted . The most important features of this 
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law were the protection of native land ownership and the provision 
encouraging Western entrepreneurs to rent or lease land for plantations. 
This meant the triumph of the free enterprise s,ystem. At the same time, 
Minister de Waal introduced a bill aiming at the gradual abolition of 
the cultural system. Despite the adoption of this bill, it was not until 
1918 that the last remnants of the Cu1tuurstelsel disappeared . 
The triumph of the liberal idea marked the weakening of "staats-
bedrijf11 (state enterprise) . But the liberals like the conservatives 
considered the colony as a business concern. They differed in that 
the former advocated the admission of more shareholders while the latter 
believed in economic control by the state. 
For many reasons, chiefly for lack of capital, the Indonesians were 
not able to benefit from the liberal system. Thus they remained im-
poverished and the wealth of their country streamed into foreign hands. 
About 1900, the inefficiencies of the liberal system, the humani-
tarian movement advocating welfare for the Indonesians, and the need 
for economic expansion led to the adoption of the ~hical Policy. To 
implement this policy, a large sum of money was needed . Yet , the 
treasury of Indonesia was empty. Under the liberal system millions of 
florins had been drained into the treasury of Holland. 11 L-ThereforeJ 
If the Indies must be saved with Indies money, then the Netherlands will 
?:5.1 
first have to refund what by rights belongs to the Indies. " 
i§}c. Th. van Deventer, "A Welfare Policy for the Indies," Indonesian 
Economics, W. F. Wertheim, Editor, W. van Hoeve Publishers Ltd ., The 
Hague, 1961, p . 257 . 
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The main features contained in the Ethical Policy were more or less 
permanent undercurrents in the economic sphere for the remaining period 
· of Dutch colonialiSm in Indonesia . The first feature was economic ex-
pansion by re-inforcing their authority outside Djawa, and later on the 
diversification of the economic sectors. The second was decentralization 
of political power from Holland to Djakarta and from Djakarta to the 
regencies, which was accompanied by the decentralization of economic 
franchise and responsibility. This was also the beginning of autonomy 
which later on led to a struggle for independence from Holland . The third 
was that the welfare of the Indonesians became a permanent variable in the 
decision-making process of economic matters. 
Before the First World War prosperity was evident. Although this 
condition continued during the post war era, the economic crisis of 1929 
which put an end to this prosperity was the result of the war. 
It is worth mentioning that not all authorities agreed with the term 
"prosperity" in describing the condition between 1900 and the crisis of 
1929. According to the welfare survey 11 ••• despite all that had been 
attempted for the well-being of the people they were rather worse off in 
2Y 
1930 than in 1913. 11 
In 1930 it was clear that drastic steps must be taken to avoid com-
plete collapse of the economy. Only then were the Dutch inevitably forced 
to industrialize and diversify the economy more genuinely. 
However, until surrender of the Dutch to the Japanese on March 8, 
~J. s. Furnivall, Netherlands India, The University Press, Cambridge, 
Massachusetts, The Macmillan Company, New York, 1944, p . 401. 
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1942, the characteristics of a colonial economy prevailed; namely, that 
foreigners dominated the economic life of the country. In other words, 
Western capitalism was superimposed on a non-capitalistic Indonesian 
economic milieu. 
During the Japanese occupation (1942- 1945) the entire economy was 
placed on war footing . The Japanese military needs and interests were 
placed above everything else. 
Economically there was anything but progress and decent human 
subsistence in Indonesia . Needless to say when the Indonesians proclaimed 
their independence in 1945, the economic condition was catastrophic. 
Despite the seemingly insurmountable difficulties, the Indonesians 
began immediately with their courageous economic activities. 
11 
• • • a central Indonesian Labor Organization was formed in 
Djokjakarta in November 1946, called the Sentral Organisasi Boeroeh 
Seloeroe Indonesia (Central Organization of Indonesia Labor or 
S. O. B. S. I . S. O. B.S. I . superseded all previous attempts by the Repub-
lic to centralize labor organizations, and has come to include all 
labor unions active in Republican territory, i . e., both unions of the 
vertical c.I.O. type, and those of craft A. F. ofL. variety."ZJ.I 
On January 1, 1947, the Perseroan Bank dan Perniagaan (or Banking and 
Trading Corporation) was established by the government with the principal 
purpose of expediting and directing exports and imports and of furnishing 
loans for private trading. 
Besides this bank, there were two government banks, Bank Negara 
Indonesia (or Indonesian State Bank) and Bank Rakjat (or People's Bank) . 
ZZ/Charles Wolf, Jr., The Indonesian Story, The John Day Company, New 
York, 1948, p . 68. 
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The former functioned as a banker 1 s and currency- issuing bank, while the 
latter specialized in minor agricultural and fishery credit . In addition 
there were two private commercial banks, the Bank Nasional Indonesia 
(or National Bank) and the Bank of Surakarta . 
Blueprints wer e drawn for public- works rehabilitation, welfare 
projects, and industrial developments. The implementation of these plans 
had begun but was interrupted by the military action of the Dutch. 
Obviously since that time a great many changes have occurred . How-
ever, the point is that despite the great difficulties, the Indonesians 
were determined to build a modern national economy. Although they have 
been laboring under the most severe adverse conditions, they continue 
their struggle with tenacity. 
EDUCATION 
Preluge 
Before the arrival of the Indian, and perhaps for a certain time 
thereafter, education in Indonesia consisted exclusively of the perpetua-
tion of culture through initiatory training. Occupational skills were 
taught through a form of apprenticeship . Those who were chosen to be the 
future leaders of society were prepared through esoteric teaching . This 
initiatory training and esoteric teaching was highly religious and 
gradually developed into a system of formal schooling. Not long ago this 
early method of education still survived in some remote parts of the 
archipelago . 
At one time during the Hindu Era institutions of formal education 
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had been established called 11pesantren1•1 • The buildings of these institu-
tions were erected near the 11 tjandi11 (a place where religious rituals were 
held) . The pupils did not have to pay tuition although they offered 
voluntary gifts to the teachers who did not receive salaries. The main-
tenance of these institutions was completely the community's responsi-
bility. Like other early institutions of education, the pesantrens were 
highly religious. 
This form of education was retained after the spread of Islam. Even 
the name pesantren was retained by some institutions while others were 
called "langgar" or 11 surau". Jl:xcept for minor innovations and for the 
teaching of Islam instead of the former religion, these establishments 
remained as they were before . 
The Portuguese brought with them their educational system. They 
established highly religious schools under the auspices of the Catholic 
missionaries . Their chief purpose was the propagation of the Catholic 
faith and in 1537 a seminary was established in Ternate. Unlike the 
pesantren, langgar, and surau, reading, writing and arithmetic were 
taught in addition to religious training. These Portuguese educational 
activities were confined to the Maluku and on some islands of Nusa 
Tenggara . It was ended, for the most part, with the advent of Dutch 
supremacy. 
From 1602 until the end of the eighteenth century government ad-
ministration as well as religion and education were the responsibilities 
of the Dutch East India Company. Through this commercial company Dutch 
authority was exercised in the conquered regions of Indonesia . Accordingly, 
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it established schools in areas where some of the population was already 
converted to Christianity such as Djakarta, Semarang and the islands of 
Maluku. These schools held their classes two hours in the morning and t wo 
hours in the afternoon and at first the Dutch language was used for 
instruction which was changed into Malay because of the disappointing 
results. The curriculum of these schools was not fixed and in general 
religion, singing, reading, writing and arithmetic were the subjects 
taught . The teachers were Dutch nationals who had some mastery of the 
subjects, and this was their only qualification. The education provided 
was highly religious although elementary. The supervision of the schools 
was carried out by the pastors and by the directors of the trading posts. 
Later on some teachers were appointed as inspectors. 
The first educational Act was promulgated in 1684 containing the 
following regulations : 
1 . No school shall be established without the Government ' s consent 
2. Co- education was prohibited 
3. School hours were fixed : 8 to 11 in the morning--2 to 5 in the 
afternoon 
4. School inspection shall be carried out twice a year 
5. Tuition and holidays were regulated . 
Another regulation was enacted in 1778 dealing with organizations, methods 
of teaching and curriculun. Toward the end of the company' s existence, 
children of Dutch, Chinese, Moslems and those of the slaves were admitted 
by the few existing private schools. Although some Indonesian children 
had begun to be educated, Dutch-Indonesian education was not attempted 
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until the beginning of the following century. 
The Rise of Putch- Indone§inn E§ucat ion 
It is indisputable that the Dutch ~st India Company was little 
concerned with education. The few facilities they had were open only to 
Christians, both European and native . On August 13, 1814, when power was 
restored by the British to the Dutch, they found that the few schools 
left by the company had deteriorated miserably. 
The first official expr~ssion of interest in native education was 
that of Governor- General Herman Willem Daendels in 1808. 11 • • • he 
ordered the regents of Northeast Java 1to provide for the education of the 
youth in the morals, customs, laws, and religious conceptions of the 
w 
hnneH. 1 11 
However, this seems to have been only lip service, or at the very 
best a gesture, for no further steps were taken. 
The official change of attitude of the Dutch East Indies government 
was embodi ed in the Act of 1818, in which the government took the responsi-
bility for the extension of the education of the Europeans and the 
supervision of native institutions. At that time, the Indonesian Mohammedan 
education consisted of the Koran schools which provided instruction in 
reciting the Koran and was very elementary; the pesantrens, a more advanced 
religious education; and the Tarekats, in which the completion of the study 
of Islamic law and doctrines was expected from the students. 
i§jAmry Vandenbosch, The Dutch East Indies (Third ~ition), University of 
California Press, Berkeley, Los Angeles, 1942, p. 198. 
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Meanwhile, the European schools were opened to all Indonesians. 
Here again the plan for the education of Indonesians never materialized. 
In the Act of 1836 all provisions for native education were abandoned. 
This was another example of sacrificing the welfare of the Indonesians 
for the benefit of the treasury of the Netherlands. 
11 
••• ~Finally_/ in 1848 sanction was accorded to an annual 
allotment of f. 25,000 1for the establishment among the Javanese of 
w 
schools especially intended to educate officials.• 11 
Although this Act could be construed as a liberal doctrine and many 
liberal Dutchmen had begun to plead on behalf of the Indonesians, the 
fact remained that it was a provision to train Indonesians to serve more 
efficiently Dutch interests. Meanwhile, the coalition of forces generated 
by the Dutch liberals, missionaries, and humanitarians gathered momentum, 
and more genuine interest for the education of Indonesians resulted. 
Toward the end of the eighteenth century, there was a revival of 
missionary spirit in Holland. In 1814 missionaries were admitted into 
the Eastern Islands where MOhammedan influence was comparatively small. 
For the Protestants, this constituted an intensification of their activi-
ties. The Roman Catholic missionaries who had been restricted in their 
activities since the defeat of the Portuguese and who were given permission 
to propagate again under Daendels' administration (1808--1811) saw in this 
an opportune moment to further their work. They did not confine their 
activities to Europeans. Finally, in 1851 the permission granted to the 
~J. S. Furnivall, op. cit., p. 218. 
missionaries was extended to Djawa and the Protestants began their work 
in education. 
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Consequently, these and the humanitarian and liberal movements gave 
impetus to the adoption of the 1354 Act . From that time on the Government 
held the responsibility of native education. The Governor-General was 
charged with the duty t o provide schools for the public . 
The question remaining was how to accomplish indigenous popular 
education--the objective embodied in the act . Of necessity the imple-
mentation of this provi si on had to be gradual because of the many 
obstacles in addition to the shortage of teachers and educational 
f cilities . Accordingly, although children of the Indonesian elite were 
given preference, education was no longer limited to them. At the 
beginning, this gradualism was justified, but the prolonged adherence to 
the practice seems to be hypocritical . It will be revealed that fre-
quently in making decisions in matters of native education, precedence 
was given to the political and economic interests of the Dutch. 
Let us now return to the Act of 1854, the promulgation of which was 
preceded by events which heralded the act itself. Before 1848, there 
were a number of Protestant and Catholic native schools as well as 
Government native schools inherited from the company. The extension of 
these schools was influenced by the establishment of teacher training 
schools in Ambon (1834) and Minahasa (1842) . 
In 1851 a school for the training of teachers and another for the 
training of medical subordinates was opened in Djawa . Meanwhile, the 
Regency schools rose from two in 1849 to fifteen in 1852. Unlike the Act 
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of 1818 which was never carried out, that of 1854 was implemented, to 
which the following events attest. · 
The expenditure for native education was gradually increased until 
in 1882 it reached f . 1.19 million and the following year for Djawa it 
reached f . 400,000. The instruction of 1855 to establish schools in each 
regency was not carried out until 1864 awaiting the authorization of 
funds . The first appointment of an inspector of native schools was in 
1864 and three years thereafter the Department for ~ucation, Religion 
and Industry was constituted. Meanwhile, the narrow policy of providing 
education pr imarily for the training of government officials was abandoned 
and supplanted by the aim of general education for the people. Dutch 
schools which had been closed to Indonesians in 1848 were reopened to them. 
"In 1871 new education regulations were issued in a royal decree 
which stipulated that: 
1 . The number of teacher training schools was to be increased. 
2. The primary schools were to educate children of the aristocracy as 
well as those of the masses . 
3. Teaching was to be in the local vernacular, or where this proved 
impossible in Malay. 
4. The basic subjects in these schools were to be reading, writing and 
arithmetic . 
5. The optional subjects were to be advanced arithmetic, geography, 
history, physics, biology, agriculture, drawing, surveying, singing 
and the Dutch language. 
6. All educational expenses--less the total sum of school fees received--
were to be paid by the Government . (This regulation was abolished 
at the beginning of the twentieth century when the village schools 
were introduced . ) 
7. Religion was not to be taught as a school subject in Government 
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~ 
schools. 11 
Thus, we have seen that in the mid-eighteen hundreds the first 
concrete steps in native education were taken. Using this era as a 
starting point, some phases of education in Indonesia under the Dutch 
regime will be presented. 
The Colonial School System 
The school system during the Dutch Colonial .tJ.c..liilinistration could be 
viewed as Tripartite. However, it is somewhat 1. c.,::..·o complicated than 
this tern. would suggest . It is hoped that the foJ.lO\.Jing cursory illus-
tration of the subject will suffice. Instead of discussing the development, 
a picture of the existing system during the last fcv . .J~;;ars of Dutch admin-
istration will be presented . 
For a preponderant majority of Indonesian chiluren there was either 
no educational opportunity at all or they coulc:l uttend the inadequate 
w 
village schools. These schools were established in and financed by the 
iQ/M. Hutasoit, Compulsory Education in Indonesia, United Nations 
Educational, Scientific and Cultural Organization, Paris, 1954, pp. 22-23. 
ll/To eliminate confusion, the proper names of the schools are not used in 
this section. Instead they are listed below. 
Elementary Schools 
Sekolah Desa 
Vervolg School 
Schakel School 
Hollands Inlandsch School 
Hollands Chineesche School 
Europees Lagere School 
= Village School, three years 
= ~ension School, two years 
= Intermediary School, five years 
= Dutch Native School, seven years 
= Dutch Chinese School, seven years 
= European Elementary School, seven years 
High Schools 
Meer Uitgebreid Lager Onderwijs = More Comprehensive Elementary ~ucation, 
Algemeen Middelbare School = 
Hogere Burger School = 
three years 
Public Secondary School, three years 
Higher Burgher School, five years 
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villages , offering a three- year course in which only reading, writing and 
arithmetic were taught in the local vernacular. For many reasons it is 
obvious that the maintenance of these schools was wholly unjustified . 
First , the subjects taught were very elementary and too theoretical to 
have any practical value . For instance, instead of relating arithmetic 
with the child 1 s daily life in the village the child was taught to 
memorize multiplication tables. Second, after three years of learning 
primary reading and writing the children were not faced with the 
necessity of using their skills and wer e not provided with any literatur e. 
Therefore, a few years after leaving school the majority of them became 
illiterate again. Furthermore , these schools, as well as the entire 
educational system, did not provide the incentive for the pupils to 
continue their study. 
Unlike the Village School the Extension School was maintained by the 
Government and consisted of a two- year course . The Indonesian language 
(Malay) was used as a medium of instruction in the final year. While the 
teachers of the Village School. were prepared in a two- year course, the 
teachers of the ~ension School were required to complete a four- year 
course , the Normal School . In both cases, the completion of the ~ension 
School was a prerequisite . From the Rxtension School, the students could 
also be admitted to the two- year Technical School, more appropriately a 
training school for an industrial workshop . 
A few highly selected children who attended the Village School were 
given the opportunity to continue their studies in a five- year Intermediary 
School • . This school was intended to prepare the pupils for secondary 
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education. 
A seven-year elementary school called the Dutch Native School was 
provided for children of privileged Indonesians. In the first three 
grades, the Dutch language was taught with the local vernacular as a 
medium. From the fourth grade on, the Dutch language was used as the 
medium for instruction, while the local vernacular and the Indonesian 
language were taught as subjects. A Chinese equivalent of this type of 
school was the Dutch Chinese School. These elementary schools were 
comparable to the European Elementary School established for Dutch 
children. The EUropean ,Elementary Schools were divided into first-class 
and second-class schools. The latter accepted Indonesian children whose 
parents were thoroughly Westernized or belonged to the upper stratum of 
the Indonesian elite. On the secondary level, the schools can be classi-
fied as General High Schools and Occupational High Schools. A great many 
Indonesian children who managed to struggle successfully through the 
elementary level attended one or another occupational high school. 
. There were basically two types of general high schools. The five-
year Higher Burgher School was preparatory for higher education. The 
More Comprehensive Elementary ~ucation, a three-year course, prepared 
students for Advanced Occupational Schools and for the three-year Public 
Secondary School. The completion of the last mentioned school made the 
students eligible for higher education. 
While most Dutch children, after the completion of the elementary 
school, continued in the five-year Higher Burgher Schools, the majority 
of Indonesians, who aspired for further study in a university went to the 
Figure 1. A Diagram of the Colonial School System 
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More Comprehensive Elementary ~ucation for three years, and continued 
to the Public Secondary School for three more years. 
This type of school system meant the following: 
1. The majority of Indonesian children were either deprived of 
education or provided with three years of meaningless primary schooling. 
2. Among these children some managed to continue their education 
by attending the two-year ~ension School. The majority of these 
children terminated their formal education after these two years. 
3. A selected few continued on in one of the following establish-
ments: 
a. A teacher-training course for two or four years 
b. An industrial workshop 
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4. The most privileged students of the Village Schools (three-year 
primary instruction referred to in Number 1 above) continued their 
education in the five-year Intermediary School Which made them eligible 
for secondary education. 
5. Children of the few privileged Indonesians were provided with 
seven-year elementary schooling. 
6. A fewer number of Indonesians were privileged to attend the 
elementary school for Dutch children. 
7. Because of the comparatively inadequate mastery of the Dutch 
language by children attending the native elementary schools, one 
additional year of intensified study of Dutch was usually required before 
attending secondary schools. 
8. It might be concluded that for the Dutch and the most privileged 
138 
Indonesian children, a seven-year elementary school and a five- or six-
year secondary education was required before entering college; for a 
larger number of less-privileged Indonesian children, eight or nine years 
of elementary and six years of secondary education were necessary. 
Finally, for the majority of Indonesians, higher education was beyond 
their reach. 
It should be mentioned that some existing private schools were 
patterned in accordance with this official system while others were at 
variance. 
Private Schools 
The official attitude of the Netherlands East Indies government 
toward private schools could be swmmarized as follows. The granting of 
subsidies to private enterprise in education was always based o~ 
political and economic considerations rather than on technical and 
educational factors . As a whole, a suspicious attitude was maintained. 
When the Dutch ~st India Company was abolished and the Government 
took over the administration of Indonesia, it maintained evasive 
neutrality on religion. Consequently, between 1840 and 1890 subsidies 
were completely withdrawn from religious schools. By the turn of the 
century, a trend was evident which culminated in 1920 in a change of 
policy, giving equal opportunities to public and various types of private 
schools. Finally, in 1924, a subsidy regulation was issued. Unquestiona-
bly the Government was generous but the requirements to obtain a subsidy 
were rigid. Nevertheless, some private schools benefited from this 
regulation, especially those managed by the Protestant and Catholic 
missionaries. 
The remainder of this section will be devoted to the discussion of 
three main types of private schools; namely, the special case of the 
Taman Siswa, Religious schools, and Chinese schools. 
Perguruan Taman Siswa 
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Several reasons justify devoting some time and space to the dis-
cussion of the Perguruan Taman Siswa, a unique private school. The same 
reasons gave the Taman Siswa a distinct place not only among the so-called 
11wild schools" but also in the educational field in Indonesia . It is 
hoped that the following discussion would reveal the reasons . 
It was common to refer to non- subsidized private schools which did 
not follow the government regulations as wild schools. The Taman Siswa 
was then one of them and refused government assistance in order to 
preserve complete independence in the determination of policies and 
objectives. 
R. M. Soewardi Soerjaningrat , a young Javanese aristocrat of the 
House of Paku Alam, who dropped out from the S.T. O.V.I . A. , a medical 
school for Indonesian physicians, was the founder of this institution. 
Like many of his contemporaries he felt the conflicting forces generated 
by the confrontation of two cultures. Most Indonesians who were rather 
tho~ughly exposed to western civilization, while at the same time well 
inculcated in their own culture, felt this dilemma acutely. From that 
time on, S. Soerjaningrat was determined to resolve this dilemma . 
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In 1908 he believed that direct political confrontation was the 
best means to combat the influence of the West . Consequently, he 
remained active in politics until 1920. In 1911, he became the cofounder 
and one member of the triumverate leadership of the Indische Partij. 
This party was not recognized by the Dutch and the three leaders were 
exiled in Holland on charges of "journalistic excesses". While in Holland 
(1913-1918) he studied for and received a teacher's certificate. 
"Influenced greatly by the educational theories of Maria Montessori and 
Rabindranath Tagore, Soewardi came to feel that education of the youth 
of Java along Javanese national lines was the most sensible manner to 
l?/ 
prepare the way for autonomy and self-expression." 
After the First World War he altered his attitude from direct 
political confrontation to the providing of a cultural content in the 
struggle for independence. He believed that this could be achieved most 
successfully through education. Thus, on July 3, 1922, he founded the 
Perguruan Taman Siswa. 
This institution according to its name and practice is not an 
ordinary school. Perguruan means the residence of the guru (teacher) 
as well as the place in which teaching is carried out while Taman Siswa 
means a garden of students. This setting created an informal home 
atmosphere in which teacher-student relationship closely resembled that 
of parents and child. 
j2/Robert Van Niel, The Emergence of the Modern Indonesian Elite, 
~uadrangle Books, Inc., Chicago, W. van Hoeve Ltd., The Hague, Bandung, 
1960, p. 220. 
Ki Hadjar Dewantoro (a name wbich was adopted by Soewardi Soerjaningrat 
later) believed t hat the culture of the people should be made the foundation 
of the peaceful construction of a national civilization. The children 
should develop the consciousness of their place in the cosmos based on their 
culture . He maintained that a culture could be bent but should never be 
broken. Although the Javanese culture was predominant K. H. Dewantoro was 
emphatically opposed to any local chauvinism. His schools should adapt 
themselves to the regional culture in which they function. All these ideas 
can be epitomized into one word, harmony, a word which typifies so much of 
Indonesian life . 
From its inception , the Taman Siswa has been coeducational. Among the 
seventeen thousand pupils in 1933, there were four thousand girls. The 
ratio of the teachers in 1936 was one female to six males. In 1940 there 
two hundred and fifty schools of the Taman Siswa institution distr~~'lted 
over the Archipelago. The only concession it made was the inclusion of 
academic subjects which to a certain extent resembled those given in 
governmental schools. Nevertheless, a strong emphasis was put on Indonesian 
arts and character development . 
The Colonial government remained suspicious and occasionally hostile 
toward the Taman Siswa . The Guru Ordinance of 1932, which stipulated that 
henceforth no private school could be established without the permission 
of the Government and that all schools should be open for inspection at any 
time , was opposed by K. H. Dewantoro with his telegram of protest to the 
Governor-General . Shortly before the Japanese occupation some subsidy was 
given by the Government without the abandonment of the independence of the 
1~ 
Taman Siswa . 
Because of the ·Japanese suspicion towards the nationalistic spirit 
of the Taman Siswa its activities were impeded . Conversely, recognizing 
that the Taman Siswa is a positive element in the construction of a 
national culture, the government of the Republic of Indonesia supported 
its endeavor wholeheartedly. 
Religious Schools 
The Perguruan Taman Siswa just discussed was the example of Indonesian 
education managed by Indonesians and based on Indonesian culture. Thus it 
differed from the Dutch government program to educate the natives in the 
significant fact that unlike government schools it eliminated Western 
cultural elements as much as possible . It stood apart from MOslem schools 
in that it was secular yet, like the Moslem schools, it was an Indonesian 
enterprise. On the other hand, the ~~slem and Missionary schools are alike 
in that they are religious and private endeavors. However, unlike the 
former, the latter were established and managed by non-Indonesians. With 
all due credit to all positive results of Christian missionary activity in 
the field of native education, this section will be devoted exclusively to 
the discussion of MOslem education. This is appropriate if one recognizes 
that 90 per cent ~~ the Indonesians are MOhammedans. It might be mentioned 
briefly that the missionary schools almost always have complied with 
government regulations and in that respect might be viewed as part of the 
government school system. 
By now it should be clear that the beginning of this century was the 
1~ 
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dawn of a new era of Indonesian history. Among the MOhammedans a trend 
toward modern religious reform had developed. In the nineteenth century 
the MOslem schools had remained substantially as they had been in earlier 
times; namely, little was provided outside of the teaching of religion. 
The heightened nationalistic movements, the return of young students from 
Cairo, the Indonesian cultural re-awakening, and the favorable condition 
created by the ethical policy of the Dutch government, all contributed to 
the Islamic reform movement. 
About 1905, the Jam Yet Khair was founded by Arabs and Indonesian~ 
to sponsor religious, educational and charitable endeavors. By 1908, the 
11Sumatra-Batavia-Alcheira 11 , an e~ucational enterprise was the first con-
crete undertaking of the Jam Yat Khair. A more significant movement was 
the Mbhammadijah led by Kiaji Hadji Achmad Dachlan. In 1912 in Jogjakarta, 
he founded this movement aimed toward the modernization of Islam; namely, 
the elimination of superstition; the loosening of non-Islamic tradition; 
and last, but not least, the return to the original interpretation of the 
commands of the Koran. He saw in education the best means to achieve his 
goals. In 1915, he adopted many features of the modus operandi so 
efficiently utilized by Christian missionaries. Despite opposition from 
the Orthodox elements, his movement grew in strength and by 1920 schoolz 
began to appear under the auspices of the Mohammadijah. These schools 
were never considered as wild schools, and the Dutch government granted 
them subsidies. 
In 1909, a school called Abadijah was established in Sumatra and 
followed by the founding of the Dinijah in 1915 and the Djamiah Islamijah 
1~ 
in 1918. For some time only religion and the Arabic language were 
taught in these schools using textbooks introduced from Egypt . In 1931 
general subjects were introduced in these madrasahs (the ~abic for 
schools) in Sumatra by teachers who had been trained in Egypt. 
Thus it is clear that from the turn of the century until the 
outbreak of the Second World War concrete steps for the modernization 
of Islamic education had been instituted. After the Declaration of 
Independence Moslem education was reorganized by the Ministry of 
~ . 
Religious Affairs. Islamic primary and secondary schools as well as 
an Islamic University were established. In addition, two types of 
teacher training schools were organized. One type prepares teachers for 
the Islam religion offering five years of courses after the elementary 
school, while the second type prepares teachers of Islamic law offering 
four years of courses after the junior high school. 
The MOslem schools, which are private schools, are under the super-
vision of the Department of Religious Affairs. This school system runs 
parallel to the system of government schools. The only difference is 
that Islam is taught and emphasized in the former. 
Thus, today in Indonesia there are two authoritative bodies in the 
field of education; namely, the Department of Education and the Depart-
ment of Religious Affairs. This situation could create problems. 
ii/The terms Ministry and Department are used interchangeably, depending 
upon which period the text is ref~rring to, because since the independence 
of Indonesia the cabinet has been sometimes changed from parliamentary 
to presidential and vice versa. 
The question of the teaching of religion in government schools ~s 
solved in 1951 by the Ministry of Education and the Ministry of Religious 
Affairs. If, in a particular school at least ten students of the same 
religion have their parents ' consent to be provided with religious 
education, then the teaching of that particular Religion shall be pro-
vided from the fourth grade on for those children. This decision is 
based on Articles 19 and 43 of the Constitution of the Republic of 
Indonesia . 
Chinese Education 
The Chinese have visited Indonesia and settled in some parts of 
the country since the beginning of its history. Until 1894, the 
attitude of successive Chinese dynasties toward their subjects who 
emigrated from China fluctuated from indifference to legal rejection. 
As a result during the Dutch Colonial ~a most of the Chinese immigrants 
in Indonesia became Dutch subjects. 
Toward the end of the nineteenth century, the Imperial Chinese 
Government showed increasing interest in the Chinese and Chinese 
descendants abroad for their political and commercial importance. The 
development of this interest coincided with circumstances which stimu-
lated militant nationalistic Chinese endeavor in Indonesia . These cir-
cumstances could be identified with modarni nt, nationalistic trends.in 
China and the growing resentment of the Indonesian Chinese against the 
discriminatory Dutch regulations in Indonesia . 
Although many factors play an important part in modern Chinese 
educational movements in Indonesia, it suffices here to single out the 
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fact that while the Dutch government pr ovided education for the Indonesians 
after 1854, it had neglected the Chinese . Consequently, in Djakarta in 
1900 a modern Chinese school system was established under the auspices 
of the Tiong Hoa Hwe Koan (a modern Chinese organization) . By 1920 
almost twenty thousand pupils were enrolled in four hundred forty- two 
Tion Hoa Hwe Koan schools. This Chinese education continues to the 
present time. From the beginning , the Chinese government has provided 
these schools with textbooks, teachers, and curriculum. In 1907 Ong 
Hong Siang, Inspector of Education of the Manchu government, visited 
Indonesia . 
Despite frequent requests to the Dutch government by the Chinese to 
provide education for their children, it was not until 1908 that the 
Government established the Hollands Chineesche School, a Dutch- Chinese 
elementary school which numbered one hundred six by 1937. This slowness 
of the government ' s response was primarily due to financial consideration; 
when schools were finally established it was because of apprehension of 
the increasingly threatening militancy of nationalistic Chinese organiza-
tions. These Dutch-Chinese schools were closed during the Japanese 
occupation and consequently Chinese- managed schools mushroomed. 
Today there are several types of Chinese schools. They could be 
roughly classified into Chinese- managed Schools, Christian Schools, and 
Government Schools. Falling into the first category are the Chinese-
managed Chinese- language schools, and Chinese-managed Indonesian-
language schools. These schools are financed by the Chinese communities 
and do not receive government subsidy. 11The Chinese- language schools 
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endeavor to make their curricula comply with the standards of the 
w 
respective departments of education in Peking and Taiwan." All other 
types of Chinese schools comply with the standards of the Department of 
Education of the Republic pf Indonesia . Some of the Christian schools 
are subsidized by the Government and others are financed by Christian 
organizations, 
For various reasons, but primarily for the maintenance of civil 
order which has been disturbed by the conflict between the pro-Peking 
and pro-Taiwan groups, the Indonesian government increasingly exercizes 
supervision over the Chinese schools ' curricula and textbooks. By 
Government decree of February 22, 1952, 
11 
• , • an Inspectorate of 'Education for Foreigners was insti-
tuted . This inspectorate has the task of preventing any incidents 
which might disturb public order, by supervising the textbooks, which 
should not contain any material insulting to other parties, by pre-
venting agitators from entering these schools, and by taking an active 
interest in Chinese education. This inspectorate also encourages 
transfers of pupils from Chinese to Government schools. "Y2/ 
This concurs with the fact that the majority of Chinese have chosen 
Indonesian citizenship when, between December 27, 1949 and December 27, 
1951, they were given the opportunity to decide. Unfortunately, the 
expansion of public schools does not keep pace with the demand and there 
is no assurance that the Chinese would support government- operated schools 
as generously as they do their own. At the same time, the physical budget 
of the government for education is already very high. 
~Donald Earl Willmott, The Chinese of Semarang, Cornell University Press, 
Ithaca, New York, 1960, p . 176, 
l2/M. Hutasoit, op . cit,, p . 81 , 
I . 
Additional Remarks 
It has been mentioned that during the second half of the nineteenth 
century concrete and substantial steps to educate the natives were taken 
by the Dutch East India Company. It has been stated also that progress 
and regression of native education depended on political and financial 
conditions. A good example of this was the deterioration of education 
which began in the early eighteen eighties and was arrested around 
nineteen hundred . During th~t period the Dutch government decided to 
establish more firmly its authority in the territories outside of Djawa . 
This required a large expenditure, resulting in a sharply diminished 
treasury. The end result was the abandonment or curtailment of welfare 
programs including educational activities. During this era, the attitude 
toward private education changed. Many provisions were made to give the 
incentive to establish private schools. At the same time, requirements 
for native children to enter schools became more rigid . 
When, at the beginning of the twentieth century Dutch interest in 
native education was revived , the education of the masses was left to 
the villages. From that time on the complicated, discriminatory Tri-
partite system was gradually developed which produced a thin, upper 
layer, Indonesian-educated class. This is obvious if we consider that 
by the time the Dutch surrendered to the Japanese Army in 1942 approxi-
mately 90 per cent of the population was illiterate. 
National ~ucation 
On August 17, 1945, the Indonesians proclaimed their independence 
and defended it for fifty-two months and ten days in the ensuing 
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revolution. Finally on December 27 , 1949, sovereignty was officially 
transferred by the Dutch to the Indonesian government . Although many 
educational activities before 1945 could be properly called national, 
this section will be devoted to the discussion of education in Indonesia 
since its independence . 
The Foundation 
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It is only natural for the Indonesians to use their own culture as 
the foundation of a national education. Elements of Dutch and Japanese 
education were adopted only if they did not conflict with the foundation 
and objectives of the new Indonesian society. Even these elements had to 
be revised because of their obsolescence. 
What then is the foundation on which education in Indonesia is based 
today? This question could be answered briefly as follows: First and 
foremost it is based on the Weltanschauung of the nation, that is the 
Pantja Sila which consists of the following principles : Belief in God, 
Humanism, Nat ionalism, Sovereignty of the People, and Social Justice . 
In conformity with the first principle, the Indonesian government 
adopted a constructive, unprejudicial policy on religious education 
(unlike the Dutch Colonial government which maintained an evasive 
neutrality) . The second principle is the foundation of the educational 
objective, to develop in the youth the consciousness of his place in the 
world community. This could be harmoniously achieved only by basing 
education on the national culture which is expressed by the third 
principle. Consistent with the fourth principle education in Indonesia 
is no longer aimed at the maintenance of the feudal structure but at the 
development of a democratic society. In accordance with the fifth 
principle, education in Indonesia shall no longer be discriminatory 
and geared to serve the interests of particular individuals or groups. 
Instead it shall be universally available and the development of human 
resources is geared toward accomplishing the welfare of all. 
These ideas are spelled out in articles of the Provisional Consti-
tution and Government Acts. In essence, Article 30 of the Constitution 
guaranteed freedom in education, while Article 41 expressed the govern-
ment's responsibility to provide universal education for the people 
aimed at the harmonious development of Indonesian citizens as respon-
sible democratic members of the human community. All these principles 
of the educational foundation were subsequently defined in the Funda-
mental ~ucation Act of 1950. These noble ideals should not be dis-
missed as a meaningless Utopia for they provide at least a sense of 
purpose and guidance. Let us now examine other aspects of education 
resting on this foundation. 
The School System 
Although under the Japanese regime which lasted from March 8, 1942 
until August 17, 1945, Indonesia had gone through a dark period of its 
history; yet the Japanese had brought some positive changes. The cam-
paign to abolish illiteracy was begun during that era. The spreading 
of the Indonesian language was condoned by the Japanese. Another im-
portant change was the abolishment of the Tripartite educational system 
of the Dutch. After August 17, 1945, the government of the Republic of 
Indonesia continued and improved the school system which existed during 
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I the Japanese occupation. 
The school system can be briefly articulated as follows . In some 
parts of Indonesia , especially in the large cities, one- or two-year 
Kindergartens are established by private organizations. The Elementary 
school, Whether government or private, consists of six years. In some 
remote villages an incomplete form of elementary school consisting of 
three-year courses still exists. After the completion of the elementary 
school, the pupils can continue their education in a three year academic 
Junior High School or in any number of various types of Vocational High 
Schools. 
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From these vocational schools the students can continue their studies 
in one or another more advanced vocational schools of the same type. Thus, 
from a four-year Teacher Training School, after the completion of the 
elementary school , one can continue in a }fure Advanced Teacher Training 
School or from a Technical Vocational School to a more advanced one, etc . 
The students who have been graduated from an Academic Junior High 
School have the alternative of continuing their studies in an Advanced 
Vocational School or a three year Academic Senior High School. Although 
t he uni ver sities and colleges are primarily established for students who 
have been graduated from an academic senior high school they are also open 
for graduates of advanced vocational high schools. However, the students 
entering a university from an advanced vocational high school can only be 
accepted in a faculty (a school in a university) which is consistent with 
their previous training. In addition, certain academic requirements have 
to be met . 
Figure 2. A Simplified Diagram of the School System 
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These schools are operating under the Department of ~ucation. How-
ever, a few other departments operate their own vocational schools on the 
secondary level. For instance, the Depar~ment of Health has several 
Schools of Nursing and the Department of Communication operates a School 
of Navigation, etc . In an earlier section, it has been mentioned that a 
separate Mbslem school s,ystem operates under the Department of Religious 
Affairs. 
It is obvious that the school s,ystem today concurs with the idea of 
universal education. Furthermore, the establishment of multivarious 
vocational schools both on a junior high school level and on the senior 
high school level is the most appropriate response to the crying need 
of the new society for workers in different fields. At the same time, 
the gradu~tes from the vocational schools are not deprived of the op-
portunity to continue their education in their own field. Of these vo-
cational schools one type deserves more scrUtiny than the others; namely, 
the teacher training schools. 
Teacher Training 
Previously, two different kinds of school systems have been de-
scribed; namely, the Tripartite s,ystem of the Dutch and the new system 
adopted by the Indonesian government . To illustrate the changes in 
teacher training it is appropriate to begin with a review of the pre-
paration of teachers for the Tripartite system. 
The Village and ~ension Schools were not western oriented. For the 
Village Schools, teachers were prepared for two years in the C. V. o. 
while for the ~ension Schools the teacher training consisted of four 
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years in the Normal School . In both cases, the aspirants had to have 
completed the ~ension School. For elementary schools where the Dutch 
language was taught the K. S., a six year teacher training school, was 
established . Since the graduates of this Teacher Training School were 
considered inefficient to teach in an elementary school where the Dutch 
language was used for instruction, the H. K. s., a three year teacher 
training school, was established. Students who had completed their 
third year of K. S. were accepted in the H. K. s. In the entire Archi-
pelago, there were only five H. K. s., three government schools, and two 
private ones. The K. S. were eventually reduced to four years while the 
H. K. S. was replaced with H. I . K. In the last decade of Dutch admin-
istration, H. I. K. graduates were provided with the opportunity pre-
viously open only to the Dutch, to continue their education for two more 
years . This was the beginning of teacher training beyond the high school 
level for the Indonesians. Towards the end of 1940, there were forty-
seven thousand six hundred seventy-five Indonesian teachers holding 
various types of teacher certificates. 
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Under the Japanese regime, the Dutch Teacher Training system was 
replaced by the establishment of four-year teacher training schools and 
two-year more advanced teacher training schools. The shortage of teachers 
and the rapid expansion of elementary schools resulted in the emergency 
measures for the training of teachers which varied from three to twelve 
months . Shortly after the Proclamation of Independence the situation of 
the teaching profession was, for a while, chaotic. The breathtaking 
expansion of the schools demanded the immediate increase of numbers of 
• 
teachers. Therefore anybody with or without a teaching certificate who 
desired began teaching. 
As soon as the new Government became more settled, the training of 
teachers began to be administered with increasing order and efficiency. 
It is the aim of the Indonesian government to provide the teachers for 
elementary education with six years of training after the elementary 
school . How~ver, the establishment of schools with increasing rapidity 
and the determination of the government to introduce universal compul-
sory elementary education as soon as possible requires the training of 
teachers in a shorter time . Consequently there are basically two kinds 
of ·teacher training schools today; namely, the Sekolah Guru B (four 
years) and the Sekolah Guru A (three years). The prerequisite for the 
former is the completion of the Elementary School, while the latter 
accepts students who have graduated from the Junior High School or who 
have completed the third year of the Sekolah Guru B. 
It is the government's plan to raise the standard of practicing 
teachers to the level of Sekolah Guru B by providing evening and cor-
respondence courses. The same procedure is used to raise the education 
of teachers holding a Sekolah Guru B certificate to the level of the 
Sekolah Guru A. Thus, while the government produced teachers with only 
four years of training to comply with the demand of the expanding educa-
tion, it also provides the teachers with the opportunity to raise their 
standards of education to the desired level . Eventually teachers of the 
elementary schools will have six years of training after elementary 
education. 
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The Summary of Other Aspects 
The limited time and space necessitate the condensation of the 
discussion of other aspects of national education. Hopefully, the 
following summary will be adequate . 
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It is generally agreed that since their independence the Indonesians 
have made impressive advancement in the field of education. Perhaps it 
is even safe to suggest that education in Indonesia is the only field of 
national activity which is marked with consistent stability and steady 
progress . The achievements become more commendable if one recognizes 
the odds against which the Indonesians have to struggle. 
Let us now briefly consider the adverse elements. First of all 
native education under the Dutch and Japanese regimes could not be used 
as models. Thus education as a whole had to be constructed anew. 
Secondly, everything was in short supply. The facilities, equip-
ment, and trained personnel during the Dutch regime were perhaps adequate 
for a highly discriminatory educational system. However, the same amount 
of human and material resources was absolutely inadequate to serve the 
Indonesian educational program which is not only based on equal oppor-
tunity but also aimed at a speedy implementation of universal compulsory 
education. The inadequacy of resources was accentuated during the 
Japanese occupation and the National Revolution. Many school buildings 
and much equipment were destroyed, and many trained personnel had to 
perform other functions in society. 
Thirdly, during the Revolution many educational activities were 
interrupted by military maneuvers. After the transfer of sovereignty, 
educational progress in some regions was retarded by the prevailing un-
settled conditions. 
Despite all this and many other adversities, it is possible to make 
a long list of tangible achievements in education since 1945. For ex-
ample, in 1946 the Government set up the Adult ~ucation Department of 
the Ministry of Education with the abolition of illiteracy as its most 
important function. By 1955, under its leadership, 5,785,680* had 
passed the literacy test and by 1959 this number had increased to 
10,685,763.* However, the objective to abolish illiteracy would not be 
achieved for some time since approximately ninety per cent of the popu-
lation of Indonesia at the beginning of its independence was illiterate. 
Another example of progress is the steady increase in numbers of 
schools on all levels. The diversification of specialized training is 
discernible in the establishment of all kinds of vocational secondary 
schools. On the level of higher education the same trend is apparent. 
~en the Dutch surrendered to the Japanese Army there were only five 
faculties (schools in a university) and by 1958 there were one hundred 
J£1 
three* faculties. 
In short, the statistical data reflects the impressive accomplish-
ments in the educational field. However, more important are .the intan-
gible forces behind these accomplishments. Among them are the readiness 
of the people and the leadership of the government. Of these two, the 
l2/statistical Pocketbook of Indonesia 196o, Biro Pusat Statistik, ~ 
cit., pp. 29,21. 
The figures indicated by asterisks are all taken from this source. 
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readiness of the people should be considered the key factor behind the 
rapid development of education. While in the past, education was imposed 
upon the people, today, they are the ones who are demanding education. 
More significant is their prevailing attitude to share the responsibDity 
with the government in the educational enterprise . For instance, 
"In this matter of school buildings the Government has tile 
full support of the people; in several areas not only the building, 
but also the blackboards and desks, are provided by the community. 
The exact number of school buildings provided by the population 
themselves is not known, but it can be safely assumed that it is 
larger than the number of new schools provided by the Government--
• •• Often the population give their support by offering their 
labour, sometimes they supply material, in other cases they collect 
the money required to construct a new school . In Maluku all primary 
school buildings without exception have been provided by the people , 11 
II.! 
The entire environment is favorable for educational activities to 
flouri sh, An example of the people ' s initiative was the founding of the 
J . P. A. T., The Indonesian Society for the Care of Crippled Children, 
with Mrs. Soeharso as a cofounder. This was the beginning of the modern 
approach to the education of crippled children. The School for the 
Blind in Bandung, on the other hand, could be used as an illustration of 
the government ' s leadership in the modernization of existing institu-
~ -
tions . 
Similar examples to illustrate the readiness of the people and the 
leadership of the government can be enumerated. However, since the 
ii/M. Hutasoit , op . cit., p. 53-54. 
~For the description of the Indonesian Society for the Care of 
Crippled Children and the School for the Blind in Bandung see the 
complete translation of two documents received from Indonesia in 
Appendix No. J,. 
point is sufficiently clear no further illustrations are necessary and 
it can be concluded that in the field of education the environment in 
Indonesia today is favorable for the productive cooperation between the 
people and the government . 
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CHAPTER IV 
THE FOCUS 
The path of the blind from ostracism to integration has been traced; 
Indonesia as an environment has been examined and illustrated. It is now 
possible to abstract the significant points from them. By so doing, a 
guide will be formed which will be useful in the implementation of modern 
theories of the education of the blind in Indonesia . 
Foungation. -- The Pantja Sila which reflects the innermost ideals 
of the Indonesians should be used as the foundation of the education of 
the blind in Indonesia . For those religiously inclined (a rather common 
disposition in Indonesia) the first principle, Belief in God, provides a 
profound meaning to their work in this field . For the blind, this 
principle becomes an available source for their spiritual well-being. 
Based on the second principle, Humanism, the activities in this 
field should be not only geared to the accomplishment of the integration 
of the blind in society but also the possible contribution Indonesia 
could give to the world community . 
In accordance with the third principle, Nationalism, the activities 
in the field should be guided by the result of scientific investigation 
in Indonesia . The results of scientific research elsewhere, although a 
valuable contribution, should be evaluated and, if necessary, adapted to 
conditions in Indonesia . 
rhe fourth principle, Democracy, provioes the founoation for the 
active participation ano sharing of responsibility by the people in 
cooperation with the government . 
Social justice, the fifth principle, is the foundation on which the 
goal of the eoucation of the blind is baseo; namely, the integration of 
them into society. 
Educational objectives.-- It took centuries for man to arrive at 
the beginnings of the realistic understanding of himself. This be-
ginning compels him to probe into the problems more intensively. The 
increasingly perfected tools of research made him aware that some of the 
earlier-helo beliefs ano theories have been proven to be incomplete or a 
misunderstanding. The following educational objectives are based on the 
latest developments in the field . However, they should be modified in 
light of future scientific findings . 
The general objective of education of the blino is their integration 
into society. 
Spiritually--to help the blind to obtain inner tranquility and 
a meaningful relation between him and his belief and convictions. 
Philosophically--to help the blind toward self-realization as 
a member of the human community within the cosmos. 
Psychologically--to help the blind to develop realistically, 
not based on the norms of others with other conditions and circumstances 
but based on his own individuality. 
Socially--to equip the blind with the skills ano abilities to 
share the responsibility in aho fulfill requirements of society. 
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Politically--to help the blind to become a responsible , 
democratic citizen of Indonesia who is conscious of his place in the 
world community. 
Economically--to help the blind become economically indepen-
dent and a contributing member of the society. 
Physically--to help the blind to obtain and maintain his 
maximum physical well- being. 
Activities .-- The types of activities to achieve as much as 
possible the ideals set forth as the objectives could be classified 
into two groups; namely, general related activities and educational 
activities. The gener al related activities include research and in-
vestigations, organizations and agencies, and conferences . The 
educational activities include schools, training centers, rehabilitation, 
and public relations. 
~. Research ang Investigations 
A central permanent body for research and investigation in this 
field is necessary. This center could be an independent agency or it 
could be a department of a research center with a larger scope of 
operation. This body should immediately investigate on a national scale 
the need of the various regions and accumulate the data essential for 
the development of a national comprehensive program. In this inves-
tigation the major area of interest should include : 
A. The prevalence of blindness, nationally and regionally: 
and the incidence of blindness in a given length of time. 
B. Available financial resources which include : 
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1. Central government 
2. Regional government 
3. Local government 
4. other resources including international agencies 
c. Available facilities , equipment and devices : 
1 . Existing facilities , equipment and devices 
2. Possibilities of domestic production 
3. Possibilities of import 
4. Possibilities of international assistance 
D. Investigation of personnel which include : 
1. The number of trained and semi-trained personnel in 
the various aspects of the field 
2. The possibilities of training personnel in : 
a . National Training Center 
b. Regional or Local Training Centers 
c . Studies Abroad 
3. Possibilities of assistance from international agencies 
or other countries 
E. The readiness of the people which include : 
1. The people ' s interest 
2. The people 1 s cognizance of the need 
3. The people 1 s attitude 
4. The people 1 s resources 
F. Opportunities for the blind which include : 
1 . Training and educational opportunities 
2. Job opportunities 
G. Significant problems and issues which include: 
1 . Specific local problems and issues 
2. Nationwide problems and issues 
II . Organizations and Agencies 
To meet the multifarious needs of the blind, several types of 
agencies or organizations vrould be necessary. 
A. In the establishment of organizations or agencies, the 
following points should be considered ; 
1. Duplication of activity should be avoided 
2. Rivalry should be shunned 
3. Inter-organizational cooperation should become a motto 
4. Exchange of ideas and information should be encouraged 
B. Types of organizations and agencies needed are; 
1. ~ucational agencies 
2. Training agencies 
3. Medical and preventive organizations 
4. Rehabilitative organizations 
5. Vocational placement agencies 
6. Counselling agencies 
7 . Social and recreational organizations 
8. Voluntary services agencies 
9. Library service agencies 
10. Printing agencies 
11. Educational equipment and other devices manufacturing 
agencies 
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c. A national agency is necessary : 
1 . Functioning as 
a. Coordinator of activities on a national scale 
b. A clearing house 
c. Representative and advisory bodr in international 
·activities 
2. The relation of this agency toward other agencies 
should not be authoritarian but should be primus 
inter pares 
III . Conferences 
In the process of performing the task to achieve the objectives 
there is a need to evaluate the development . Achievements, persisting 
problems, novel obstacles will be detected . This function should be 
part of the routine . However, a periodical meeting is necessary to 
evaluate the situation thoroughly and in these meetings new approaches 
to the problems could be planned . 
A. Conferences within an agency : 
1 . Local 
2. Regional 
3. National 
These conferences should be held according to the 
needs and policy of the agencies 
B. Inter-organizational confer ences: 
1 . Local 
2. Regional 
3. National 
These types of conferences should be held when there 
is a definite need 
c. Indonesia should participate in international conferences 
as much as it is necessary. 
D. All these conferences should not be held if the results 
will not justify the means. For example, a series of conferences which 
lasted a week with thousands of dollars of expenditure with the result 
that an agreement is reached to change two letters of the Braille 
alphabet is not justified. 
IV. EQucational Activities 
The aspects of education immediately related to the activities 
themselves are educational programs, educational methods, curriculum, 
administration, and education facilities and equipment . 
A. In determining the educational program for the blind the 
following points are of importance : 
1. The unnatural nature of residential schools is 
inevitable. Therefore : 
a . The establishment of residential schools 
should not be adopted as a policy 
b. The policy to educate blind children with 
the sighted at the earliest possible age 
should be adopted 
c. Residential institutions should be estab-
lished in cases where it constitutes the 
best solution for the problem 
2. The mastery of basic tool subjects by the blind child 
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is essential for his education. Therefore, the policy 
of educating blind children in a special school or 
special class for the first three grades should be 
investigated. 
blind are: 
B. The principles underlying educational methods for the 
1. The maximum utilization of the remaining senses 
2. The consideration of individual differences 
3. The maintenance of relation between school learning 
and daily community life experience 
4· The consideration of the child's interest, motivation 
and needs 
5. The balance between independent work and cooperative 
studies 
6. The appropriate matching of subject matters and 
educational techniques 
7. The utilization of modern methodology such as pro-
jects, experimentation and integrated unit 
c. The curriculum of the blind and the sighted should be 
basically the s~e and should include: 
1. Mental and physical hygiene 
2. Character building 
3. Academic subjects 
4- Art and aesthetic education 
5. Some aspects of vocational training 
6. Extra-curricula activities 
D. Administration . Efficiency is the mark of good adminis-
tration. Modern equipment and systems have helped to achieve a high 
degree of efficiency in administrative work. However, educational 
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administration faces the danger of sacrificing the educational needs of 
the child in order to maintain the efficiency of the administrative 
machinery, This is a practice which should be avoided in educational 
administration. 
E. Educational facilities , equipment and other devices are 
tools to facilitate learning. The development of modern tools is aimed 
at the improvement of the learning process and results . In a developing 
country like Indonesia , the unavailability of such modern tools ought 
not to become a major obstacle to education. Instead it should give the 
teachers the incentive to develop their creativity, ingenuity and 
initiative. 
F. Finally, the education of the blind should include a 
provision to guarantee their continued training either in a university 
or a vocational school . 
V. Vocational Training 
The principle of integrating the blind with the sighted in their 
vocational training should be adhered to as much as possible. Only when 
the integration will endanger the safety of the blind should they be 
separated from the sighted. The importance of vocational training in 
Indonesia is obvious . Therefore : 
A. Vocational schools which accept blind trainees should be 
established. 
B. Existing vocational schools should be helped and en-
couraged to accept blind trainees. 
C. To make the vocational training meaningful , a post- training 
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service should be provided by: 
1. The establishment of a job placement department in 
vocational schools 
2. The close cooperation with job placement agencies of 
schools which could not establish such a department 
3. The establishment of sheltered workshops for the blind 
only after all possible efforts are exhausted to 
integrate blind workers with the sighted 
D. Because of the nature and rate of commercial and industrial 
development , it seems necessary to establish a vocational retraining 
center. Here also the principle of integration should be followed . 
VI . Rehabilitation Program 
Based on the geography, shortage of trained personnel and other 
conditions in Indonesia, the following points should be used as a guide . 
A. Establishments and location: 
1. Rehabilitation centers should be established in close 
cooperation with one or another medical center 
2. As soon as possible rehabilitation centers should be 
established : 
a . At least one center on each principle island 
b. At least one center in a strategic location to 
serve the needs of closely- clustered smaller 
islands 
3. Before this ideal condition could be achieved a 
national rehabilitation center for the blind should 
be initiated 
4. Closely related with rehabilitation and medicine, 
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preventive and safety programs should be launched as 
soon as possible 
B. To expedite the establishment of rehabilitation centers : 
. l . ~ert and technical staff should be trained 
immediately in sufficient numbers to hold important 
supervisory positions 
2. The training of a larger number of technicians with 
short range preparation should be initiated 
3. An in-service training program should complement the 
program mentioned in No. 2 
4. As a temporary measure a compendium of principles 
and techniques should be developed 
c. To maintain the soundness of a rehabilitation program, which 
because of necessity has to be accelerated, the following fundamentals 
should prevail .. 
1 . The newly blinded dies in his sighted life and is 
reborn into a life different than he had led before 
2. The newly blinded has to be reoriented 
3. The newly blinded has to be retrained in his: 
a . Mobility skills 
b. Skills of daily living 
c. Vocational skills 
d. Recreational and social skills 
4. The newly blinded has to be restored to his; 
a . Self- confidence 
b. Integrity 
c. Sense of independence 
5. The newly blinded should be educated : 
a . To utilize the r~maining senses maximally 
b. In new techniques of important tasks such as 
written communication 
6. The newly blinded should be helped to discover the 
ability to appreciate and enjoy the beautiful and 
pleasurable through his remaining senses 
7 . The nevrly blinded should be: 
a . Helped in adopting a constructive attitude 
b. Helped to recognize realistically : 
1) His relation with the environment 
2) His new sensory organization 
3) His total personality organization 
VII . Public Relations 
The creation of a favorable atmosphere throughout the country is 
essential for the progress in this field . The key factor in this regard 
is the public understanding and attitude. 
A. Each agency serving the blind should be encouraged to 
maintain activities informing the public at large concerning problems 
related to the blind . 
B. The establishment of agencies specializing in this endeavor 
might be desirable . 
C. All means and methods should be utilized such as : 
1 . Literature including magazines and newspapers 
2. Radiojtelevision 
3. Films 
4. Informal and formal adult education programs 
5. Community projects 
6. Activities in existing youth, women 1s and other 
organizations 
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D. Parents of blind children, workers in the field, and 
interested laymen should be considered as a special segment of the 
general public in this regard . 
Aqditional important points.-- For any worker in the field of 
education of the blind in Indonesia, the following are useful reminders . 
I . Many theories and concepts mentioned in the preceding are results of 
long decades of work in western civilizations. There is a definite need 
to mold and assimilate those concepts into the Indonesian culture. They 
will be only understood and accepted by the people if they are adequately 
expressed in terms of their cultural reality. Those who fail to do so 
most likely would be alienated by the people . 
II . Indonesia is a civilization enveloped by the current of a developing 
world community. It is a culture where old traditions, values, and 
beliefs are being cherished and new ideas and novel phenomenon are being 
experienced and emulated . Thus, the Ir1donesian people find themselves 
in the impasse of a cultural quandary and experience a monumental, 
transitional period in -their history. The workers in the field of the 
education of the blind are heralds of a new experience. Therefore, it 
is imperative that they possess humility, understanding, patience, 
industry, and courage. 
III . For a long time to come, the aforementioned ideal projection would 
only serve as guiding lights and give the sense of purpose for those 
concerned with the blind in Indonesia . It should be clear to them that 
many aspects of present-day Indonesia either seem to be, or in actuality 
are, working against them. This is especially true of the material and 
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financial elements . Therefore, in addition to tolerance and persistency 
there is a definite need for creativity, initiative, and inventiveness . 
IV. In the midst of these solemn and somber admonitions one happy note 
can be sounded . The Indonesian people yearn for progress, they are 
ready for action, they are receptive to wise leadership, they are 
willing and eager to learn. Thus there is a splendid opportunity to 
make the education for the blind a true democratic enterprise. It is 
important for the workers in the field to emulate the attributes of 
competent leadership . 
V. Finally, the work for the blind should not be regarded as an 
occupation but should be embraced as a vocation. Only then will the 
persisting obstacles and adversities be seen as a challenge and be felt 
as an incentive, the meager material reward be considered adequate, the 
hard and slowly gained achievements give new strength and encouragement , 
and the entire endeavor become meaningful . 
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Fransiscus Harsana Sasraningrat 
MYles Standish Hall, Room 309 
30 Bay State Road 
8 November 1961. 
Boston 15, Massachusetts 
Dengan Segala Hormat. 
Kepada jth. 
Sdr Dudi Sumawidjaja 
Kepala Bagian Pengadjaran dan 
Kebudajaan 
Kedutaan Besar Republik Indonesia 
di 
Washington 
Berhubung dengan persiapan thesis kami, kami minta dengan hormat, sudi 
apalah kiranja saudara memberi bantuan berupa: 
1 . Pindjaman bahan2 keterangan jang sekiranja panting dalam lapangan 
Pendidikan dan Pengadjaran, terutama mengenai Pendidikan Luar Biasa. 
2. Daftar alamat2 djawatan2 serta instansi2 tersebut dibawah ini: 
Djika sekiranja saudara memandang bahwa ada djawatan2 lain jang 
sekiranja akan dapat memberikan bahan2, dan nama djawatan tersebut 
tidak kami sebutkan dibawah ini, sudilah kiranja alamat djawatan2 
itu saudara tambahkan pula. 
1. Departemen Pendidikan Pengadjaran dan Kebudajaan. 
2. Departemen Sosial . 
3. Departemen Kesehatan. 
4. Djawatan Pengadjaran Pusat, Bagian Pendidikan Luar Biasa . 
5. Pusat Rehabilitasi Solo. 
6. Jajasan2 serta sekolah2 untuk anak2 Buta, Tuli, dan tjatjad2 lain, dan 
sebagainja . 
Djika nama2 djawatan2 tersebut ada jang salah, sudi kiranja saudara 
membetulkannja. Kami djuga maklum bahwa mungkin saudara tidak mempunjai 
daftar jang lengkap emngenai alamat sekolah2 anak2 jang menderita tjatjad. 
Jang kami harapkan tak lain hanjalah keterangan serta daftar alamat selengkap 
mungkin. 
Atas segala perhatian serta bantuan jang saudara berikan, kami mengu-
tjapkan trima kasih kami jang tak terhingga . 
Wasalam. 
(ttd.) 
Fransiscus Harsana Sasraningrat 
M7les Sta.ndish Ball. Room 309 
30 ~ state Road 
]Oston 15 , Massachusetts 
Bovember 8, 1961 
Mr. Da.di SumawidjeJa 
Head of the Division of 
Education, Knowledge and Cultural Affairs 
Embassy of the Republic of Indonesia 
Washington. D. c. 
Dear Sir: 
In connection with the preparation of ~ thesis, I would appreciate it 
if you could assist me as follows : 
1. The loan of material containing important information relative 
to education. particularly the education of exceptional children. 
2. A list of addresses of the following agencies: 
1. Department of Education, ltnowledge and Cultural Affairs 
2. Department of Social Affairs 
3. Department of Health 
4. Office of Education for Jxceptional Children 
5· Rehabilitation Center of Solo 
6. Institutions of education of the blind, the deaf and 
otherwise handicapped 
If you know of other agencies and institutions which I have not included, 
will you please add them to the list . 
If the exact name of any of the above-named agencies is incorrect, will 
you please notify me . I understand that you ~ not have a complete list 
of schools for the handicapped. !herefore, I only expect whatever is 
available . 
I thank you ver,y much for all your cooperation and assistance. 
Sincerely yours, 
(Signed) 
J'ransiscus Karsana Sasraningrat 
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Cable Address : Indonesia 
Kedutaan Besar Indonesia Chancery 
l!lmbaBB)" of Indonesia 2020 Massachusetts Avelllle, 11. w. 
Washington, D. 0. 
No . 
Hal 
Lampi ran 
22 November 1961 . 
: Keb/4840/lok. 
: ::Bahan2 dan ket erangan2 lain. 
: -
Sdr. Frans Harsana Jth: 
Telephone HUdson ;-6600 
Surat Sandara tertanggal 8 November 1961 telah kami 
terima dengan baik. 
Dengan menJesal sekali kami k:abarkan bahwa bahan2 
jang Saudara minta itu tidak ada pada k:ami . :Bersama.an dengan surat 
ini kamipun sed.Mg me:agirim surat ke Djakarta untuk meminta bahan2 
jang diperlukan 1 tu. 
Adapun mengenai alamat2 Departemen di Indonesia . kami 
rasa sndah tjuknp dengan dibubuhi Republik Indonesia, Djakarta dsb. 
wnpema.nj a : 
Kepada. J th: 
Departemen Pendidikan, 
Pengetalm.an dan Kebwlajaan. 
Republik Indonesia 
Djakarta, Indonesia 
Departemen osial 
Republik Indonesia 
Djakarta, Indonesia 
Dja.watan Pengadjaran Pnaat 
:Bagian Pendidikan l)lar :Biasa 
Republik Indonesia 
Djakarta, Indonesia 
Sekolah Pendidikan Lnar :Biasa 
Djalan Tjitjendo 
:Bandung 
Indonesia. 
(Djl . !jilatjap 4) . 
Departemen Kesehatan 
Repu.blik Indonesia 
Djakarta, Indonesia 
Pusat Rehabilitasi 
Republik Indonesia 
s 0 1 0 
Indonesia. 
Demikianlah agar Saudara msklum hendaknja. 
A. n. Dnta Besar Re:publik Indonesia 
Kepala Bagian Pendidikan, Pengetahuan dan 
Kebudajaan 
Sdr. F.H. Sasraningrat 
Myles Standish Hall 
30 ~ State Road 
(Signed) 
Doedi Soemawid.Ja.ja 
Boston 15, Massachusetts. 
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EMBASSY OF INDONESIA 
2020 Massachusetts Avenue, N. w~ 
Washington. D. c. 
November 22, 1961 
No. : r.eb/4840/lok. 
Concerning: Material and other information 
Enclosure 
-
Mr. F. H. Sasraningrat 
J.fTles Standish Hall 
30 ~ state Road 
Boston 15, )1assacbnsetts 
Dear Mr. Harsana: 
Your letter dated November 8, 1961 has been received. 
With regret we notify you that we do not have the material which 
you requested. At the moment we are also requesting that material from 
Djakarta • 
.A.s far as the addresses of the departments are concerned, it is 
sufficient to add the •Republic of Indonesia, Djakarta, • etc. For 
example : 
Department of Education, 
Itnowledge and Cultural Affairs 
Republic of Indonesia 
Djakarta. Indonesia 
Department of Social Affairs 
Republic of Indonesia 
Djakarta, Indonesia 
Office of Education for 
Exceptional Children 
Republic of Indonesia 
Djakarta, Indonesia 
School for the !raining of 
Teachers of Exceptional Children 
Djl. Tjitjendo 
BandUDgt Indonesia 
(DJl. fjilatjap 4) . 
Department of Health 
Republic of Indonesia 
Djakarta, Indonesia 
Rehabilitation Center of Solo 
Republic of Indonesia 
Solo, Indonesia 
. I hope this mq be of some help. 
On behalf of His lxcellena.y, !he Ambassador 
Head of the Division of Education, Knowledge 
and Cultural Affairs 
(Signed) 
Doedi Soemawidjaja 
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Fransiscus Harsana Sasraningrat 
MYles Standish Hall , Room 309 
30 Bay State Road 
Boston 15, Massachusetts 
United States of America 
No: B. U./a/Th./02. 
Dengan Hormat . 
9 November 1961 . 
Kepada jth: 
R. A.Siti Katidjah 
djl. Djetis Hardjo. 18. 
Jogjakarta 
Indonesia 
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Kami mengharap agar supaja saudara tidak terkedjut atau heran, membatja surat 
kami ini. Kali ini kami menjimpang dari kebiasaan kami menulis surat kepada 
saudara setjara tidak resmi. Sebaliknja surat kami ini kami susun setjara 
resmi karena hal itu akan menjebabkan terpenuhinja tudjuan kami, dengan lebih 
sempurna . 
Berhubung dengan persiapan serta pembuatan thesis kami, maka kami memerlukan 
keterangan2 serta bahan2 mengenai Pusat Rehabilitasi di Solo, serta keterangan2 
dan bahan2 tentang Jajasan Pemeliharaan Anak2 Tjatjad . Sebagai seorang jang 
pernah bekerdja dengan dan dalam instansi2 tersebut, maka pertolongan saudara 
akan sangat bermanfaat . 
Oleh karena itu maka sudi apakah kiranja saudara: 
1. Meneruskan surat2 jang kami lampirkan dengan surat ini, kepada jang kami 
berwadjib. 
2. Djika perlu menambah saran2 untuk kesempurnaan keterangan2 jang kami 
perlukan. 
3. Menerangkan kepada jang berwadjib , bahwa surat2 itu kami kirimkan lewat 
saudara karena kami tidak mengetahui dengan djelas alamat2 mereka . 
Achirnja kami tak lupa menjampaikan trima kasih kami atas segala bantuan jang 
akan saudara berikan dalam hal ini . 
Wasalam. 
(ttd.) 
Fransiscus Harsana Sasraningrat 
Miss Siti Xatidjah 
18 Djetis Rardjo Street 
Jogjakarta, Indonesia 
Dear Sit!: 
Myles Standish Rall, Room :309 
30 ~ State Road 
Boston 15, Massachusetts 
United States of America 
November 9. 1961 
I hope you will not be surprised by the official nature of this letter, 
but it will serve the purpose more efficiently. 
I am presently developing ~ thesis. and feel the need for some informa-
tion concerning both the Rehabilitation Center and the Indonesian Society 
for the Care of Crippled Children in SUrakarta. :Because of your former 
association with both agencies, your assistance would be of great value. 
Therefore, I would appreciate it greatly if you would: 
1. J'orwa.rd the two enclosed letters to the persons concerned. 
2. Deliver the letters mentioned above in person if you think 
that thereby it will maximize the results. 
3· Explain to them for me that the only reason I sent the letters 
through you is because I am uncertain of their addresses. 
Finally, I thank you for whatever assistance you can give me. 
Sincerely yours. 
(Signed) 
Fransiscus Harsana saaranin€rat 
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The reply to the preceding letter of November 9, 1961, to Mi ss 
Siti Katidjah and my answer t o her were both contained in personal 
correspondence . 
For this reason, they are not reproduced . 
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Fransiscus Harsana Sasraningrat 
Myles Standish Hall' Room 309 
30 Bay State Road 
Boston 15, Massachusetts 
United States of America 
No: B. U./b/Th. /03. 
Dengan Segala Hormat . 
Kepada jth: 
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9 November 1961. 
Bapak Dokter Soeharso 
Kepala Pusat Rehabilitasi Solo 
atau jang beliau kuasakan 
di 
Surakarta 
Indonesia 
Sebelum kami mulai dengan isi surat kami, sejogjanja kami perlu memperke-
nalkan diri kami . 
Kami adalah Maha-Siswa Indonesia jang pada saat ini beladjar di Boston 
University dalam djurusan Education of the Exceptional Children. 
Berhubung pada waktu ini kami sedang mempersiapkan thesis kami, dan oleh 
karena lapangan rehabilitasi sangat berhubungan dengan lapangan kami, maka 
kami merasa bahwa pada saat ini kami sangat memerlukan bahan2 mengenai re-
habilitasi di Tanah Air. 
Oleh karena itu maka dengan ini kami mengadjukan permintaan kami dengan 
hormat, sudi apakah kiranja Dokter memberikan bantuan serta perhatian jang 
akan kami trima dengan penghargaan kami. 
Adapun jang kami perlukan ialah penerbitan2 lembaran2 serta bahan2 
keterangan lain mengenai Pusat Rehabilitasi di Solo. Terutama kami membutuh-
kan keterangan2 tentang sedjarah, kemadjuan, organisasi, serta tokoh2 penting 
dalam Pusat Rehabilitasi Surakarta . Dengan sendirinja lebih lengkapnja bahan 
jang dapat diberikan, lebih baik. 
Djika oleh karena sesuatu hal permintaan kami ini tak oopat qikabulkan, 
maka kami minta dengan hormat sudi apakah kiranja Dokter memberikan surat 
pemberian tahu mengenai hal itu. Dengan demikian kami tidak usah menunda 
tunda pekerdjaan kami. 
Atas segala perhatian jang diberikan kami menghaturkan trima kasih kami . 
W A S ALA M. 
( ttd.) 
Fransiscus Harsana Sasraningrat I 
I 
I 
Doctor Soeharso, Director 
Rehabilitation O~nter 
Snrakarta, Indonesia 
Dear Doctor Soeharso: 
Myles Standish Ball, Room 309 
30 Bq State Road 
:Boston 15, Massaclmsetts 
United States of America 
November 9, 1961 
Let me first introduce JII1'Self. I am an Indonesian student who is presently 
majoring in the Education of Exceptional Children at :Boston University. I 
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am in the process of developing Jll1' thesis, and since rehabilitation is closely 
related to my field of study, I feel th~ need for some materials on rehabili-
tation in Indonesia. !herefore, I would greatly appreciate it if you would 
help me b,y sending ~ available pamphlets, booklets and other publications 
on the history, progress and organization of your agency. JJeedless to sq, 
the more complete the materials are, the better. 
If for ~ reason you are unable to help me, I would appreciate it if you 
would notify me so that I will be able to proceed with my work. 
!hank you for your assistance. 
Sincerely yours, 
(Signed) 
Fransiscus Rarsana Sasraningrat 
Rd. SOEHARSO M.D •• F.I . c. s. 
Djl . OVerste Slamet Rijadi 240 
Telf. SOLO 2255 
S u r a k a r t a (S o 1 o) 
INDONESIA. 
Solo ( Snrakarta ) 1 Maret 
Kepada 
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1962 
Jth. Sdr . Jranciscus lia.rsana Sasra,.. 
ningrat 
Dengan hormat . 
Myles Standish Hall 
Room 309 
30 ~ State road 
Eoston 15, t4assachusetts 
U. S. A. 
Su.rat Saudara telah sampai pada saja dengan perantaraan 
Nona Chatidjah. 
Dengan melalui seamailt !tepada Saudara saja kirimkan 
beberapa publications dan papers baik dalam bahasa Inggris 
maupu.n dalam bahasa. I ndonesia jBDg ada pada kami . :Barkas tsb. 
tidak: dapat kami kirimk:an dengan airmail mengingat mahalnja 
beaja pada posudara. Mudahan bark:as tsb. dapat diterima. San-
dara dengan baik dan sela:adjutnja saja mengutjapkan banjak:2 
suk:ses kepada Sand.ara,-
Salam saja. 
(Signed) 
Dr. R. Soeharso . 
Mr. l'ransi scus Horsano Sasraningrat 
Jqles Standish Hall 
Room 309 
30 ~ State Road 
Boston 15. Massaclmsetts 
Dear Mr. Sasraningrat: 
Djl. Overate Slamet RJadi 240 
Surakarta (Solo). Indonesia 
March 1, 1962 
I received 7our lett~r via Miss Chatidjah. ~ 1 sea mail1 , I sent 
you a package containing publications and papers, both in Erltglish 
and Illdonesian. We were unable to selld the package by airmail 
because of the cost. I hope that it will reach 7ou soon. I also 
wish 70u success. 
Sincerely yours, 
(Signed) 
R. Soeharsot M. D., F. I . C. S. 
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Ftan~±scus Rars~na Sasraningrat 
r{y'les··Standish Hall, Room 309 
30 Bay State Road 
Boston 15, Massachusetts 
United States of America 
Dengan Segala Hormat . 
Kepado jth: 
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3 April 1962. 
Bapak Dokter Soeharso 
Kepala Pusat Rehabilitasi 
Surakarta 
Indonesia 
Bersama ini kami memberitahukan bahwa surat Dokter tertanggal l Maret 
1962 telah kami trima beberapa hari jang lalu. 
Atas segala perhatian serta bahan2 jang telah dikirimkan, jang pada 
saat ini masih kami nantikan, kami menthaturkan trima kasih . 
Kami jakin bahwa bahan2 tersebut akan sangat berpaedah bagi kami . 
Hendaknja kami dimaafkan, oleh karena lambat nj a surat djawaban kami 
ini . Maklumlah kiranja, karena peladjaran kami bertumpuk tumpuk. 
Sekianlah, dan hingga nanti kami dapat bertemu di Indonesia. 
Wasalam. 
(ttd . ) 
Fransiscus Harsana Sasraningrat 
Doctor Soeharso, Director 
Rehabilitation Center 
SUrakarta, Indonesia 
Dear Docotor Soeharso: 
Myles Standish Hallt lioom 309 
30 :Bq State :Road 
Boston 15, Massaclmaetts 
United States of America 
April 3, 1962 
I received your letter of March 1, 1962 a few ~s ago. 
!hank you very much for your assistance, cooperation and for the literature 
which is enroute. I am confident that it will be of great help. 
M7 apologies for not replying to your letter sooner. !he del~ was due to 
the tightness of ~ stady schedule. 
I hope to see you in Indonesia upon ley' return. 
Sincerely yours, 
(Signed) 
l'ranaiactls Harsana Sasraningrat 
197 
No 
Lamp iran: 
Perihal : 
LEl~AGA REHABILITASI PENDERITA TJATJAT 
(Departemen Kesedjahteraan Sosial R. I.) 
SURAKARTA 
Telp. No . (selama djam kerdja: 4464 
(sehabis djam kerdja: 4466 
1706/Sv/62. 
Bahan2 publikasi . 
Mengirimkan bahan2 
penerangan. 
Surakarta, 2 Maret 1962. 
Kepada 
Jth . Sdr. Franciscus Harsana 
Sasraningrat 
MYles Standish Hall 
Room 309 
30 Bay State Road 
Boston 15, Massachusetts 
United States of America 
Dengan Hormat, 
Sehubungan dengan surat saja tgl . 1 Maret 1962 maka ini hari 
saja kiri~(an kepada Saudara dengan perantaraan seamail: 
l . Services in Rehabilitation 1 exp . 
2. Supplement 1 II 
3. Folder R. c. Solo 1 II 
4. II P. O. R. .L II 
5. Brief history of R. c. .L II 
6. Report to the Colombo Plan Bureau 1 II 
7 . Quarterly Newsletter No . 1 s/d 14 14 II 
8. Su1uh Rehabi1itasi No . 12 .L II 
9. The problem of Disability 1 II 
Semoga bahan2 pub.Likasi tsb , dapat saudara terima dengan baik . 
Supervisor, 
(ttd . ) 
Dr. R. Soeharso 
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Rehabilitation Agency For The Physically Handicapped 
Department of Public Health 
SURAKARTA 
Tel . No.(During office hours: 4464 
(After office hours: 4466 
lviarch 2, 1962. 
Mr. Franciscus Harsana Sasraningrat 
Nyles Standish Hall, Room 3U9 
30 Bay State Road 
Boston 15, Massachusetts 
Dear Sir: 
In accordance -vlith my letter dateq lviarch 1, 1.962, I sent you via sea 
tooay the following: 
l. Services in Rehabilitation 1 exp. 
2. Supplement l II 
3. Foloer R. C. Solo l II 
4. II P. O. R. 1 II 
5. Brief history of R. c. 1 II 
6. Report to the Colombo Plan Bureau 1 II 
7 . Quarterly Newsletter No . l s/d 14 14 II 
8. Suluh Rehabilitasi No. 12 1 II 
9. The problem of Disability 1 It 
I hope that those materials woulq be received in gooo conoition. 
Supervisor, 
(Signeo) 
Dr. R. Soeharso 
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Fransiscus Harsana Sasraningrat 
Myles Standish Hall, Room 309 
30 Bay State Road 
9 November 1961. 
Boston 15, Massachusetts 
United States of America 
No: B.U./b/Th./04 
Dengan Segala Hormat. 
Kepada jth: 
Ibu Dokter Soeharso 
Pendiri Jajasan Pemeliheraan -
Anak2 Tjatjad 
di 
Indonesia 
Perkenankanlah kami memperkenalkan diri kami, sebelum kami mulai dengan isi 
surat ini. Kami adalah seorang maha-siswa jang pada saat ini beladjar di 
Boston University dalam djurusan Education of the Exceptional Children. 
Berhubung dengan persiapan thesis kami maka dengan hormat kami minta bantuan 
Ibu Dokter berupa: 
Bahan2 mengenai sedjarah J.P.A.T. 
Tudjuan serta Dasar2 filsafatnja 
Organisasi serta Rentjananja 
Kemadjuannja serta kesukeran2 jang dihadapinja. 
Dengan singkat dapatlah kami katakan bahwa makin lengkap keterangan2 itu 
makin banuaklah pengetahuan kami mengenai Jajasan tersebut. Dengan demikian 
maka kami akan dapat menguraikan dengan lebih tegas dan djelas hal2 jang 
bersangkutan dengan Jajasan itu, didalam thesis kami. 
Djika oleh karena sesuatu hal permintaan kami ini tidak dapat dikabulkan maka 
kami minta dengan hormat agar supaja Ibu memberitahukannja. Dengan demikian 
maka kami tidak perlu menunda tunda pekerdjaan kami pada thesis tersebut. 
Achirnja atas segala perhatian jang akan diberikan kami menghaturkan terima 
kasih kami. 
W A S A L A M. 
(ttd.) 
Fransiscus Harsana Sasraningrat 
Mrs. Soeharso, Founder 
Myl es S\nndish Rallo Reem 309 
30 Bey state Road 
Boston 15. Massachusetts 
United States of America 
November 9. 1961 
Indonesian Society for the Care of Crippled Children 
in Indonesia 
Dear Mrs. Soeharso: 
Let me first introduce myself. I am a Boston University student who 
is majoring in the field of education of exceptional children. 
At the present time I am preparing my thesis. I would appreciate 
very much i f you would be able to help me by providing materials 
on: 
Blstory of the Society. 
Objectives and philosophy of the Society. 
Organization and program. 
Progress and difficulties it has to face. 
Of course. the more complete the materials are the better my knowledge 
and understanding will be and the better I can use the material. 
If because of any reason you are not able to help me, would you at 
least please notify me so that I will be able to proceed with my work 
with more certainty (not wait for something that is not forthcoming) . 
Thanking you for your cooperation. I am 
Sincerely yours. 
(Signed) 
Fransiscus B'.a.rsana Sa.sraningrat 
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JAJASAN PEMELIHARA ANAK-ANAK TJATJAD 202 
PUSAT 
SUR AKA R T A. 
ro • OVERSTE SLAMET RIJ.ADI No . 316 - TELP. 4229 
Alama.t Telegram: Jpat, - Solo . 
Xetua: Djl. o. Slamet Rijadi 240 -- Telp. 3255. 2301 P"Ql. Slo. 
ALAMAT: 
Perwakilan2 J . P. A.T. 
1 . Semarang 
Djl. Dr. Tjipto 310 
2. Djakarta 
Xebajorzm :Ba.ru. 
:Blok F IV / 49 
3· Mala.ng 
Djl . l3llring 20 
4. Snrabaja 
Dj1 . Xaliasin 97 
5. Pangkalpinang 
Gang Maras V. 
6. Ternate 
d/ a Nn. Juliana 
Sekoedoe 
Kantor Sosial 
Ternate 
7 . DJember 
Dj1. Sertmi 48 
8. Palemballg 
Djl . Djendral 
Sudirman 177 
9· :BandUDg 
Djl. Tjitarum 11 
No. 
Lamp . 
: 410 A/Seh. 20/62 
:-.-
• .
SUra~ta. 2 Maret 1962. 
Xepada 
Jth. Sdr. F . Harsono Sasraningrat , 
Myles Standish Hall . • Room 309, 
30 - State road. Boston 15, }.tassa-
chusettes . United States Of Amerika. 
Dengan hormat, 
Terima kasih atas surat Saudara jaz1g ka.mi terima dengen 
perantara Sandara Siti XatidJah. 
Mengenai bahan2 penerangan akan kami kirim sedik:i t 
bahan2, apa ja:ng ada di J .P .A. T. 
Sebelum Saudara menerima bahan2 tersebut kami beri 
keterangan sedikit bahva J .P.A. T. didirikan pada tanggal 
5 ll'ebruari 1953• oleh para Ibu jang mena.ruh minat kepada anak 
tjatjad tubuh. Pekerdjaan ini mulai dirasalam setelah Indonesia 
diserang oleh Polio- myelitis, Epidemie ini mnlai di Djakarta, 
Ba:ndung dan Pangkalpinang dalam bulan Nopember' 52. 
Dasar kepertjajaan dari Jaja.san ini ada.1ah bahwa tia.p 
manusia. mempunja.i halt untuk: memperkemba.Dgkan pribadinja.. 
Aza.s tudjua.n adalah : memeliha.ra. anak tja.tjad 
seluas2-nja, den membantu Pemerintah da.lam usahanja. kearah 
tertjapainja kesedjahteraa.n anak:. 
SedJak berdirinja J .P.A.T. • pekerdja.a.n ini berkembang 
terus hingga J .P .A. T. mempunja.i tjabang2 d1 Djakarta, Sema.rang, 
Snra.baja., Mala.ng, Djember, PB.Dgkalpinang, Ternate, Palemba.ng, 
Bendll!lg. 
Pemelihara anak2 disini meliputi, perawatan medisch, 
pendidikan, dan perawatan sociaal (medical educational and 
Social) . 
Te~ jang bekerdja disini adalah pega.wai Negeri 
jang diperbantukan, dan pega.wai J.P.A. T. jang dibeajai oleh 
Jaja.san. 
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Mengena.i keuanga.n, J .P .A.!. adalah hidup dari aokongan2 
masjarak:at, uaaha2 dari PeiJgUrua dan ba.ntuan subsidi dari 
Pemerintah. 
Xesukaran2 adalah dalam hal keu.a.nga.n jang selalu 
membutuhkan bannJak gu.na penjelet~ggarakan dan pemba%lgllll8n. 
Lain2 dapat Sa.udara batja atau dapat menanjakan lagi 
kepada kami . 
Kiranja. ketera.Dga.n ini tjukup denga.n na.ti ball.a.n2 lain 
jallg akan dikirim. 
Semoga Saudara dapa.t peroleh succea jang besar dalam 
pembikinan thesis in i , dan djika kembali ke Indonesia dapa.t 
membantu kami di J.P.A. T. Solo. 
Hormat kam1, 
(Signed) 
( Bj. D. Soeharao ) • 
!l'embusan kepada Jth. : 
1 . Siti Xatidjah, di logja. 
(Seal of JaJasan Pemelihara Anak2 Tja.tjad, Suraka.rta., 
- Indonesian Society for the Care of Crippled Children -
Acte Botaris No. 18th, 1953. - Botarian Act 18. 
Society for the Crippled Children 
Headquarters 
Djl. OVerate Slamet Rijade 316 
Telephone: 4229 
Cable Address: JPAT SOLO 
Mareh 2 t 1962 
Mr. F. Horsa.no Sasraningrat 
· M)"les Standish Hall, Room 309 
30 ~ State Road 
Boston 15, Massachusetts 
Dear Sir: 
I thank you for your letter which I received via Miss Siti KatidJah 
concerning the materials you had requested. We are sending you what 
we have in our office. Before you receive this material it \s 
appropriate to give you some of our information. 
The Society vas founded February 5, 1953• by mothers who were con-
cerned for the crippled children. OUr activities began to be felt 
after the epidemic of poliomyelitis in Indonesia which started in 
November 1952 in the cities of Djakarta, Bandung and Pangkalpinang. 
!he philosophical foundation of the Society is that every man has 
the right to develop his individual potentialities to the fUllest 
extent. 
!!!he object of the Society is the care of the crippled children and 
to assist the government in its endeavor toward child welfare. 
Since its founding, this Society has continuously expanded and now 
bas its chapters in Djakarta, Semarang, Sll.rabaja., Ma.lang, Djember, 
Pangka.lpinang, !erna.te, PalembaJJk:, and l3a.ndung. 
OUr activities include medical care, education and social care. We 
have two types of workers, our own and those who are lent to us by 
the government . OUr financial resources are public donations, staff 
activities, and government subsidy. Difficulty lies first in finance 
for the carrying out of our program and further development. 
I hope you will be able to find additional information in what we 
are sending to you and that it will be sufficient. If necessary 
do not hesitate to write to us again. 
I wish you success in your studies and upon your return I hope that 
you will be able to help us. 
Sincere~ yours, 
(Signed) 
Nj. D. Soeharso 
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Fransiscus Harsana Sasraningrat 
Myles Standish Hall, Room 309 
30 Bay State Road 
Boston 15, Massachusetts 
United States of America 
Dengan Segala Hormat. 
Kepada jth: 
Nj Dokter Soeharso 
Pembangun dari pada 
Jajasan Pemeliharaan 
Surakarta 
Indonesia 
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3 April 1962. 
anak2 Tja ' jad 
Bersama ini kami memberitahukan bahwa surat dari ibu dokter telah kami 
trima, beberapa hari jang lalu. 
Atas segala perhatian jang telah diberikan, serta bahan2 jang pada saat 
ini masih kami nantikan, kami menghaturkan terima kasih. Kami jakin 
bahwa bahan2 tersebut akan berpaedah sekali. 
Kami mengharap agar supaja dimaafkan, oleh karena kelambatan surat 
djawaban ini. Maklumlah kiranja, peladjaran kami bertumpuk tumpuk. 
Sekian, dan hingga bertemu di Indonesia. 
Wasalam. 
(ttd.) 
Fransiscus Harsana Sasraningrat 
Mrs. Soeharso, lounder 
)trles Standish Hall, Room 309 
30 Ba7 state Road 
Boston 15, Massachusetts 
United States of America 
April 3 • 1962 
Indonesian Society for the Care of Crippled Children 
Surakarta. Indonesia 
Dear Mrs. Soeharso: 
I received your letter a few ~s ago. !hank you very mnoh for your 
assistance and for the material which is still on the ~ to me. I 
am confident that it will be of great help. 
P~ apologies for not replying to your letter sooner~ !he del~ was 
due to the tightness of my study schedule. 
I hope to see you in Indonesia upon my return. 
Sincerely yours, 
(Signed) 
J'ransiscus Bareana Sa.sraningrat 
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207 Fransiscus Harsana Sasraningrat 
Myles Standish Hall, Room 309 
30 Bay State Road 10 November, l961 
Boston 15, Massachusetts 
United States of America 
Dengan Segala Hormat. 
Kepada jth: 
R.A. E.S. Sasraningrat 
di 
Surabaja 
Indonesia 
Surat ini memang sengadja kutulis setjara formil, karena dengan demikian 
maksudnja akan lebih terpenuhi . 
Berhubung dengan persiapan kami mulai sekarang dalam thesis kami, maka kami 
bersama ini minta dengan hormat bantuan junda sekedarnja. 
Sudi apakah kiranja junda menulis sedjarah ringkas dari sekolah dimana junda 
pada saat ini sedang mengadjar. 
Adapun hal2 jang perlu kami ketahui antara lain ialah: 
tanggal serta tempat dioirikannja 
tokoh2 penting jang turut mendirikannja . 
filsagat diatas mana sekolah itu didasarkan 
djumlah muridnja dalam tahun pertama dan kedua. 
djumlah gurunja dalam tahun pertama dan kedua 
kesukaran2 jang dihadapinja serta kemadjuan2-nja 
dan sebagainja. 
Djika ada pertanjaan2 diatas itu jang tidak terdjawab tidaklah djadi apa. 
Pokoknja lebih lengkap dengan sendirinja lebih baik. Oleh karena itu junda 
kami harap memberi keterangan selengkap lengkapnja . 
Achirnja atas segala bantuan junda kami mengutjapkan trima kasih. 
WAS A L AM. 
(ttd.) 
Fransiscus Harsana Sasraningrat 
NB: Begti kami kepada ibu . 
Myles Standish Hall, Room 309 
30 ~ State Road 
:Boston 15. Massachusetts 
United States of America 
November 10, 1961 
Miss Elizabeth s. Sasraningrat 
Sll.rabaja 
Indonesia 
Dear Sister: 
To better serve ~ purpose, I am deliberate1Y writing this letter in 
an official manner. J.t the present time I am in the process of de-
veloping ~ thesis and would appreciate greatly ~ assistance that 
you are able to give me. If it is possible, could you please send 
me a brief historical account of the school in which you are presently 
teachillg. .Among other things, I would like to have the following data: 
Date and place school was founded 
Original founders of the school 
Philosop~ and principles of the school 
Enrollment in the first and second years 
NUmber of teachers in the first and second years 
Progress the school bas made 
Difficulties the school has to face 
Needless to s~, the more complete the information is, the better for 
me. I would like to thank you for yoilr assistance. 
Sincerel1 yours, 
(Signed) 
Fransi scus Harsana Sasraningrat 
p. s. M7 love to mother. 
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SUrabaja 5 Dec. 1961. 
Dimas Rarsono jang tertjinta. 
SUratmu. telah kuterima dengan selamat. :Berhubung ak:ll. sendiri tidak 
menjaksikan perkembangan sekolah Y .P.A.B. dalam kedua tahun pertama, 
jaitu 57/58, maka akn terpaksa. m1nta penerangan kepada Pengnra.e 
Yajasa.n. untuk mendjawab pertanjaan-pertanjaanJIU. 
Sebenarnja bila mnngkin mereka. d~a senang sekali untuk memberi 
pendjela.san tentang yajasan dan sekolah mereka.. Sebab bijarpnn 
sedikit ini akan menambah mendjadinja terkenal yajasan mereka. 
Tetapi karena menu.ru.t pe~etahnan mereka, oebnah thellis itu ha.ru.s 
merupakan hasil penjeli L di_] kan sendiri, maka mereka ingin tabu 
bagai mana engkan akan menempatkan keterangan2 tentang Y.P.A. B. 
didalam thesismu.; Sebagai nota tambahan, atau bahan perbandingan 
dan sebagainja. Djika keterangan2 ini akan kamu pakai sebagai pokok. 
mereka. berkeberatan karena keterangan2 tentang asas dan tudjuan 
merek:a jang tentunja akan merupalam keteraDgan tertulis. dapat djuga 
kaJm1 salah artikan jaDg mungkin merugikan mereka. 
!l!etapi djika tidak k:amll. paka.i sebaga1 pokok, maka mereka akan segra 
medjusun untukmu keterangan2 jang kamu bu tuhkan i bu. Harap lekas 
didjawab. Mengenai keperluan2 ku sendiri kntulis lain kali. 
(ttd. ) 
Soeparti 
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Dear :Brother, 
c/o 56 !~1 Street 
Snrabaja, Indonesia 
December 5, 1961 
I have received your letter. As you know, I did not teach at Y. P. A. B. 
(Educational Institute for Blind Children) before 1959· This means that 
I missed the first two years of the existence of the Institute. !herefore, 
in order to answer your question I have to resort to the staff members. 
Of course, they are happy to give you the information concerning their 
Institute because this will provide them with the opportunity to make 
their Institute better known. However, since it is their understanding 
that a theai s should be based on personal research, they would like to 
know how you would use the information. Will it be used as a basis for 
comparison or appendix, etc. If you are goiDg to use it as the main body 
of your thesis, th~ would have objections becanse you might misinterpret 
the written words which would place them at a disadvantage. If this is 
not going to be the case , they will send you the information immediately. 
Please would you answer promptly. 
Sincerely, 
(Signed) 
Soeparti 
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M7 rep~ to the preceding letter of December ,; , 1961, 
from Miss E. Soeparti SasraniDgrat vas contained in 
~ personal letter dated December 27. 
For this reason, it is not reproduced. 
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In the first chapter it was mentioned that my request for assistance 
t o my younger brother, Antonius Pratisto Sasringrat, was contained in 
a paragraph of my personal correspondence with him. 
For this reason, it is not reproduced . 
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A.M. D. G. 
Antonius Pratisto Sasraningrat 
S. G.P. L. B. Dja1an Tamansari 62 
Bandung , Indonesia 
20 Desember 1961 
Kamas Harso jang tertjinta , 
Dengan ini saja kabarkan, bahwa surat kamas telah sajaterima dengan 
selamat . Mengenai isi-isinja te1ah sa ja mengerti pula . Dan bersama surat 
i ni saja lampirkan tiga helai surat tentang sedjarah ringkas Rumah Buta 
Bandung. Harapan saja bahan jang sedikit ini akan bermanfaat bagi kamas. 
Hanja djika ada kesa1ahan ketik harap kamas dapat memaklumkan, karena saja 
tidak dapat koreksi kembali . Dapat saja tambahkan disini, bahwa kamas 
dapat pula meminta keterangan tentang Rumah buta Bandung kepada American 
Foundation For The Blind , karena badah ini telah pernah menerima l apuran 
tentang rumah buta Bandung. Tentu sadja hanja merupakan 1aporan ketika 
B1inden Instituut masih dipegang o1eh per kumpu1an. 
• • • 1~s, ke1ambatan surat kamas ini disebabkan o1eh karena saja 
sedjak satu Agustus kemarin ini te1ah pindah rumah. Maka agar semuanja 
akan 1ebih 1antjar, djika kamas akan kirim surat dapat kamas pakai alsmat 
kantor, atau dapat pua1a dengan alamat taman saja sebagai berikut, 
R. Reremase dj.alan Pasteur 22 Bandung. 
. . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Bekti Raji 
(ttd. ) 
Pratisto . 
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Dear Brother, 
School for Teachers of Exceptional Children 
62 Tamansari Street 
Bandung, Indonesia 
December 20 , 1961 
I have received your letter, and have understood it . Enclosed I send 
three sheets containing a brief history of the institution for the 
blind in Bandung. I hope that it will be of some use. I think that you 
will understand if I make some typographical errors. It might be of some 
value for you to know that the American Foundation for the Blind had 
received a report in the past concerning the Institution for the Blind in 
Bandung . However, it might be obsolete. 
Your letter has been received rather late ••• The delay was due to the 
fact that I had moved the first of last August . Therefore, for any future 
correspondence it would be better to use my office address or that of my 
friend as follows: 
R. Reremase djalan Pasteur 22 Bandung. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Sincerely yours, 
(Signed ) 
Antonius Pratisto Sasraningrat 
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My reply to the preceding letter of December 20, 1961, from my 
younger brot her, Antonius Pratisto Sasraningrat, was contained 
in a personal letter to him. 
For this reason, it is not reproduced. 
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!he American Foundation for the Blind 
15 West 16th Street 
Jifew York 11, Hew York 
Gentlemen: 
Myles Standish Hall, Room 309 
30 ~ state Road 
!aston 15, Massachnsetta 
Jebrua.17 13, 1962 
Will you please send me any available data which you have on edncation 
for the blind in Indonesia? I am a blind student from Indonesia studying 
at the :Boston University School of Mucation. !l!his material is to be 
used in the preparation of my thesis for a Master's Degree in Special 
Jducation. 
In the event that you do not have a:n.y material as described above, perhaps 
you could snggest some other possible sources from which the material is 
available. 
Thank you ver,r much for your attention and cooperation. I shall look 
forward to your reply. 
Very tru.ly yours, 
(Signed) 
J'ransiseus Harsana Sasraningrat 
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O:::.l. ( 
Telephone: WAtkins 4-0420 Cables--Reliefer, New York 
AMERICAN FOUNDATION FOR OVERSEAS :BLIND, Inc. 
22 West 17th Street 
New York 11. N. Y. 
February 20, 1962 
Dear Mr. Sasra.ningrat: 
I have your letter of Jebruary 13 with reference to your request 
for information about the program for the blind in your own country of 
Indonesia. 
As you can well imagine. this moat Umlsual request has caused us 
some mrprise, as one would normally expect that a person preparing a 
graduate thesis would be well informed on the subject selected for his 
topic, especially when the report is to be on a program in that person's 
own country. 
In order to be of most help to you in this matter. it would be 
appreciated if you could let me know more about yourself and how you 
selected such a topic. if you are not already familiar with the work 
being done in your country in our field of special education. Have 
you had any experience in the program for the blind in Indonesia at the 
school for the blind in Bandung or the Ministry of Education in Jakarta? 
How long have you been in this country and when do you plan to return to 
Indonesia? What will your position be in the program for the blind upon 
your return? Have you taken a:ay of the courses in the education of the 
blind which are available at Perkins? Do you know Frans Harsana. who 
took the Perkins Course in 1959. or the Principal of the School for the 
:Blind in :Bandung, Mr. Mll.stafa, who completed the Perkins Course in 1956? 
It is most likely that both of these young men presented report s on the 
program for the blind in Indonesia for their diplomas. because of their 
personal experience in the work in their own country. 
I shall expect to hear from you again about this matter and 
perhaps after knowing more of your plans, will be in better position 
to be of some assistance to you. 
Very truly yours. 
(Signed) 
Paul J. Langan 
Counselor for the Jar East 
p.s. If you are on scholarship at :Boston University, we would be interested 
in knowing the source of it, and if your work in special education is beiDg 
taken at the request of your Ministry of -Education. 
)brles Standish Hall, :Room 309 
30 Bay tate Road 
:Boston 15, Massachusetts 
ebrua17 26, 1962 
Mr. Paul J. Langan, Counselor for J ar East 
American Foundation for Overseas Elind, Inc. 
22 West 17th Street 
New York 11, New York 
Dear Mr. Langan: 
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Thank you for your letter of Jebruary 20 in response to ~ reqneat. Perhaps 
it vas my error not to introduce myself more thoroughly in my- letter. Your 
reply indicated that you seem to be acquainted with both Mr. Frans HarSSlla 
and Mr. Mustafa. fherefore, a long, elaborate introduction of ney-sel:f' may be 
summed up by stating that I am Jrans Harsana. 
The confusion lies in the fact that at Perkins I was officially registered 
as Fransiscua Harsana Sasraningrat while popularly I was known as Frans Harsana • 
.A.t :Boston University, however, my last name is alw~s preferred in classes and 
on campus. 
Since my graduation from Perkins, I have attended ::Boston UniTersity on ~ fUll 
time basis to broaden the scope of my field of special education and to in-
tensify my knowledge of the education of the blind. !his continuation of' 
studies was made possible because the Indonesian government recognized and 
understood the importance of it and granted me a full scholarship. 
!he selection of ~ thesis topic is to me most appropriate and beneficial. 
My advisor is in full accord vi th this selection; in fact • she plqed a large 
part in the selection. I should mention that I do have some information on 
rq subject, but because of my long absence from Indonesia additional infor-
~ation, especially current data, would be of great help to me. 
I regret to say that althongh your letter is basically inquisitive in nature, 
I can not help to detect a tone of reluctance on your part to give out ~ 
information. If this is the case , I am sorry to have bothered you; but if' 
this is not the case , I look forward to hearing from you again, soon. 
Sincerely yours, 
(Signed) 
Fransiscus Harsana Sasraningrat 
( 11 alias Frans Harsana") 
Telephone: WAtkins 4-o420 
~.L';I 
Cables--Reliefer, New York 
AMERICAN FOUNDATION FOR OVERSEAS BLIND, Inc. 
22 West 17th Street 
New York 11, N. Y. 
March 5 t 1962 
Dear Mr. Sasraningrat : 
It was with some surprise that I learned from your letter of 
Febru.aey 26 that you are the student Frans Harsana who took the Perkins 
course in 1959. Perhaps if you had told me this in your first letter 
it would have avoided this confUsion, and given me a better understanding 
of your background and preparation in selecting the topic you have for 
your graduate thesis. Naturally, I was under the impression that after 
having completed the Perkins Course you had returned to work in the pro-
gram for the blind in Indonesia, and did not realize that you had re-
mained in this country for the past two years. 
We never are reluctant to give out a.ey information we may have 
on allY of the programs abroad when it is available , bu.t it alweys comes 
as a distinct surprise to us when we are asked to furnish such material 
for a person about his own country. You realize , I am sure , that it is 
much more consistent when a student from another country can write about 
the educational program in his country from experience , thns adding to 
the general information which is utmally available to us from the printed 
reports . You should not , therefore, have felt that there was ~ reluctance 
on my part to share with you the very- meager information we have here about 
the work for the blind in your count ry. Normally we would expect that if 
your Government has made provision for t he extension of your stay here that 
they would also have furnished you wit h the most current data on the pro-
gram to assist you in your study. ! he little information we have here 
has been gained mostly through my personal visit to Bandung . in 1957e and 
Jakarta, and the correspondence I have since carried on with Mr. Musta:f'a 
the Principal of the School for the ~lind in Bandung. I have not heard 
from him for the past six or eight mont hs, however, so we are somewhat 
behind in hearing from there . 
Under these circumstances I think: you will agree that in view 
of having no printed reports from Bandung or the Ministry of Edncation 
in Jakarta, it m~t be more appropriate for you to write to MUstafa 
directly for some up to date information, ~s well as to the Ministry of 
Education in J akarta. !hey certainly should be in best position to 
furnish to you, a student from Indonesia, the most recent reports 
available for your work. When you have completed your thesis, I would 
like very- much to have a copy of it to add to our file of information 
about the program in your country. 
Very truly yours, 
( igned) 
Paul J . Langan 
Counselor for the Far last 
l 
Mr. Panl J. Langan 
Counselor for the J'ar lllast 
459 Park Drive 
!oston 15, Massachusetts 
October Jl, 1962 
American Foundation for OVerseas :Blind, Inc. 
22 West 17th Street 
New York 11, N. Y. 
Dear Mr . Langan: 
From your previous letters earlier this year, it appears that you 
surprise easily. Doubtless, this letter will have a similar effect. 
First of all , I would like to respond to one of your statements 
which appeared in your earliest letter and was reiterated in your 
second letter. That is, you were astonished because I aSked you for 
materials concerning ~ own countey-. You maintain that this was 
most unusual and distinctly surprising. You also reminded me that 
it is normal to expect that 11 ••• a person preparing a graduate 
thesis would be well informed on the subject selected for his topic, 
especially when the report is to be on a program in that person's own 
countey. " 
This latter remark is valid, of course . However, I am sorry that I 
have to disagree with the former . Although I have spent almost my 
entire lifetime in Indonesia, a thesis should not be exclusively 
based on a recollection of the memor,y of past experience. FUrther-
more, I maintain that it is sound to seek and sa.rvey information 
from as m~ and diverse sources as possible. 
I would like to express my views on our correspondence. I recognize 
and appreciate your sincere i ntention to be of some help . Also, I 
realize that I could have given you a more complete account of ~self 
in my first letter. However, the patronizing tone of your first letter 
of February 20 was not conducive to the fUrtherance of free communica-
tion. Your inquisitiveness was most unexpected. In some of your 
questions I saw a definite relevance . However, questions such as the 
following are not germane: 
1 What will your position be in the program for the 
blind upon your returnt1 
• • • • when do you plan to return to Indonesia'" 
FUrthermore, there is one question which is conspicuously too personal . 
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Mr. Paul J . La.ngan October 31, 1962 
- page 2 -
It is , 11 If you are on scholarship at »aston University, we would be 
interested in knowing the source of it , and if your work in special 
education is beiDg taken at the request of your Ministry of Education. • 
The tone of your second letter of March 5, 1962, did not differ from 
that of the first . I regret that our correspondence had proceeded in 
this manner. I maintain that our relationship is equiparant . If our 
correspondence had proceeded on this basis, it would have been much 
more productive. Even if you could not have helped with any material, 
at least the spirit of cooperation and understanding would have been 
:fortified. 
Finally, responding to your wish, I shall be very happy to send you 
a copy of ~ thesis. 
Sincerely yours, 
(Signed) 
J'ransiscus Harsana Sasraningrat 
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UNESCO 
19 Avenue neber 
Paris, France 
Gentlemen: 
• 
M1'les Standish Hall, Room 309 
30 ~ State Road 
Boston 15, }1assachnsetts 
United States of America 
March 3• 1962 
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I am a blind Indonesian student at the Boston University School of Education. 
presently developing ~Master' s thesis in special education. 
Because of my laQg absence from my homeland and because of limited materials 
available in my vicinity, I appeal to you for help. I should appreciate 
very mch if you would send me available materials on the latest developments 
in education in Indonesia and materials related to the subject. 
Any attention that you can give to this matter will be gratefUlly appreciated. 
Very trnl.y yours, 
( igned) 
Fransi scus Raraana Sasraningrat 
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e place de Fontenoy. Paris-7 
united nations educational, scientific and cultural organization 
organisation des nations unies pour l'education, la science at 
la culture 
telephone: SUFfren 86-CO 
SUFfren 98-70, SOLferino 99-48 
telegraphe: UNescoParis 
TElex: 27602 Paris 
in your reply, please refer to: 
en repondant, veuillez rappeler: 
9 April 1962 
Dear Mr. Saarani:ngrat • 
In answer to your letter of ) March, I am seziding you, under 
separate cover, a Unesco publication issued under the title . 
•compulsory education in Indonesia.• by M. Bntasoit (1954), together 
with a Unesco statistical study "Statistics on Special Education" 
(Statistical Reports and Studies, 1960) containing a chapter 
devoted to Indonesia. I am adding to this a volume containi:ng 
chapters received from Asian Member States of Unesco for the World 
Snrve of Education, No . III - Secon Education (see Indonesia 
PP• ~-77 • This last publication, being sent to you on loan, I 
should be grateful if you would ldndl.y return it to us once you 
have studied it . 
We would be interested in receiving one COP-1 of your Masterts 
thesis for inclusion in the collection of our Documentation Centre. 
should it be at all possible . 
Mr. Franciscus H. Sasraningrat 
)0 ~ State Road, Room )09 
MYles Standish Hall 
:Boston 15 
Massachusetts 
u.s.A. 
Yours sincerely, 
(Signed) 
I. Serres 
lducation Clearing House 
Miss I . Serres 
Education Clearing House 
tJNlSCO 
place de Fonteno7 
Paris 
Jrance 
Dear Miss Serres: 
459 Park Drive 
l3o st on 15, Mas sachuset t c 
United states of America 
November 2, 1962 
I would like to apologize for ~ late repl7 to 7our letter of April 9, 1962. 
!he main reason for the del8.7 is that I stopped working on~ thesis toward 
the end of the last school 7ear and not until this school 7ear began did I 
once again start to work on it . · 
Also , there are other reasons for the del~ which are too complicated to be 
spelled out here. 
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I will soon return the book which 70u so kindl7 let me borrow. together with 
a cop,y of ~ thesis which 7ou request ed . 
f.haDk you once again for all the assistance 7ou have given me. 
Veey tru.l7 yours, 
(Signed) 
Fransiscus Harsana Sasraningrat 
Professor George MeT. lahin 
Columbia Universit7 
llew York 27, llev York 
Dear Sir: 
M7les Standish Hall, Room 309 
30 ~ State Road 
Boston 15, Massachusetts 
March 3, 1962 
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I am a blind Indonesian student at the »oston University School of Education, 
presently developing ., Master' s thesis in special edncation. 
:Because of 'Ill¥ long absence from my homeland and because of limited materials 
available in rrry vicinity, I appeal to you for help. X should appreciate very 
mtlch if you would send me available materials on the latest developments in 
education in Indonesia and materials related to the subject . 
Any attention that you can give to this matter will be gratef'lllly appreciated. 
Veey truly yours, 
(Signed) 
Fransiscus Harsana. Sasraningrat 
Professor George MeT. xahin 
Cornell Univerait7 
Ithaca, lfev York 
Dear Professor lahin: 
~les tandiah Hall, Room 309 
30 :&q State Road 
:Boston 15, Massachusetts 
March 26, 1962 
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1 am a blind Indonesian student at the :Boston Universit7 School of lducation, 
presently developillg mr Mastert s thesis in special. education. 
:Because of mr lo~~g absence from mr homeland and because of limited materials 
available in mr vic1nit7, I appeal to you for help. I should appreciate ver:r 
much if' you would send me available materials on the latest developments in 
education in Indonesia and materials related to the subject . Of special 
interest is the education of the blind • 
.A.ey attention that 7ou can give to this matter will be gratefully appreciated. 
Very t:xul.y yours , 
(Signed) 
J'ransi scus l:Iarsana Sa.srani~~grat 
CORNELL UNIVERSITY 
ITHACA YORK 
Department of ar lila.stern Studiea 
Southeast Asia Program 
Mr. J'ranciscus H. Sa.sraningrat 
)09 Mfles Standish Ball 
)0 l3q State Road 
Boston 15, Massacbnsetts 
Dear Mr. Sasraningrat: 
April 4. 1962 
I am writing to you in response to your letter of March 26th. 
I he.To consulted with J1J¥ colleagt1e Professor John Echols, who 
is much better prepared to answer your questions than I . He 
has been kind enoUgh to assemble for me the tvo enclosed mem-
oranda, which incorporate all and considerab~ more of what I 
might have been able to suggest . We do hope that these ~ 
gestions ~ prove of some help to you. 
With cordial regards. 
GMT/src 
lOne : 2. 
Sincerelf yours. 
(Signed) 
George Me!. Xahin 
Professor of Government 
Director, Southeast Asia 
Program 
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Department of Jar Eastern Studies 
Cornell Universit,r 
TO: Professor lahin April 2, 1962 
FROM: John M. lilchola SUBJECT: A few articles 
on the education of the 
blind 
A Few Articles On Education Of !he ~lind 
SUk:emi t Bagaimana ~ buta mendapat pendidika.n djasmanU 
Sekolah Xita 7 (1957). no. lt 9-11. 
Sllripno , .Adaksh orang buta di Indonesia ja.ng telah membuktikan 
dapat hidup diatas kaldDJa sendirit Sekolah Xi ta 7 
(1957), no. 1. 11~13 . 
!robing, Ch. L. • Serie Pendidikan .ArJs1r!- buta (Pendidikan A.rWt2 
:Bu.ta Pra-Sekolah) Sek:o1ah Landjutan 6 (Nov. 1957), 
no . 11, 13--20; no. 12, 10.12. 
- · 
-· 
--· 
Pendapat2 sekitar buku pela4Jaran dan perpustakaan bagi 
ora:ng2 buta, Sekolah Land,jutan Kita 5 (Aug. 1956), 
no . a. 13-1a. 
~takah anak Tuan? Seko1ah La.ndjutan Xi ta 6 (1956) • 
1~19; 7 (1956) . 18-22. 
~imbil:lgan, pim:pinmdan bantuan terhadap ~ buta di 
Indonesia. Sekolah Landjutan Xita 4 (Aug. 1955)t 
no. a. 24-25. 
Soedjadi Malangjoedo o Pendidikan anat2 buta pra sek:o1ah, 
eko1ah Landjutan 4 (Aug. 1955) • 24-25. 
(Penned note added b.r Professor Echols): Georgeo you might tell 
him that we know of no special studies relatiDg to the Education 
of the :Blind in Indonesia. but Siasab. Star Weekly and Mimban 
Indonesia may well have articles on the subject that could lead 
to more information. 
I 
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MEMORARDOM 
Department of "'a.r Eastern studies 
Cornell University 
TO: Professor Xahin 
FROM: John M. lchola 
l!iDUCA!IOlf Ill INDONESIA 
1 . Sek:olah Kita 
April 2, 1962 
stmJECT: Education 
in l ndonesia 
2 . Sek:olah Landjutan (also called Sekolah Landjutan Xita) 
3. Pewarta P. P . clan lt. 
4. &lara Ga.ru 
5. Publications of Pendidikan Masjarhat (Mass lllducation) , 
pamphlets of P.P.K. Ministry of Jducation. 
6. Publications of Biro Pusat Statistik on education. 
7. Statistical Pocketbook of Indonesia 58, 59, 60 
8 . Jour studies of Lembaga enJelidilam Pendidikan :Ballcmng 
(Penned note added by Professor Echols) z He might write 
-aju. (Rahaju Soega.rda) who works in :Bandung at the 
Lembage PenJelidikan Pendidikan. 
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Professor John M. llchols 
Department of Jar Eastern Studies 
Cornell University 
Ithaca, New York 
Dear Professor Echola: 
459 Park Drive 
Boston 15, Massachusetts 
October 26, 1962 
I want to express m7 appreciation for the material you ~ested in your 
memos of April 2, 1962, to Professor Xahin on Edncation in Indonesia. 
I also want to apologize for my delay in writing to you. !he reason for 
the delay is that I stopped working on my thesis toward the end of the 
last school year and not until this school year began did I once ~n 
start to work on my thesis . 
I hope that the material that you suggested will be of help to me. 
Very truly yours, 
(Signed) 
Yransiscus Harsana Sasraningrat 
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Professor George Me!. Xahin 
Professor of Government 
Director, Southeast Aaia Program 
Cornell University 
Ithaca, New York 
Dear Professor Kahin: 
459 Park Drive 
Boston 15, Massachnsett s 
October 26, 1962 
Referring to your letter of April 4, 1962, I want to express ~ 
appreciation for your attention to ~ letter of March 26, 1962. 
I also want to apologize for J11¥ delq 1n wr1 ting to you. The reason 
for the del~ is that I stopped working on ~ thesis toward the end 
of the last school year and not until this school year began did I 
once again start to work on J11¥ thesis. 
I hope that the material that Professor Echols saggested will be of 
help to me . 
Very truly yours, 
(Signed) 
Jransiscus Harsana Sasraningrat 
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Fransiscus Harsana Sasraningrat 
MYles Standish Hall , Room 309 
30 Bay State Road 
Boston 15, Massachusetts 
United States of America 
Dengan Segala Hormat . 
Kepada jth: 
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7 Maret 1962. 
Sdr Kepala Bagian Penerangan 
Departemen P.P. danK. 
di 
Indonesia 
Perkenankanlah kami terlebih dahulu memperkenalkan diri . Kami adalah seorang 
peladjar di Boston University, jang dikirimkan oleh Pemerintah Indonesia, 
untuk menuntut peladjaran di Amerika Serikat , dalam djurusan Pendidikan Luar 
Biasa . 
Pada saat ini kami sedang menulis theses kami , untuk memenuhi sjarat2 bagi 
tingkatan Master. Meskipun kami mempunjai bahan2 serta keterangan2 mengenai 
soal2 pendidikan di Indonesia , kami merasa bahwa bahan2 tersebut telah agak 
terlalu tua serta djumlahnjapun tidak memuaskan. 
Oleh karena itu maka kami minta dengan hormat sudi apakah kiranja sdr memberi 
bantuan kepada kami . Dapatkah kiranja sdr mengirimkan bahan2 jang sdr anggap 
perlu serta panting, mengenai perkembangan terachir dalam lapangan Pendidikan, 
terutama pendidikan luar biasa. Bahan2 statistik dalam lapangan tersebut 
djuga akan sangat berguna . 
Karena sudah mendesaknja waktu , maka djika memang sdr dapat memberikan 
bantuan, haraplah diberikan sel ekas mungkin. Djika kiranja tidak dapat 
mengirimkannja dengan segera maka kami kira tidak akan banjak paedahnja . 
Untuk segala kekurangan kami dalam surat ini kami minta dimaafkan, serta atas 
segala perhatian jang sdr berikan kami utjapkan trima kasih . 
W A S A L A M. 
( ttd . ) 
Fransiscus Harsana Sasraningrat 
Head of the Information Division 
Myles Standish Hallt :Boom 309 
30 :Bq State Road 
:Boston 15, Massachusetts 
United States of America 
March 7 • 1962 
Department of Education, Learning and Ou1 tural Affairs 
In Indonesia 
Dear Sir: 
Permit me, first of all, to introduce ~self. I am a student at :Boston 
Universit~ who was sent b,r the Indonesian Government to the United States 
to study in Special Education. 
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At the present time I am writing ~ thesis in order to fulfill the require-
ments for M7 Mastert s Degree. 
Despite the fact that I do have some materials and information concerning 
education in Indonesia, I feel that they are rather obsolete and too limited 
in number. 
!herefore, I would appreciate it very much if ~ou would send me the more 
important materials and information concerning the latest developments in 
the field of education in Indonesia, particularly that of Special Education. 
The statistical materials in this field would also be of great value. 
Because of the Shortness of time, it would be necessary if you have these 
materials to send them immediately. Otherwise, it would be of little value. 
In closing, I would like to thank ~ou for all your attention given to this 
matter. 
SincerelY yours, 
(Signed) 
Fransiscus Harsana Sasraningrat 
There was no replf received to the foregoing letter 
from the Departemen Pendidikan ( he Department of 
Education. ) 
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Fran.siscus Harsana Sasraningrat 
MYles Standish Hall , Room 309 
30 Bay State Road 
7 Maret 1962. 
Boston 15, Massachusetts-
United States of America 
Dengan Segala Hormat . 
Kepada jth. 
Sdr Kepala Bagian Penerangan 
Departemen Sosial 
Di 
Djakarta 
Indonesia 
Perkenankanlah terlebih dahulu kami memperkenalkan diri kami. Kami 
adalah seorang peladjar Indonesia jang pada saat ini sedang beladjar pada 
Boston University, dalam djurusan Pendidikan Luar Biasa . Adapun jang 
mengirimkan kami kesana adalah pemerintah kita . 
Pada saat ini kami sedang menulis theses kami untuk memenuhi sjarat2 
bagi idjazah Master kami. 
Berhubung dengan itu bersama ini kami minta dengan hormat sudi apakah 
kiranja sdr memberikan bantuannja , berupa pamflet2 serta lembaran2 lainnja 
jang memuat perkembangan2 panting didalam lapangen sosial. Terutama kami 
memerlukan keterangan2 tentang usaha2 qalam lapangan anak2 tjatjad . 
Djika kiranja sdr dapat memberikan bantuannja, maka kami mengharap agar 
pengiriman ter sebut hendaknja dikirimkan segera . Ini mengingat sudah 
mendesaknja waktu. Djika kir anja sdr baru dapat mengirimkannja setelah 
achir bulan ini , maka kami kira tidak akan banjak paedahnja . 
Untuk se ala kekurangan dalam surat ini kami minta dimaafkan. Serta 
untuk segala perhatian jang akan sdr berikan kami haturkan trima kasih. 
WAS ALA M. 
(ttd . ) 
Fransiscus Harsana Sasraningrat 
Head of the Division of Information 
Department of Social J.:f':tairs 
Djakarta, Indonesia 
Dear Sir: 
Myles Standish Hall . Room :309 
:30 :Bq State Road 
Boston 15. Massachusetts 
United States of America 
March 7 • 1962 
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Let me first introduce myself. I am an Indonesian student vho is majoring 
in the education of exceptional children at Boston University. I am on a 
fUll scholarship from the government of Indonesia. 
At the present time I am in the process of preparillg my thesis to fulfill 
the requirements :tor ~ Maatert a ~ree . Therefore. I would appreciate 
it i:t you could send me some pamphlets and other information concerning 
the latest devel~ent in the field of social affairs. Specifically, 
I am interested in handicapped children. 
1(1 time is short so if you are will ing to assist me , ~ I ~est that 
unless the material is sent promptly it ~ not be o:t aDY use . 
I thank you :tor all your attention. 
Sineere17• 
(Signed) 
Fransiscus Harsana Sasraningrat 
There was no reply to the foregoin& letter to the 
Departemen Sosial (Department of Social Affairs) . 
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Fransiscus Harsana Sasraningrat 
Myles Standish Hall, Room :309 
:30 ~ State Road 
!ooton 15, Massachusetts 
United States of America 
Dengan Segala Hormat. 
Kepada jth. 
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8 Maret 1962. 
Sdr X:epala Biro Statistik Negara 
di Indonesia. 
Perkenenkanlah terlebih dahulu kami memperkenalkan diri kami. 
Kami adalah seorang peladJar Boston University, jang dikirimken oleh 
Pemerintah kita, untuk :Beladjar d8lam djurusan pendidikan luar biasa. 
Pada saat ini kami aedang memli s theses 1mm1 untuk memennhi 
sjarat2 ba.gi idjazah Master kami. 
Berhubung dengan 1 tu maka kam1 minta dengan hormat sudilah kiranja 
sdr memberikan bentuan sdr, berupa almenak atau kitab statistik jang 
terbaru . Sjultur djika dapat memberikan daftar statistik jang agak lengk:ap. 
Djika kiranja tidak dapat maka setidak tidaknja statistik2 mengenai 
pendidikan serta kesedjahteraan anak2. 
Dj i.ka kiranja sdr memang dapat memberikan bantuannja malta kam1 
mengharap dengan hormat a&ar supa,ja dapat dikirimk:a.n dengan segera. 
X:arena wa.ktu.nJa telah mendeaak:. Djika sek:iran.ja sdr baru dapat 
mengirimk:a.nnJa setelah achir bulan ini t maka. paedahnja akan berka.rang. 
Atas segala kekurangan kami dalam surat ini kami minta dimaafkau, 
serta atas perhatian sdr jang akan diberikan k:ami menghaturkan trims. 
kasih. 
Wasalam. 
(ttd.) 
Fransiscus Harsana Sasraningrat 
Myles S tandi ah Hall, Room 309 
30 ~State Road 
:Boston 15, Massaelmsetts 
United States of America 
March 8, 1962 
Director of the states Statistical :Bureau 
In Indonesia 
Dear Sir: 
Let me first introduce myself. I am a ~oston University student vho 
is sent b.Y the Indonesian Government to study in the field of special 
education. 
At present I am in the process of developing my thesis to fUlfill the 
requirements for my Master ' s Degree. In this connection I would ap-
preciate your help very mnch. Please send me your newest edition of 
your almanac or a book of statistics especially in the field of edu-
cation and child welfare . 
If you are able to help me please would you send the materials before 
the end of this month for the time is pressing. 
In closing I would like to express my thanks for ~ attention you have 
given me. 
Sincerely yours. 
(Signed) 
Franai scus Harsana Saaraningre.t 
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There vas no reply to ~ letter to the Director of 
Statistical ::SU.reau. however. materials were sent 
to me from this source. 
240 
A P P E N D I X N 0 • 2 
The Braille Alphabet Illustrative of the Principle of Logical 
Sequence plus Ten Symbols from the English Standard Braille 
BRAILLE 
The Princi 1 of Logical Sequence 
The Braille cell 
The position of the first ten key l etters in the cell 
~ . ~ , 
-. -. f -
' . • 
. .. . ~ . - ~ . 
- - -
. 
• • 
, . • • ~ . 0 • •• • • • • • • 
A B c D E F G H I 
The first ten key letters as they do appear 
A B c D E F G H I 
The additional dot to make the next ten letters 
The position of the second ten letters in the cell 
~ · - II ~ C> - ~ · . -
• 9 ~ · • 0 . - . ~ _, - " 
- , 
" 
fl 
" 
. . ~ . .. 0 
-. -. 
' ~ 
. , 
, ~ 
" . 
- 0 
. -
-. 
J 
J 
K L M N 0 p Q R s T 
The second ten letters as they do appear 
K L M N 0 P Q R S T 
The two additional dots to make the rest of the alphabet 
I 6 
- . 
•• 
' 
The position of the reet of the alphabet 
... . -· -· . -. . . . ... . .... 
U V X Y Z 
The rest of the alphabet as they appear 
u v X y z 
Important Punctuation Marks and other Symbols 
in English Standard Braille 
", 
. . 
4 • 
• 
' 
• • ' . •• • • 
. , • • 
• 
' . 
• 
t , 
-- -
. -
0 • 0 
' 
- ~ 
• EN ( ) IN 
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A P P E N D I X N 0 • 3 
Documents Concerning the Indonesian Society for the Care 
of Crippled Children in Surakarta and the School for 
the Blind in Bandung and their translations 
2.44 
RIWAJAT SINGKAT 
JAJASAN PEMELIHARA ANAK2. TJATJAD. 
Pada permulaan Rehabilitatie Centrum didirikan di Solo, dengan maksud untuk 
memberi pertolongan kepada penderita tjatjad bekas pedjoang. 
Kemudian ternjata, bahwa lain- lain penderita tjatjad djuga minta pertolongan 
kepada Rehabilitatie Centrum. 
Maka dari itu didalam Rehabilitatie Centrum terdapat djuga mereka jang tjatjad 
karena lain-lain hal. Antara mereka tadi terdapat djuga banjak anak-anak. Pada 
permulaan kepada mereka tadi belum dapat diberikan perhatian. Akan tetapi lama-
kelamaan soal tersebut tidak dapat didiamkan. Pertimbangan ini disebabkan, karena 
di Indonesia memang terdapat penjakit poliomyelitis jang menjebabkan tjatjad 
kepada banjak anak-kanak dan pada waktu tersebut belum ada suatu Centrum untuk 
menolong mereka itu. Maka dari itu, mau tidak mau Rehabilitatie Centrum harus 
memikirkan soal tadi. 
Sedjak bulan Djanuari 1953, sekembalinja Dr. Soeharso dari penindjau di 
India, diadakanlah suatu kampanje kepada masjarakat untuk memikirkan anak-anak 
tjatjad tadi bersama-sama dengan Rehabilitatie Centrum terutama kampanje tadi 
ditudjukan kepada Perkumpulan Wanita di kota Solo dan kepada Pemerintah Daerah 
Kota Surakarta . Dengan demikian dapat diadakan tjeramah-tjeramah penerangan, via 
radio dan via surat kabar kepada masjarakat . Achirnja pada tanggal 5 Pebruari 
1953 dikota Solo didirikan suatu Jajasan sukarela dengan tudjuan untuk memberi 
perawatan kepada anak- anak tjatjad. 
Rehabilitatie Centrum dalam hal ini memberikan bantuan sekuat-kuatnja dengan 
memberikan ruangan jang chusus dipergunakan untuk anak-anak tjatjad tersebut . 
Sambutan dari masjarakat terhadap Jajasan tersebut ternjata baik sekali . 
Dalam tiga bulan sedjak diumumkannja berdirinja suatu Jajasan untuk memelihara 
kanak-kanak tjatjad, lebih kurang 30 anak berasal dari seluruh tempat di Djawa 
datang di Rehabilitatie Centrum dan selandjutnja diserahkan kepada Jajasan Peme- · 
lihara Anak- anak Tjatjad . Djuga bantuan jang berupa uang dan barang tidak 
mengetjewakan; dengan demikian, maka didalam Rehabilitatie Centrum terdapat 
suatu bagian jang chusus memperhatikan anak-anak jang tjatjad . 
Prinsip-prinsip pekerdjaan-pekerdjaan Jajasan dalam garis besarnja sesuai 
dengan apa jang dikerdj akan oleh Rehabilitatie Centrum untuk merehabiliteer orang-
orang dewasa . Hanja dalam pendidikan dipentingkan pendidikan umum, djadi belum 
diarahkan kependidikan vak. 
Didalam djangka pandjang Centrum bagi Kanak-kanak tersebut dipikirkan akan 
dapat berdiri, terlepas dari Rehabilitatie Centrum jang diperuntukkan chusus 
bagi orang-orang dewasa. · 
Pada tgl . 5 Februari 1954, Jajasan Pemelihara Anak2. Tjatjad telah meletakkan 
Batu Pertama Untuk Gedung baru dari Jajasan. Gedung baru tersebut adalah bantuan 
dari 11JAJASAN Dana- Bantuan'' Kementerian Social. 
Pada tgl. 8 Agustus 1954 Gedung Baru dibuka, dan mempunjai ruangan-ruangan 
untuk 60 orang anak satu asrama, sekolah Taman-Kanak-Kanak, Sekolah Rakjat klas 
Is/d . klas IV, ruangan latihan, tempat berenang, kamar periksa untuk dokter, dan 
kamar massage dan sebagainja. Pada achir tahun ini, Jajasan Pemelihara Anak- anak 
Tjatjad akan memperlengkapi gedungnja dengan bagian ke 2, sehingga tjukup untuk 
125 orang anak. 
Surakarta, 27 Djuni 1954. 
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SAAT-8AAT PENTING DALAM RIWAJAT J ,P ,A, T, 
1, Perobahan Anggaran Dasar pada Konperensi Kerdja ke I tahun 1956 di 
Surakarta , sehingga Anggaran Dasar tadi ditetapkan sebagai termaktub dal am 
buku ini. Anggaran Dasar Baru tersebut te1ah dimuat dalam Tambahan Berita 
Negara R. I . tanggal 26 April 1957 No . 34. 
2. Pekan Anak- anak Tjatjad se1uruh Indonesia pada tiap- tiap minggu per tama 
tangga1 : 3, 4, 5 Pebruari berkenaan dengan hari ulang tahun berdirinja 
J.P .A.T. t anggal 5 Pebruari 1953, terutama diselenggarakan di kota- kota 
dimana J .P .A .• T. telah didirikan, baik di Pusat maupun di Perwaki1an-
perwakilan. 
Maksud dari paga Pekan Ana~-Anak Tiatjad : 
a , Meluaskan penerangan kepada masjarakat terhadap usaha J .P .A,T, 
b, Gerakan pengumpulan dana masjarakat bagi anak-anak tjatjaq , 
3. Tanggal berdirinja Perwakilan- perwaki1an J ,P.A. T. dengan pengesjahan 
Pengurus Pusat. 
N a m a Perwakilan, Tgl . didirikan Tgl . pengesjahan 
a . JPAT Perwakilan Semarang 19 April 1954 15 Hei 1954 
Djl , Dr. Tjipto No . 310 
b. JPAT Perwakilan Djakarta 
Kebajoran Baru Blok F4/49 
5 Nop . 1954 5 Nop , 1954 
c . JPAT Perwakilan Pangkalpinang 1 Pebruai 1955 8 Agustus 1955 
Gang Maras V. 
d. JPAT Perwakilan Malang 24 April 1954 12 Maret 1956 
Paviljun Kabupaten 
e . JPAT Perwakilan Surabaja 24 !vfaret 1954 14 Maret 1956 
Djl , Siak 2 
f . JPAT Perwakilan Djember 31 Desember 1958 1 Maret 1959 
Paviljun Kawedanqn 
g. JPAT Perwakilan Ternate 1 Juni 1956 
c/a . Kantor Sosial Ternate 
4. Tanggal 18 September s/d 2 Nopember 1955 . Penindjauan empat orang anggauta 
pengurus JPAT Pusat ke objek2 rehabilitasi di Australia dan New Zealand 
atas bantuan Rentjana Colombo . 
5. Tanggal 12 September 1954 JPAT diterima sebagai anggauta I . S ~W. C , (Inter-
national Society f or The Welfare of Cripples) . 
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6. Tunggal 22 Djuli s/d . 27 Djuli 1957 . Ketua J .P.A. T. Pusat Sebagai National 
Secretary dari I . S ~W . C . untuk Indonesia menghadliri Conggres I .S.W.C. ke 
7 di London. 
7. TANGGAL-TANGGAL KONPERENSI J .P .A.T. 
1 . Konperensi Kerdja ke I tanggal 3,4, 5 Pebruari 1956 di Solo bersifat 
Orientasi dan demontrasi pekerdjaan J .P.A.T. 
Keputusan2 Konperensi : 
a. Menjempurnakan Anggaran Dasar dengan Acte Notaris baru dan 
disesuaikan dengan berdirinja Perwakilan-perwakilan J.P.A.T. 
b. Menjusun Peraturan-peraturan Chusus untuk Perwakilan- perwakilan. 
c. Mengesjahkan diselenggarakannja Pekan Anak-anak Tjatjad pada 
tiap-tiap minggu pertama tanggal 3,4, 5 bulan Pebruari tiap-tiap tahun. 
C!. Menerima baik "Dana Anak Tjatjad 11 • 
e . Menerima baik Keanggautaan J .P .A.T. pada I.S .W .c. 
2. Konperensi KerC!ja ke II tanggal 26, 27,28 Juni 1958 di Solo . 
Pembahasan tentang: 
a. Arti Crippled Children Centre sebagai Unit. 
b. Autonomie/KoorC!inasi antara Perwakilan dan Pusat . Keputusan-
keputusan Konperensi tersebut telah termaktub dalam buku ini . 
3. Konperensi Kerdja ke III tanggal 18;19,20 September 1959 di Solo . 
Pembahasan tentang : 
Penjempurnaan Administrasi tentang pekerdjaan- pekerdjaan J .P.A. T. 
8. Tanggal 26 Agustus s/d 7 September 1957 . J .P. A. T. sebagai objek dalam 
Seminar Rehabilitasi se Asia dan Timur Djauh di Solo dengan mengirimkan 
delegasi pada Seminar tersebut . 
9. Bantuan- bantuan GeC!ung Jajasan Dana Bantuan Kementeriaan Sosial untuk 
J .P.A. T. 
a. J.P.A.T. Pusat Surakarta , Djl . Slamet Rijadi No . 316 dibangu tanggal 
5 Pebruari 1954 dibuka tanggal 8 Agustus 1954. 
b. J.P.A.T. Perwakilan Djakarta , Kebajoran Baru Blok F 4/49 dibuka tanggal 
15 Nopember 1957 . 
c. J.P .A. T. Perwakilan Malang, Djl . Bengawan Solo dibangun tanggal 3 
Pebruari 1959 kini dalam penjelesaian. 
Dalam perkembangan selama 6 tahun, geC!ung J .P.A.T. Pusat Surakarta 
telah diperlengkapi dengan 3 ruang Asrama anak- anak disamping ruong~ruang 
Asrama perawat, Kamar Isolasi , Kantor dan 1 ruang pendidikan untuk Sekolah 
Rakjat dari Klas I s/d Klas VI; 2 klas Sekolah taman Kanak- .kanak; 1 klas 
Istimewa untuk mendiC!ik anak- anak Cerebral Palsy, meskipun alat-alat 
peladjaran dan ruangan2 masih dalam taraf penjempurnaan bagi anak- anak jang 
menderita tjatjad tubuh. 
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Geoung tersebut oilengkapi ojuga oengan tambahan alat- alat atas bantuan 
kementerian Kesehatan, Kementerian P .P .&K. serta alat-alat chusus jang 
banjak oigunakan oalam pertolongan Physiotherapy, sebagian besar atas 
bantuan Unesco, Unicef, Colombo Plan dan lain-lain. 
Surakarta 1 Agustus 1959. 
A l3RIEF HISTORY OF THE INDONESIAN SOCIETY 
FOR THE CARE OF QRIPPLED CHILDREN (J .P . A. T. ) 
At the beginning, the ehabilitation Center in Solo vas established 
to help the veternas of the Revolution who were physicallT impaired. 
:Before long m8lJY non-veterans, physically impaired, sought the 
assistance of the Rehabilitation Center . Among these were many children. 
At first it vas felt that no attention could be given to them, but this 
situation could not be prolonged 1ndefinitel7. !herefore, the Rehabili-
tation Center was forced to pay greater attention to the non-veterans. 
In j .nuary of 19.5:3, after Dr. S eharso t s return from his observatiolt. 
in India, the ehabilitation Center launched a campaign to alert society 
to the problems of crippled children. This campaign was especially di-
rected toward the various woment s organizations in Solo a s well as toward 
the regional government. The radio and newspaper medium was utilized to 
reach the public . At last , on the fifth of Jebruary, 19.5:3, a volunteer 
organization was establiShed with the purpose of caring for the crippled 
children. 
This organization was aided substantially b.1 the Rehabilitation 
Center. A room was provided to be used exclusively for the care o these 
children. · 
The public responded enthusiastically. !l!hree months thereafter 30 
children from all corners of Djawa were in the Rehabilitation Center 
under the direct care of their newly established orga.ni zation. Financial 
and material aid were given satisfactorily to the project. 
!ne principles and activitie of the organization are basically the 
same as those of the Rehabilitation Center itself with the exception o 
the educational aspect. While the Rehabilitation Center emphasized 
vocational training, the Society for Crippled Children provided general 
education. 
·It was contemplated that in the long run this Center for Children 
would become autonomous from the ehabilitation Center which primarily 
served adults. 
On the fifth of February; 19.541 the Indonesian Society for the Care 
of Crippled Children had laid the cornerstone of their first building. 
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The erection of this buildiDg was aided by- 1 JaJasan Dal:l&-:Bantu.an" 
(Grant foundation) inistr,y of Social Affairs. 
On the eighth of Angust, 1954, the building will be delegated for 
use. This establishment will consist of a dormitor,y for 60 children. 
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a kindergarten, an elementar,y school from the first to the fourth grade, 
a Q1DD8.sium, a swimming pool, a clinic. a massage room, etc. By the end 
of his year the Society- will have had added the second part of the building 
which will increase the capacity from 60 to 125 children. 
SUrakarta, 27 .JUne 1954 
Significant Moments in the HistorY of This Society 
1 . In 1956 a working conference was held in Solo . In this conference 
the constitution of the Society was revised. !his revised edition 
of the constitution is printed in the government news bulletin, 
Republik Indonesia, 26 Apr1111957. Bo . 34· 
2. .Annual festivities during the first week of February: 3• 4, 5· 
The objectives of the Crippled Childrents week aret 
a) !o inform the public. 
b) To collect funds. 
3· Dates of the establishment and confirmation of' the chapters: 
Chapter Date of Establishment Date of Confirmation 
a) !he Semarang Chapter 
Dj1. Dr. Tjipto Bo. 310 
b) The Djakarta Chapter 
Kebajoran Baru B1ok 4/49 
c) The Pangkalpinang. Chapter 
Ga.ng Maras V. 
d) !he MalaDg Chapter 
Paviljun Xabupaten 
e) The Su.rabaja Chapter 
Djl . Siak 2 
f) The Djember Chapter 
Paviljun Itawedanan 
g) The Ternate Chapter 
19 April 1954 15 Mq 1954 
5 llov. 1954 5 N'ov. 19.54 
1 Feb. 19.55 8 Aug. 1955 
· 24 April 1954 12 Mar. 1956 
24 March 1954 14 Mar. 1956 
31 December 1958 1 Mar . 1959 
1 JUne 1956 
d/a. Kantor Sosial . Ternate. 
4. From 18 September to 2 November 1955. A team of four members of the 
staff of the Indonesia Society for the Care of Crippled Children made 
an observational tour to Rehabilitation Projects in Australia and 
N'EnT Zealand under the sponsorship of the Colombo plan. 
5· On 12 September119541 the J.P.A.T. (The Indonesian Society for the Care of Crippled Children) was aeceptod as a member of the r.s.w.c. 
(International Societ,y for the Welfare of Cripples). 
6. From 22nd to 27th JUl:y1 195"1, the chairman of the Society as the National Secretary of the I.s.w.c. for Indonesia attended the 7th 
Congress of the I . s .w.c . in London. 
?. Conference dates of the J.P.A.T. 
1. The first working conference, 3• 4, 5 Februa.17. 1956, 1!1- Solo. 
Resolutions of the Conference: 
a) To revise the Constitution in accordance with the 
establishment of the Chapters . 
b) o compose specific regulations for the chapters. 
c) To adopt the first week: of February as Cr ppled 
Children's week in Indon sia. 
d) To accept •crippled Children Donation.• 
e) To accept membership in the I.s.w.c. 
2. The second workiD& conferm.<:l! 16, Zl, 28 JUne 1958 in Solo . 
Discussion of: 
a) The meaning of Crippled Children Center as a Unit . 
b) Autonomy and coordination among chapters and the head-
quarters. 
3· The third working conference 18, 19, 20 September. 1959 in Solo. 
Discussion of:' 
Refinement of administration and activities. 
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8. From 26 .Angu.st to 7 eptember 1957 the J .P.A. T. was the subject of 
the Rehabilitation Seminar for Southeast Asia and the Far East 
(a delegation was sent to the seminar) . 
9. Assistance for buildings from the Grant anndation of the Ministry 
of Social Affairs: 
a) J.P .A.T. headquarters in SUrakarta, Djl. Slamet Rijadi No. 316 
was built 5 Februa17 1954 and was opened 8 August 1954. 
b) J.P.A.T. Djakarta Chapter. Xebajoran ]aun Blok F 4/49 opened 
15 November 1957. 
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c) J .P.A. T. Malang Chapter, DJl .· :Sengawan Solo . bu.ilt J ebruary 1959; 
at the present time still under construction. 
Dnring . the 6 years development the headquarters in Sura.ka.rta was pe 
fected with the addition of a three-room dormitory for the children beside 
the nurses' quarters, an isolation room, an office and one additional room 
which is used for elementary education; two rooms for kindergarten; one 
for a special class o teach Cerebral Palsy children. All this as well as 
the educational e~ipment is in the process of further development. 
In addition, this buildiDg is equipped with apparatus which was re-
ceived from the Ministry of Health, the Ministry of Education, and special 
equipment for Physiotherapy, the majority of which was received from UNESCO, 
UNICEll' and the Colombo Plan. 
Surakarta 1 Angust 1959· 
Translated into English by 
Fransiscus Sasraningrat 
Indonesian text received from 
Mrs. Soeharso. Chairman of 
the Indonesian Society for 
the Care of Crippled Children. 
I . SEDJARAH RINGKAS RUMAH BUTA 
(BLIND:EN INSTITUUT) BANDUNG INDOIDSIA. 
1. a . Didirikan pada tahun 1901 oleh dokter Westhoff, seorang ahli 
mata . 
b. Kelangsungan usaha ini diselenggarakan oleh sebuah perkumpulan 
dengan nama : Perkumpulan Untuk Memperbaiki Nasib Orang2 Buta di 
Indonesia . Nama ini adalah terdjemahan dari bahasa Belanda. 
c . Tudjuan: Merawat dan memberi pekardjaan sekedarnja kepada 
orang2 buta jang tidak dapat tertolong lagi dari Rumah Sakit Mata 
Tjitjenqo Bandung. Tetapi kemudian berkembang lebih meluas dan menerima 
orang2 Buta jang tidak dapat tertolong lagi dan jang dikirim.oleh Rumah 
Sakit Rumah Sakit mata dari seluruh Indonesia . 
d. Keaktipan perkumpulan : 
Usaha didalam: 
a . memberikan kursus2 Braille . 
b. keradjinan tangan kewanitaan dan keradjinan tangan 
industri 
c . mengusahakan industri untuk lapangan pekerdjaan orang2 
Buta . 
Usaha keuangan: 
1 . Orang2 jang mendjadi anggota perkumpulan memberi 
sumbangan (iuran) tetap . 
2. Menerima sumbangan dari luar (donaturs) 
3. Dari keuntungan perasahaan (industri rumah buta) 
4. Dengan mengadakan basar2 amal (Blinden week) . 
Basar2 ini tidak hanja diadakan didalam negeri 
sadja, tetapi djuga di luar negeri jang terpenting 
adalah jang parnah diadakan di Belgia sebelum 
perang dunia kedua . 
5. Menerima sumbangan keuangan dari pemerintah, dan 
sesudah perang menerima sumbangan dari Departemen 
Sosial, P.P .K. dan kesehatan . Hal ini berlangsung 
sampai tahun 1956. 
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2. Pada tahun 1958 perkumpulan menjarahkan rumah Buta kepada Departemen 
So sial . 
3. Pada Djanuari 1959 Rumah Buta diganti nama: Pusat Pendidikan dan 
Pengadjaran Kegunaan Tunanetra(P.P.P .K. T. ) 
Lapangan usaha P.P. P.K. T. meliputi : 
a . Pendidikan: Taman kanak2, sekolah rendah, (S. R.7 tahun), sekolah 
menengah pertama (SMP) semua ini disebut Sekolah Luar Biasa. 
Dan djuga mempunjai sebuah Kantor Braille. 
b. Perawatan anak2 Buta jang masih bersekolah jang disebut Panti 
Asuhan . 
c. Perawatan untuk orang2 Buta Dewasa jang memuntut pendidikan 
Keradjinan tangan jang disebut panti karja . 
d. Bahaeian perusahaan (industri) , meliputi : pembuatan kesed, sikat, 
kerand j ang, sapu dan sebagainja . 
4. Pada tanggal 17 Djuli 1961 Departemen Sosial menjerahkan bahagian 
pendidikan (Sekolah kepada Departemen P.P.K. ) 
Dan sedjak itu S. L. B. tersebut mendjadi sekolah negeri . 
II. P E N D I D I K A N 
1. Sebelum perang dunia ke II pendidikan jang merupakan sekolah jang 
sesungguhnja belum ada . 
253 
Jang ada baru sematjam kursus Braille ditambah penget ahuan umum jang 
disesuaikan dengan sekolah biasa (anak2 dalam berbagai-bagai usia 
dididik dalam beberapa kelas dengan tjara jang berlain~n . ) Pengadjaran 
ini diselenggarakan oleh guru2 , Tunanetra sendiri jang sudah tamat 
dari tingkatan sekolah rendah . Hal demikian ini berlaku sampai achir 
tahun 1950. 
2. Mulai tahun 1951 didatangkan seorang kepala sekolah dari negeri Belanda 
dengan tugas memimpin satu pendidikan anak2 buta di rumah buta Bandung 
dalam bentuk persekolahan jang sebenarnja . Kepala sekolah tersebut 
dibantu oleh dua orang guru lulusan SGA dan lima Orang guru tunanetra 
jang sedang mengikuti kursus SGB maka pada tahun 1951 berdirilah sekolah 
rendah istimewa 7 tahun. 
3. Pada permulaan tahun 1952 didirikan kursus lisan persamaan sekolah guru 
B untuk tunametra (K. L.P.S .G.BJ sekolah menengah ini berlangsung sampai 
tahun 1957 dan menghasilkan 22 guru tunanetra . Kebanjakan dari guru2 
tunanetra ini sudah ditempatkan dipelbagai sekolah tunanetra, kantor 
Braille atau sebagai guru pidjet jang terbesar di seluruh Indonesia . 
4. Pada awal tahun 1956 didirikan SMP untuk anak2 buta jang berdiri sampai 
sekarang dengan 26 siswa . Dengan adanja SMP ini maka SGB ditutup . 
5. Pada tahun 1957 didirikan taman kanak2 untuk menampung anak2 tunanetra 
jang berumur 4 dan 5 tahun. 
6 . Pada awal tahun 1957 terdjadi penggantian pingpinan kepala sekolah dari 
jang lama dengan seorang kepala sekolah bangsa Indonesia jang baru 
menjelesaikan tugas beladjarnja di Perkins pada tahun 1955/1956. 
III . KEADAAN SEKARANG. _... ______________ __ 
1 . Rumah buta mempunjai 16 orang guru diantaranja 3 orang tunanetra . 
2. Murio: taman kanak2/S . R. 80 orang SMP 26 orang. 
3. Kelas2: taman kanak2 1 kelas S.R. 7 kelas 8}~ 3 kelas. 
4. Selain itu ada kelas2 chusus jaitu kelas pekerdjaan tangan kelas 
kewanitaan, kelas musik, dan kelas istimewa (Ungraded Clas). 
Sebelum penjerahan 17 Djuli 1961 Kantor Braille termasuk bahagian 
dari sekolah. 
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Tetapi, setelah penjerahan Kantor Braille terpisah dari sekolahan dan 
berada dibawah Departemen Sosial . Kantor Braille tersebut mempunjai 16 
Orang pegawai jang sebagian besar orang2 tunanetra. 
Usaha Kantor Braille : 
1. Membuat buku2 peladjaran 
2. Membuat buku2 perpustakaan 
3. Membuat Madjalah Braille 
4. Mentjetak brosur2 jang berhubungan dengan pengadjaran. 
Sampai sekarang Kantor Braille tersebut telah membuat lebih kurang 
3000 buku2 dan perpustakaannja mempunjai lebih kurang 3500 buku2 
diantaranja buku2 bahasa asing jang diperoleh dari luar negeri. Buku2 
perpustakaan itu dipindjamkan dengan pertjuma kepada kaum tunanetra diselu-
ruh Indonesia dengan tjuma2. 
Sekarang Kantor Braille tersebut didjadikan oleh Departemen Sosial 
sebagai suatu pilot projek untuk pert j etakan Braille jang diselenggarakan 
oleh Departemen Sosial . 
Sebagai tambahan dapat saja terangkan disini bahwa dalam usaha 
pemerintah untuk memperbaiki pendidikan dan pengadjaran orang tjotjat 
maka di Bandung pada tahun 1952 didirikan sekolah guru Pengadjaran luar 
biasa (S . G.P. L.B. ) 
Hingga sekarang sekolah ini telah menghasilkan 3 kali angkatan. Mereka 
jang telah lulus disebar diseluruh Indonesia untuk memimpin sekolah2 luar 
biasa. Sekolah ini meliputi bagian A jaitu untuk mendidik guru2 jang akan 
mengadjar sekolah2 buta bagian B untuk sekolah bisu tuli bag. C, untuk 
sekolah2 lemah otak. 
Maka sedjak tahun 1954 sekolah rumah buta mendjadi sekolah dari 
SGPLB tersebut. 
BRIEF HISTORY OF THE INSTITUTION FOR THE BLIND 
BANDUNG , INDONESIA 
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This institution was founded in 1901 by Dr. }lesthoff, an ophthal-
mologist . It was subsequently operated by "The Association for the 
Advancement of the Blind in Indonesia ." This name is translated from the 
Indonesian language, ~mich is a translation from the Dutch. 
Objectives of the organization: 
To provide care and activities for the incurable blind from the 
Tjitjendo Eye Hospital in Bandung . Later, the Association accepted the 
blind referred to it by other hospitals in Indonesia . 
Activities of the organization: 
1 . Braille courses. 
2. Domestic crafts and industrial crafts. 
Financial resources: 
1 . Association member gues . 
2. Donations from non- members . 
3. Profit of the sheltered workshop. 
4. Bazaars held in what was called Blind Week. These bazaars 
were not only held in Indonesia but also abroad . The most 
important was that held in Belgium before the Second 
'i-lorld War. 
5. Government Aid . After the Second World War until 1958 this 
fund >-Tas shared by the Ministry of Social Affairs, the 
Hinistry of Health, and the Ninistry of Education. 
In 1958 the Association transferred the Institution to the Hinistry 
of Social Affairs. 
In January 1959 the name of the Institution (the School for the Blind) 
was changed to The EQucational and Training Center for the Visually Handi-
capped. Since then the Institution has been engaged in the following 
activities: 
1 . Education : 
Consisting of kindergarten and elementary school (7 years) , 
junior high school (3 years) . All this is referred to as 
special education. In addition there is a Braille printing 
office. 
2. Health 
a) 11Panti Asuhan," a clinic for the care of the student 
population. 
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b) 11Panti Karja 11 is the center for the care of adults 1-Jho 
are attending the industrial workshop. 
3. Industrial workshop : 
In this workshop the blind produce mats, brooms, brushes, 
baskets, Etc . 
On the 17th of July, 1961, the schools (the kindergarten, elementary 
and junior high) were transferred from the jurisdiction of the Department 
of Social Affairs to the Department of ~ucation. Since then this School 
for Special Education has become a public school . 
Education 
Before the Second World ar the training and instructional program 
was not a school in the ordinary sense . At that time, only Braille and 
the teaching of general knowledge, adapted to the subject matters taught 
in regular schools, were given. The subject matter was taught by blind 
instructors who graduated from elementary schools. This situation continued 
until the end of 1950. 
At the beginning of 1951 a school principal from Holland 1-1as sent to 
the Institution. This principal was charged with the responsibility of 
reorganizing the educational program in accordance with the standards and 
requirements of a regular school . The teaching staff consisted of two 
teachers 1mo graduated from the S. G.A. (a teacher-training program three 
years beyond the junior high school) and five blind instructors who were 
attending the S. G. B. (four- year teacher- training program after the 
elementary school) . Thus it can be said that in 1951, a seven- year 
elementary school for the blind was established . 
Early in 1952 S. G.B. equivalent courses were given to the blind who 
aspired to the teaching pr ofession. These courses (the so- called 
K. L.P .S .G.B. ) continued until the year 1957 and produced twenty- two blind 
teachers. MO st of these teachers were appointed to various schools for 
the blind, the Braille printing office or as massage instructors. 
Early in 1956 a junior high school for the blind was established which 
continues to the present and is attended by 26 students. l1eanwhile, the 
S. G. B. was abolished . 
In 1957 the kindergarten for the blind was established to serve the 
educational needs of the four- and five-year- old blind children. In the 
same year the leadership of the Institution 1-ras transferred from the Dutch 
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principal to an Indonesian who had just graduated from the Teacher Training 
Course of the PerF~ns School for the Blind in Boston. He attended this 
Training Course during the school year of 1955-1956. 
The Present Situation 
At the present time, The School for the Blind 
teachers, three of whom are visually handicapped . 
elementary school combined have eighty pupils, and 
has twenty-six students. 
at Bandung has sixteen 
The kindergarten and 
the junior high school 
The kindergarten has two classes, the elementary school has seven 
classes, and the junior high three classes. In addition there are special 
classes; namely, industrial shop class, domestic science class, music 
class, and an ungraded class. 
On July 17, 1961 the Braille Printing Office was separated from the 
school and functioned under the auspices of the Department of Social 
Affairs . This Printing Office employed sixteen persons, the majority of 
whom are visually handicapped . The activities of the Braille Printing 
Office include : 
l . The pi·intin:g !;oLtextbooks. 
2. The printing of reading material for the library. 
3. The printing of the Braille magazine . 
4 . The printing of brochures which are related to the 
educational 'pr.ogram. 
So far the Printing Office has printed about 3000 books. The Braille 
Library has 3500 books, including some books in foreign languages which 
were sent from abroad . The library books are loaned to all the blind in 
Indonesia \-Tithout charge. At the present time the Braille Press has become 
one of the pilot projects of the Department of Social Affairs. 
In order to improve the education of the handicapped, the government 
in 1952 established a teacher-training school for exceptional children. 
So far this school has graduated three classes. The graduates are dispersed 
throughout Indonesia to teach exceptional children. Tnis school has three 
divisions: the A Division for the training of the teachers for the blind; 
the B Division for the training of the teachers for the deaf and mute; and 
the C Division for the training of the teachers for the mentally retarded . 
Thus, since 1954 the School for the Blind in Bandung has become affiliated 
with this teacher training for special education, and the school is used 
for practice teaching. 
Translated into English by 
Fransiscus Sasraningrat 
From the Indonesian text written by 
Antonius P. Sasraningrat 
